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Phase II Grant Application Form
Introduction

The purpose of this grant, per HB 573, is to further develop the efforts of the most innovative
transformational [earning grantees toward district-wide implementation of transformational and
proficiency-based learning, and to use the knowledge gained by Phase Il grantees to develop
recommendations and guidance for other districts interested in innovating in a similar manner.
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Section 1: Evidence of Progress Made

In accordance with MCA 20-7-1601, please provide a clear and concise summary of your
district’s progress in implementing transformational and proficiency-based learning to date.

» Describe specific strategies or initiatives your district has implemented.

» Include data or evidence of the impact of district strategies or initiatives (e.g.,
participation rates, pilot programs, student outcomes, stakeholder engagement,
professional development).

¢ Attach supporting documents and letters of support if relevant.
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Section 1: Evidence of Progress Made

-Describe specific strategies or initiatives your district has
implemented.

Utilizing the funding from the first Transformational Learning grant, Billings
Public Schools started on a journey to study the Visible Learning research
of John Hattie. Visible Learning is an evidence-based approach to teaching
developed by education researcher John Hattie. At its core, the idea is
simple: learning should be visible—not just to teachers, but to students
themselves. This means students must know what they are learning, how
to go about learning it, and how to measure their progress along the way.
Hattie's work shifts the focus from simply delivering content to evaluating
the impact of teaching on student achievement. Visible learning allows
students to see where they are with their learning and what steps they
need to take in their own learning to be proficient. Visible Learning
provides the research evidence and high-impact practices that can make
proficiency-based and transformational learning truly effective. Hattie's
work supports personalized, student-centered learning, but with the critical
condition that teaching and interventions be based on what works.

At the heart of BPS's innovation is the districtwide adoption of Teacher
Clarity as a transformational practice. Teacher Clarity is more than a
strategy; it is a cultural shift that ensures every student knows what they
are learning, why it matters, and how they will demonstrate mastery. John
Hattie’s Visible Learning meta-analysis identifies Teacher Clarity as having
an effect size of 0.85—well above the 0.40 threshold that represents a
year's worth of growth—making it one of the most powerful,
evidence-based influences on student achievement. By embedding
Teacher Clarity across all grade levels and training both teachers and
administrators, Billings Public Schools is working to create a sustainable
system of practice that directly supports proficiency-based learning. This
clarity empowers students to set their own goals, monitor progress, and
engage in feedback cycles that strengthen ownership of learning. For
educators, it creates consistency, alignment, and focus across classrooms
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and Professional Learning Communities, ensuring that instructional
practices are both innovative and grounded in research-based strategies
that drive measurable improvement.

One component of Visible Learning now being utilized in all schools is the
explicit use of learning intentions and success criteria, a core of Teacher
Clarity. Teachers must know precisely what students should learn, know,
and be able to do before planning instruction or assessments, and they
make these pathways transparent for students. This ensures that
classroom activities align directly with learning goals, building coherence
and transparency across the system. At the same time, schools are
beginning to embed learning dispositions aligned with the Graduate Profile,
shifting the definition of a “good student” from one who is compliant to one
who is resilient, inquisitive, and reflective. To scale and sustain this work,
Billings Public Schools is working towards getting teachers and
administrators certified in Teacher Clarity, empowering them to train their
own staff in these high-impact practices. We are approaching Teacher
Clarity, not as a program, but as a districtwide innovation embedded into
the culture of teaching and learning.

The Phase 1 Transformational Learning Grant investments have enabled
Billings Public Schools to transition from programmatic interventions to a
district-wide cultural shift in teaching and learning. By aligning Visible
Learning with the Graduate Profile, Billings Public Schools is developing a
holistic, proficiency-based system that is both evidence-driven and
student-centered. This foundation ensures that transformational learning is
sustainable, scalable, and yields measurable improvements in student
readiness for college, career, and life.
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-Include data or evidence of the impact the district strategies
or initiatives (participation rates, pilot programs, student
outcomes, professional development)

Certifications:

In July 2025, four Cohort 1 schools from Billings Public Schools were
internationally recognized and certified by John Hattie at the annual Visible
Learning Conference. The four Billings Public Schools awarded this
prestigious recognition are 4 of 68 schools worldwide, and 4 of 45 schools
in the United States. To be considered, each school submitted a
comprehensive case study outlining its Visible Learning journey, supported
by extensive data on student achievement and adult learning. Castle Rock,
Lewis and Clark, and Will James were honored with the Associate Level
Award, while Billings Senior High received the Partner Level Award—one of
the highest distinctions given. The Visible Learning School Awards
celebrate both progress and achievement in systematically embedding
Visible Learning principles throughout a school. This distinction
underscores our schools’ ongoing commitment to evaluating their impact
and continuously improving student outcomes.

The case study from Billings Senior High School, which eamed the Partner
L evel Award, is attached for your review.

Professional Development:

At the core of Visible Learning are Teacher Clarity and clearly defined
Success Criteria. Over 1,000 teachers across the district have participated
in various levels of Teacher Clarity training. Currently, approximately 40
teachers and administrators are certified in Teacher Clarity and serve as
in-district facilitators to support ongoing training. However, we recognize
that single-event professional development is insufficient to change
instructional practice. As such, Billings Public Schools is working to develop
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a strategic, multi-year plan for professional learning in all core components
of Visible Learning. Instructional coaches play a vital role in this work. They
continue to model effective practices and coach teachers on implementing
Visible Learning strategies across content areas. To further support staff,
we are building a robust bank of professional resources, including:

e Presentation materials for staff meetings
e Discussion-ready articles
e Examples of Learning Intentions and Success Criteria

e Videos showcasing our teachers applying Visible Learning strategies
in their classrooms

Attached is the standard presentation shared across all buildings during the
opening days of the school year, as well as a list and description of
professional learning that occurred during the Transformational Learning
Grant Phase 1.
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Student Qutcomes

LR T FastBridge
1E 1 » ) R :' N ¥
Measuring What Mattars Billings Public Schools Reading & Math Proficiency Data lomrmg
75%
<
"
E F0%
5
4
© 65%
m
b=
- 60%
2
M
> 55%
&
®
8 50%
&
45%
Fati 2022 Spring 2024 Faff 2023 ; Spring 2024 fell 2024 Spring 2025 fFall 2025
= s~BFS K-8 Reading 5% ’ 5% 57% o 60% 57% 61% 6%

ath 49 : 47% 62% 65% 53% 4% 66%

Q BIEUNGS
PURBIC SCHOOLS

Over the course of the past three years, Billings Public Schools has shown
consistent and steady improvement in its Elementary and Middle School
student achievement data. From the fall of 2022 to the fall of 2025, the
percentage of students meeting the proficiency benchmark in reading and
math has increased by 10 and 16 percent respectively.
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Juniors at Billings West High School have shown consistent and steady
growth in all areas of the ACT exam.
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School Capability Assessment:

To establish baseline data and monitor progress, five schools have
completed two cycles of the School Capability Assessment (SCA). This
annual process involves a certified Visible Learning consultant visiting each
school to collect and analyze capability data aligned with the Visible
Learning framework. The consultant interviews both students and staff and
asks questions like, “What are your learning(teaching), "How do you know
if you/they have learned it?”, and “What are the characteristics of a good
learner?”

The resulting SCA Report provides each school with actionable insights
and supports strategic planning around key areas for growth. While this
process has proven highly effective in participating schools, our goal is {o
expand participation so that more schools can benefit from this structured,
data-informed approach to school improvement.

Please see the attachments of the School-Capability results from three
schools.

Stakeholder Engagement:

Visible Learning has become a key focus during school visits conducted by
district administrators, School Board trustees, and the superintendent.
Trustees are encouraged to observe evidence of Learning Intentions and
Success Criteria during classroom walkthroughs. Superintendent and
principal conversations center around task analysis, student engagement,
and high-impact teaching strategies observed during visits. This is also a
focus of administrators during their daily instructional walk-throughs.
Billings Public Schools is also using Visible Learning through our progress
reports given to parents at the elementary level. Student progress is
communicated through standards-based grading, which aligns directly with
learning intentions and success criteria. As a result, students are able to
clearly articulate where they are in their learning and identify the specific




Billings Public Schools Transformational Learning Phase 2 Application

skills needed to advance to the next level. At the middle and high school
levels, while progress is still reported using a traditional grading scale,
students are increasingly using learning intentions and success criteria to
describe their learning journey. This allows parents fo better understand
their child’s growth along a continuum of learning, rather than viewing
progress through grades alone. Several schools have started utilizing
student-led conferences where the students guide their parents through the
progress along the learning continuum. This collaborative, transparent
approach fosters stronger partnerships between home and school and
ensures that all stakeholders remain informed, aligned, and actively
engaged in supporting student learning through Visible Learning practices.
However, we have more work to do in this area.

-Attach supporting documentation and letter of support if
relevant (See attached letters of support)

Here are a few quotes from teachers & administrators.

“isible learning has provided a platform for me to evaluate my instruction
and lesson validity on a daily or even class-to-class basis. A focused
learning intention helps me pinpoint the purpose and direction of my
lesson. While the success criteria gives me a step-by-step plan to help the
student see their role in the learning process. Being a part of my visible
learning team has been a valuable experience, especially, in a time in my
career where looking at learning and role of the learner through a new lens
has been refreshing and inspiring.” Erin Curnow, English, Will James
Middle School

"A beautiful process that unfolds in education is when practices have been
established for a few years, and an opportunity arises to revise it. At the
start of the school year, we were able to meet with our team of teachers
and revisit our Learner Dispositions. With the assistance of "Developing
Visible Learners”, collaborative teams were able to distinguish their own set

8
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of learner dispositions with definitions. At our next whole group meeting,
each team will share their dispositions, and we will tally common language
seen among the groups to update our current ones. Watching this process
unfold from where our teachers were in the beginning of our Visible
Learning journey to where they are now is absolutely rewarding."”

Becky Carlson, Administrator, Will James Middle School

"As a teacher in only my 4th year, visible learning has not so much
transformed my practices, but shaped them from the foundation. For me,
Learning Intentions and Success Criteria are the perfect starting point for
every lesson; they keep me focused on what is most important for my
students. From there, the effect size helps me to determine which methods
are best to deliver the content.

As for my students, I've found the levels of engagement to be revolutionary.
So many educators teach kids how to participate, but stop there. Daily
discussion of strategies to invest in or drive learning has helped me
increase challenge in my classroom. My freshmen have already begun to
leave behind some learned helplessness, and my AP students can proceed
with more confidence and less fear of risk.

Visible Learning ultimately helps my students and me remember the "why"
of anything we're doing, and gives us tools for the "how." McKenzie
Watterson, English, Senior High School

“ have been asked to explain how Visible Learning has affected me as a
classroom educator. | am delighted to share this with anyone and
everyone. | have been teaching for 31 years now in a public high school.
| truly believe that Visible Learning has been the most effective teaching
strategy | have ever implemented. The first selling point for me was that it
is the students' learning that is the most important for all | do, starting with
lesson planning. The major transformation started with the whole concept
of creating my lessons with the three points: what do they need to learn,
how will | teach it, and how will | know they learned it? Following that,
making my Learning Intention and Success Criteria visible on the board
and referring fo it throughout my lessons has shown my students that the
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learning is for them. My students know the review for their test on the first
day of the unit, thanks to my Success Criteria. Next, being trained on
feedback was amazing. [ love to ask students how they felt the lesson
went, what could be added, what could be removed, and if they had
anything to add. Again, Visible Learning is about making sure everyone
involved is aware of the purpose of what we are doing today. If you can't
answer the three main questions, then why are you teaching that? If you
are not open to discussion and feedback, my only question to you would be
WHY NOT?”  Catherine Blee, Science, Senior High School

Visible learning practices provide the vital link between the static,
sometimes hopeful idea of a lesson plan and the movement and action of
that idea carried out in the classroom. Whereas a lesson plan may take the
form of a list, a roadmap, or an outline, visible learning is the way that
roadmap connects with the actual student in the room rather than the
conceptual student in a lesson plan book. While a plan is simply a
landmark, visible learning techniques are specific goals based on those
landmarks.

As a teacher, | can say that | have become a much better teacher because
of the manner in which | use Learning Intentions and Success Criteria.
Though my use of these tools was awkward at best when we first started to
employ the tactic, | now rely on the LISC to help me find the pathway to
success for students. Whereas at one time | wrote down Learning
Intentions because it was an expectation, | now find additional ways to use
the concept; | hand out broad stroke Learning Intentions at the beginning of
units, and continually refer to those as we check for understanding which
culminates in a unit assessment. | am a better teacher because of my belief
and commitment to using visible learning tools. Greg Walter, English,
Senior High School

Visible learning has increased student engagement in my high school
classroom by emphasizing teacher clarity and student self-evaluation of
success criteria. Students are provided all the success criteria and learning
intentions at the beginning of each unit and those same success criteria

10
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and learning intentions are referenced on every assignment and
assessment. As students progress through a unit and practice specific
success criteria, they are provided with opportunities to self-evaluate their
current level of learning and identify the next steps in their learning
process. Jennifer Biersdorf, Science, Senior High School

Section 2: Description of continued progress and cost
estimates
-Describe key activities, goals, and timelines for Phase Il

Given the size of Billings Public Schools, the implementation of
professional learning has been phased over several years. We initially
began with a cohort of middie and high schools and have gradually
expanded participation throughout the grant period. Phase 1 of the grant
allowed us to provide foundational Visible Learning training through
certification programs. However, not all schools have been able to
complete the full Visible Learning sequence, which is essential for
achieving a comprehensive transformation. Research indicates that when
evidence-based practices are implemented with sufficient frequency,
intensity, and duration, their impact is significantly enhanced. While we are
beginning to observe positive outcomes, additional funding and time are
required to fully realize the benefits of this initiative.

Goal 1: Continue the Visible Learning Sequence with the remaining
schools. Research demonstrates that professional learning has an effect
size of 0.44. Currently, approximately 15 schools have not yet completed
the professional learning sequence established in Phase 1. Our priority is
to empower teachers to complete the Visible Learning Certifications so they
can guide their colleagues in deeper learning and facilitate targeted Visible
Learning experiences for all staff. In addition, BPS is developing a
districtwide Visible Learning Certification Pathway, which will provide a
structured, research-aligned progression of coursework and applied
practices. This pathway will lead to certification in key Visible Learning

1
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principles, including teacher clarity, feedback, and high-yield instructional
strategies. The program will be designed to align with adult education
frameworks, ensuring flexible access, credential recognition, and
integration with Montana OPI renewal units, graduate profile competencies,
and OPI Trade hours.

Goal 2: Conduct School-Capability assessments for additional schools.
These assessments provide baseline data to accurately reflect each
school's strengths and areas for growth across Visible Learning strands,
such as research-based teaching strategies, effective feedback, and
learner characteristics. The resulting reports will guide district-level
planning and support schools in using the findings to inform their school
improvement plans.

Goal 3: Cultivate a culture of feedback for both students and staff and
transition grading practices toward proficiency-based models. Hattie’s
research demonstrates that feedback has an effect size of 0.51. Our
current system emphasizes grading over feedback, focusing primarily on
performance outcomes rather than the learning process. Feedback, by
contrast, provides detailed, actionable guidance that encourages
self-reflection and identifies next steps for improvement. As highlighted in
Grading Visible Learners by Dave Nagel and Bruce Potter, the value lies
not in the grade itself, but in the feedback accompanying it, which directly
impacts ongoing learning. Through this grant, BPS will collaborate with
Nagel and Potter to implement standardized, proficiency-based practices.
Additionally, the district is emphasizing effective feedback for instructional
staff by adopting the Danielson Framework for Teaching 2022, which
strongly correlates with Visible Learning principles and teacher clarity.
Teacher input has been central to this process, reflecting a commitment to
embedding Visible Learning practices into the culture of instruction across
the district.

Goal 4: Align Visible Learning with the work of Professional Learning
Communities (PLCs). Billings Public Schools has utilized the PLC model for
several years; however, increasing its effectiveness requires intentionality
and a focus on building collective teacher efficacy, which has an effect size

12
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of 1.34. To achieve this, external consultants will conduct individual PLC
audits as part of the School Capability Assessment for each school. These
audits will provide critical data on the effectiveness of current PLC practices
and guide the alignment of professional learning with Visible Learning
principles.

John Hattie’s research provides a strong foundation for enhancing PLCs by
identifying practices with the greatest impact on student achievement and
aligning them with collaborative educator processes. Visible Learning
emphasizes understanding one’s impact, which complements the
continuous improvement cycle central to effective PLCs. In practice, this
means educators collaboratively analyzing student data, defining clear
learning intentions, and determining the most effective instructional
strategies. By focusing discussions on what students have learned rather
than merely what was taught, PLCs foster reflection, shared accountability,
and continuous improvement.

Additionally, Visible Learning strengthens PLCs by establishing feedback
loops for both teachers and students, creating a culture of trust,
professional dialogue, and peer observation. This approach transforms

PL Cs from routine meetings into dynamic communities of practice
dedicated to improving student learning. Following the completion of audits,
consultants will meet virtually each month with principals to plan next steps,
align professional learning, and celebrate successes.

Goal 5: Align Visible Learning with the BPS Graduate Profile.

Billings Public Schools is committed to clearly connecting Visible Learning
practices to the BPS Graduate Profile, demonstrating for students, staff,
families, and the community how these approaches support the district's
vision for student success. Hattie’s research-based framework aligns
closely with the Graduate Profile, providing strategies that help students
achieve academic readiness, social and emotional inteliigence, resilience,
and community engagement.

Visible Learning equips educators to focus on practices that maximize
impact, such as teacher clarity, feedback, and high-yield instructional

13
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strategies. When integrated with the Graduate Profile, these practices
provide a clear, evidence-based pathway for ensuring that students are
prepared for lifelong learning, demonstrate social-emotional skills, develop
strong character, and become engaged, productive citizens. By making
these connections visible to all stakeholders, BPS fosters a shared
understanding of the skills and competencies students need to thrive in
school, work, and life.

-Explain how your staff, students, families, school board, and
community will be engaged

Billings Public Schools recognizes that transforming learning through John
Hattie's Visible Learning framework requires a shared commitment from all
stakeholders. As the district continues to expand professional learning
opportunities and complete the Visible Learning sequence across all
schools, engagement from staff, students, families, the school board, and
the broader community will be essential to ensure meaningful and lasting
impact.

Teachers and administrators will continue to lead this transformation
through ongoing professional learning, certification pathways, and school
capability assessments. These efforts will build collective teacher efficacy,
strengthen Professional Learning Communities (PLCs), and embed
research-based strategies such as teacher clarity and effective feedback
into everyday practice. Principals and instructional coaches will collaborate
with consultants and district leaders to analyze progress, align goals, and
celebrate growth, creating a culture of shared accountability and continual
improvement.

Students will be at the center of the Visible Learning process by engaging
in classrooms that prioritize feedback, goal setting, and metacognition.
They will learn to see themselves as active participants in their own
learning—understanding what success looks like, where they are in their
learning, and what steps they need to take next. As grading practices

14
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evolve toward proficiency-based feedback, students will experience greater
ownership, reflection, and motivation to improve.

Families will be informed and included through clear communication about
how Visible Learning practices—such as feedback and proficiency-based
grading—enhance student learning and growth. Parent nights, newsletters,
and school communication platforms will help families understand new
learning expectations and provide them with strategies to support learning
at home.

The Billings Public School Board will play a key role in sustaining this work
by monitoring outcomes, supporting funding initiatives, and championing
policies that align with Visible Learning principles and the Graduate Profile.
Ongoing updates and data from capability assessments and PLC audits will
ensure the board has a clear view of progress toward district goals.

The Billings community will be engaged through the Billings Public School
Graduate Profile, which connects Visible Learning principles to workforce
readiness, adaptability, and community-minded citizenship. This
partnership reinforces the shared goal of preparing students to be resilient,
engaged, and productive members of society. Through intentional
collaboration, transparent communication, and shared ownership, every
stakeholder will play a vital role in realizing Billings Public School's vision of
making learning visible and preparing all graduates for success in school,
work, and life.

15
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Provide estimated costs for each major activity

Planned Activities & Estimated Costs

Activity

Description

Estimated Cost

Professional Learning

Ongoing workshops &
coaching for teachers
& administrators

$508,770

30 teachers attending
Teacher Clarity and
PLC Certification
course $148,770

50 days of consultant
work $360,000

School-Capability
Assessments & PLC
Audits

Collect and analyze
baseline school
capability data
compared to the
Visible Learning
systems, principles,
and practices.

$84,000

A consultant will
conduct audits in 28
school buildings and
assist in creating
strategic plans.

Substitutes Costs

$150 per day for
training during the
school day

$97,500

650 substitute teachers
for various trainings

Personnel Costs

Compensate staff for
after-school hours for

$96,800

training & resource 55 teachers at $44 for
creation 40 hours
$787,070

16
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Here is an example of specific, professional learning opportunities to
meet the goals of the grant

lustrated Guide to Teacher Clarity Institute

Spend a full day exploring the power of teacher clarity through the Teacher
Clarity lllustrated Guide. This institute provides an in-depth, hands-on
learning experience designed to help educators refine how they
communicate learning intentions, success criteria, and assessments.
Participants will engage in interactive modeling, practice, and collaboration
to design clarity-driven lessons that foster greater student ownership and
achievement.

Virtual $299.00

Book $40.00

Teacher Clarity Playbook Certification

This two-day certification is designed to equip you with the knowledge and
technigues that will enable you to deliver effective Teacher Clarity Playbook
trainings in your school system.

Virtual $2250.00

Book $40.00

PLC+ certification

The PLC+ Certification is designed to equip participants with the knowledge
and techniques needed to support delivery of PLC+ professional learning in
their schools. As a result of PLC+ certification, participants will be prepared
to support and lead teams in engaging in collegial inquiry where members
share knowledge, observe one another, analyze evidence of student
learning, and capitalize and celebrate the collective expertise that exists
with the team.

Virtual $2250.00

Book PLC+ $40.00
Book PLC+: A Playbook for Instructional Leaders $40.00

17
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The Center for Collaborative Expertise (CCE) Consultants &
Trainers-Dave Nagel and Bruce Potter $7,200 per day for both, which
includes all travel costs. Attached are their biographies.

Our consultants possess deep expertise in research-driven practices,
equity-centered leadership, instructional improvement, and
systems-level transformation. We are committed to creating professional
learning experiences that are practical, personalized, and designed for
lasting impact—ensuring every educator can meet the evolving needs of
today’s learners. We recognize the transformative work underway in
Billings and are eager to contribute to that momentum. We welcome the
opportunity to partner with you in cultivating instructional excellence that
empowers educators and uplifts every student. The Center for
Collaborative Expertise (CCE) delivers focused, research-driven
professional development designed to empower educators and drive
meaningful change. CCE enhances existing school practices by
implementing:

e Instructional Coaching to build teacher and leader effectiveness

e Professional Learning Community (PLC) Implementation to foster
collaboration and

improve results

¢ Student Engagement Strategies to increase motivation and participation
e High-Yield Instructional Practices to support learning at surface, deep,
and transfer

levels

o Effective Grading and Feedback to strengthen student understanding and
growth

e Applying Visible Learning Research to ensure evidence-based,
high-impact teaching

Impact on student learning and achievement.

CCE supports schools and districts by:

e Assessing needs with leaders to set clear goals

e Collaborating to design strategies aligned to priorities

e Implementing through coaching, workshops, and actionable feedback

18
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Collaborative Expertise Team Audit:

An audit of Professional Learning Communities (PLCs) evaluates the
effectiveness of educator collaboration. This process identifies strengths,
weaknesses, and areas for improvement within the existing professional
development framework based on the Collaborative Expertise Teams
(CETeams) model. Focusing on collective teacher efficacy, the audit
emphasizes the crucial role of collaboration in enhancing student
achievement. The audit will assess the current PLC structure's ability to
promote continuous professional development and adaptability. It will
evaluate whether collaboration is effectively linked to instructional
practices, ensuring all PLC members feel ownership and engagement.
By examining relational trust and psychological safety within teams, the
audit will reveal the effectiveness of communication and conflict resolution,
supporting educators' collaborative efforts to improve student outcomes.
A key focus is evaluating the structure of PLC meetings. Meetings should
align with student learning needs and adult learning principles, featuring
clear, student-centered agendas to ensure productive discussions.
Facilitators must engage educators through collaborative

inquiry and peer feedback, reflecting on past lessons to connect new
strategies to instructional contexts. Integrating data discussions enables
targeted interventions, while follow-up mechanisms ensure accountability
and sharing of successes or challenges, enhancing the overall
effectiveness of PLCs.

Key Focus Areas for the Audit

Evaluation of Collaborative Practices: Assess how effectively current PLCs
integrate collaborative methods that promote continuous professional
development and shared instructional responsibilities.

Trust and Openness: Review relational trust and psychological safety
among team members, highlighting areas where communication can be
enhanced and conflicts resolved constructively.

19
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Norms and Accountability: Check for authentic norms related to
participation, accountability, and conflict resolution integral to a
high-functioning PLC.

Leadership Effectiveness: Analyze leadership roles in supporting team
cohesion around shared goals and maintaining student success focus.
Scaling Expertise: Examine strategies for enabling isolated teacher
excellence to be shared school-wide, ensuring collaborative learning and
sharing of best practices among all educators.The evidence gathered from
the audit will offer key insights into the current PLC practices, guiding
feedback and actionable next steps. By assessing collaborative methods,
trust, norms, leadership, and strategies for scaling expertise, the audit will
pinpoint strengths and areas for growth. This thorough evaluation will equip
teams to implement best practices and foster a culture of continuous
improvement, ultimately enhancing engagement and student success
throughout the school.

Conclusion:

Billings Public Schools is deeply committed to sustaining and expanding
the transformational work that began under Phase | of the Transformational
Learning Grant. Through continued investment in Visible Learning, Teacher
Clarity, and collective efficacy, we are ensuring that instructional practices
across the district are research-based, student-centered, and measurable
in their impact. Phase |l will allow us to complete the professional learning
sequence, strengthen our Professional Learning Communities, and align all
aspects of teaching and learning with our Graduate Profile. This work
represents more than professional development—it is a cultural
transformation that empowers teachers, engages students, and connects
our community in the shared mission of preparing every graduate for
success in college, career, and life. With continued support, Billings Public
Schools will solidify a legacy of excellence built on evidence, clarity, and
visible impact for every learner.
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For questions, please contact; Krystal Smith, Education Innovation Manager at
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| 21 March 2025

| Billings Senior High School

| 425 Grand Avenue
{ Billings, MT 59101

Tech Coach/School Librarian
Principal

1 Shaundel Krumheuer
| Shelli Strouf

| krumheuers@billingsschoolsorg |
stroufm@billingsschools.arg

406.281.5417

¥ Associate School
v Partner School

O Certified School

Foundation Day (2020-2021-Virtual)

v v Building & Developing Visible
¥ Evidence into Action1 (2020-2021-Virtual) Learners (2021-2022-0nsite)
¥ Evidence into Action 2 (2020-2021-Virtual) ¥ Feedback That Makes Learning
v Evidence into Action 3 (2022-2023-0nsite) Visible (2022-2023->0Onsite)
¥ Impact Coach 1(2020-2021->Virtual) v How Students Learn
¥ Success Criteria Playbook (2024-2025) (2022-2023->Onsite)
¥ The Visible Teacher v Visible Learning into Action for
¥ Teacher Clarity Playbook Teachers1
v Visible Learning into Action for
Teachers 2
Other (please list):
SCAs:

¥ Ray Smith (Virtual) Fall 2020

v Dave Nagel (Onsite) Spring 2022
Institutes:
Success Criteria Certification (Virtual) 2021
v Teacher Clarity Certification {San Diego) 2022
v AVL?2022 (Denver)
¥ AVL2023(Orlando)
v
v
v

<

AVL 2024 (San Diego) :
Teacher Clarity Certification (Billings, virtual) Oct 2024
AVL 2025 (Las Vegas) *planning to attend
Additional Training & Work with Dave Nagel:
¢ 2020-2021 (Virtual): 2 Implementation Days (Focusing on Clarity—as a modified VLAT)
¥ June 2021 District-Wide PD: Custom Foundation Day (Additional Staff Attended)
¥ August 2021 District-Wide Custom Foundation Day/Building Visible Learners
¥ 2021-2022 (Onsite): October:
o Building Visible Learners
o Learning Walks Castle Rock —Custom VLAT 2
v 2021-2022 (Onsite): December:
o Impact Series Feedback




o Learning Walks Senior High Middle School—Custom VLAT 2
2021-2022 (Onsite): 2 Full Implementation Days How Students Learn Part 1 (Will-Skill-Thrill)
2022-2023 (Onsite): 2 Days—How Students Learn Part 1 (S-D-T Strategies)
2022-2023 (Onsite): October:
o CustomEIA 3
o Learnings Walks @ Will James Middle School
¥ 2022-2023 (Onsite): December:
o Visible Teacher
o Learning Walks Castle Rock Middle School
2022-2023 (Onsite): 2 Days Custom work—Implementation and Effective Grading Visible
Learners
2022-2023 (Onsite): 2 Days Custom VL—Deep Dive into Four Levels of Clarity
June 2023: District-Wide PD—Custom VL
2023-2024 Spring (Onsite): Site Visit—Billings Senior High School
2023-2024 (Onsite): Custom VL
o Aligning Grading and Feedback {(Custom EIA 4)
o Learning Walks—Senior High
August 2024: Custom Leading Teacher Clarity—District & Building Leaders
2024-2025 (Onsite): Custom Grading Visible Learners
2024-2025 (Onsite): Custom Grading Visible Learners—Generative Learning Experiences
2024-2025 (Onsite): Custom VL Review & Deep Dive into Effective Assessment

i T

SN N S

v
v
Y
v

We have completed 2:
Year 2 Senior EIA Stage 2 School Matrix
Year 3 Senior EIA Stage 2 School Matrix

BSH Case Studies

Senior High has hosted a variety of learning walks with other Billings Public School (BPS) Visible
Learning cohort members and within our own staff. These walks are used to gather data, influence
upcoming PD, and inspire reflection on classroom practices.

e BPS Cohort Learning Walks
o December7 2021
= Schedule
= Template for Observations
o January 21,2024
¢ Learning Walks (within building)
o Beginning in 2021, these happen a minimum of 2x each year. Faculty are asked to visit
3-4rooms and challenged to look at classrooms outside of their own content areas.
s Looking for specific evidence (LISC, Feedback, etc)
m Sample Learning Walk recording sheet
¢ Admin Walk Throughs
o These happen a minimum of 4x each year for every classroom at Senior High (over
100 teachers)




m Looking for specific evidence of LISC, feedback, collaborative learning, etc
m  Admin Walk Through Cards
s Admin Walk Through Details

| School Capability Assessments document the beginning of our Visible
Learning and the growth shown.

Fall 2020:
e BSH School Mindframes Survey (Fall 2020)
e Leadership/School Matrix (December 2020)
e SCAReport (Feb2021)

Spring 2022:
e BSH VL+-SCA- Faculty Survey
e Senior High SCA (May 2022)

At Billings Senior High (BSH), we began our Visible Learning Journey in the fall of 2020 as a
selected part of a district grant. Mere days before our school year began, we also found that we
would be implementing a block schedule, as a result of COVID, so teachers were feeling
overwhelmed, to say the least. Prior to 2020, our staff had begun to study John Hattie's work,
especially in the area of teacher impact and looking at effect sizes. Additionally, we had already
successfully implemented PLC, with BSH leading our district in this area, and the grant team was
excited to add in Visible Learning as a way to help our students grow as learners. While there was,
as always, some hesitation around “adding another thing,” we were quickly able to tie our Visible
Learning work with our PLCs. The ACT is one of our benchmark tools for the district and state and
we had been really working hard to raise our test scores, but could not seem to get over the hump
to see statistical growth. Because of all of this, BSH staff were optimistic about the opportunity to
be a part of the grant, improve teaching and learning at Senior High, and empower our students.

Since 2020, we have focused on a few key areas of Visible Learning throughout our school. We
began by agreeing on dispositions we wanted to see in all of our students; how could we expect our
students to know what a learner looks like if the staff cannot explain it? We started within each
department, but soon realized that it would be more effective to focus on school-wide dispotions.
Additionally, we began to delve deep into Learning Intentions and Success Criteria. From creating
and writing to utilizing LISC in every classroom, BSH has spent a good deal of quality time
ensuring that each of our teachers understand and feel confident using LISC every day in their
classrooms.




BSH Progression through Visible Learning

2020-2021

Introduction to Visible
Learning Basics

2023-2024

Focus on Grading and
Feedback

2021-2022

Students as Visible
Learncrs

2022-2023

Learning Intentions
and Success Criteria

2024-2025

Revisiting Basics and
Building Relationships

BSH Visible Learning Progression Timeline:
¢ August 2018: began learning about high impact strategies/effect sizes.

o Shared in PLCs with staff & started examining current instructional practices in terms

of Hattie's research on effect sizes
u Created a school bank of active learning strategies teachers can use

o At this point, BSH staff continues to study the effect sizes of different practices, but

we are not a part of Visible Learning.
e 2020-2021:

o Began our official Visible Learning training as part of the first BPS cohort. In the fall,
our virtual PD included: Foundation Day, Evidence into Action1 & 2, and Impact Coach
with Ray Smith. We had a team of ten teachers and administrators in our leadership
group and then this team took this information back to the whole staff at our monthly
PLC meetings.

o We created “What does it mean to be a learner at Senior High?" video #1...and it was
enlightening, and also expected. We predicted that the student responses would
largely be behaviors, but seeing and hearing it on video was eye-opening. At this time,
we tried to take giant bites of Visible Learning and implement them immediately.

o After our first SCA (Virtual} with Ray Smith, the BSH VL leadership team sat down to
narrow our focus to help ensure success. Instead of focusing on everything we were
learning in Visible Learning at once, we found it more effective to focus on desired
student learning dispositions and effective feedback.

e 2021-2022:

o During the summer of 2021, staff outside of our Visible Learning leadership team
were able to attend district-wide training (Foundation Day in June and Building
Visible Learners in August). It was helpful for more of our staff to have the same
baseline training (and hear from an expert outside of our BSH PD group) as we move
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o

forward in our VL journey.

The work this year really focused on helping our students become visible learners.
We kept our narrower focus (as a result of our first SCA) and really tried to hone in on
our Learning Intentions and Success Criteria.

In February, a team of 8 Senior High faculty traveled to San Diego for Teacher Clarity
Certification and school visits. They were able to bring back knowledge from both the
training and observational information from their visits.

Near the end of the year, we also created our second "Learner at Senior High” video
and while there were still a few students who based learning around compliance and
behaviors, the majority of those interviewed responded in ways that showcased our
efforts with VL.

e 2022-2023:

G

A team of eight Senior High faculty and administration attend AVL in Denver. This
was our first AVL and we were able to attend with other members of the BPS cohort.
We hosted our first learning walks in December of 2022 with other schools in the BPS
cohort. While we had previously had our staff do learning walks within our own walls,
outside feedback was helpful in our journey. We were also able to visit Castle Rock, a
middle school in our cohort, in the fall.

Our focus in our work with Dave Nagel this year was based on using our Learning
Intentions and Success Criteria to drive quality feedback and grading. While teachers
for the most part were “buying in” to Visible Learning, questions remained on what
grades look like, especially considering our drive to omit non-content influences on
grades (ie: late work, missing work, and other behavioral items that often sne ak into
our gradebooks).

We recorded our third “What Makes a Learner at Senior High” video and our results
showed a bit of a backslide to more compliance-based answers. (Because we recorded
this so late in the year we didn't show it to our staff until the fall.) While this was
disappointing, it also gave us a new focus for the next school year.

e 2023-2024

O

Shelli Strouf becomes the Principal of Bronc Nation. She has been an administrator at
BSH for nearly 20 years, so the change of leadership does not dismantle our progress.
Ms. Strouf has been the lead on PD at Senior for most of her tenure, so our
momentum continues to carry forward.

Ateam of BSH teachers and admin attended AVL in Orlando, F1.

Our focus for this school year was not only in posting Learning Intentions and
Success Criteria, but really using them. Prior, we spent more time ensuring that LISC
were posted, but not as much time examining how teachers and students interacted
with them. Our PD was spent crafting LISC that allow students to truly see where they
are in their learning journeys, thereby enabling them to drive their learning.
Additionally, teachers used the LISC to inform not only their instruction, but their
assessment of student work as well.

e 2024-2025:

C

We took a team of 10 to San Diego for AVL 2024 and two members, Shaundel




Krumheuer and Shelli Strouf, presented our high school’s Visible Learning journey
thus far. After attending AVL in San Diego, we purchased The Illustrated Guide to
Visible Learning: An Introduction to What Works Best in Schools to use as a book study
for this school year. Since we have had a significant amount of staff turnover, we
found it important to ensure that everyone has the same background in VL. This has
been a good teaching tool for our new staff and a back-to-basics review for Bronc
Nation veterans.

o Inthe fall, a team of BSH faculty attended the Teacher Clarity training virtually with
our BPS cohort. Our cohort work with Dave Nagel has been more focus on
assessment and grading visible learners.

o Along with our focus on Visible Learning basics, this year we have focused on building
relationships with our students. We understand that without a connection at BSH,

learning will not be at a peak, so we have made a commitment to eliminate our
“chosts”. This year we have worked on Connection Circles in all of our classrooms,
which is a district directive that we have embraced in Bronc Nation.

The Visible Learning journey at BSH reflects a commitment to enhancing student learning
through structured professional development, collaborative training, and a focus on effective
feedback and assessment practices. Throughout the process of implementing Visible Learning,
BSH has made it a point to focus on the following key areas:

e Professional Development and Training:




o Initiation of Visible Learning training as part of the BPS cohort. (Including work with
Ray Smith, Dave Nagel, and within our own staff.)

o Participation in various professional development sessions, including Foundation
Day, Success Criteria Certification, and Teacher Clarity Certification.

o Specific PD at BSH driven by evidence such as staff surveys, “Learner at Senior High'
videos, learning walks, and more.

¢ Student Learning Dispositions:

o Focus on desired student learning dispositions and effective feedback mechanisms.
Initially, we had each department find two-three dispositions to focus on, and we
found we had too many things going on! As a faculty, we narrowed our list down and
then focused on just a few:

= Self-Motivating

m Persisting

s Communicating

& Reflecting

o In 2024, our district's directive focused on branding each building with distinct vision
statements. Over the past two years, we've evolved our vision from "Believe, Belong,
Become" to "Bronc Nation: Achieving Excellence Together." This shift has clarified the
behaviors and actions we aspire to see at Senior High.

¢ Focus on Feedback and Reflection:

o Collaboration with experts like Ray Smith and Dave Nagel to drive quality feedback
and grading practices.

g This includes ongoing discussions about the implications of grading practices,
particularly in relation to non-content influences.

o BSH has established a culture of feedback in a variety of ways:

e [mplementation of learning walks (external, internal, & admin) to gain
feedback and insights in our classrooms.

g Teachers have focused on increasing feedback to students throughout the
teaching process. This looks like one-on-one conversations, mini-check points
in a project/unit, utilizing LISC, and more. We are also working to ensure that
reflection becomes a part of our students' learning. As more teachers are
allowing remediation to show learning, they are also implementing reflection
pieces so that students can understand where they are in their learning
journey and what they need to accomplish to move forward.

® Many teachers have adopted Teacher Report Cards in which our students can
supply feedback for our own reflection and Improvement.

¢ Relentless Focus on the Use of Learning Intentions and Success Criteria (LISC):

o Shift from merely posting LISC to actively using them to guide student learning and
assessment.

o Exploration of how LISC can dictate assessment practices and enhance student
ownership of their learning journey.

o Focus on Teacher Clarity to ensure that both teachers and students understand the
learning objectives.




e Adaptation and Continuous Improvement:

o Response to challenges, such as backslides in student responses regarding
compliance and behaviors, by refining focus areas for future growth.

o Cominitment to maintaining momentum through leadership changes and staff
furnover.

o Utilization of resources, such as book studies, to ensure all staff members are aligned
with Visible Learning principles,

The impact of our Visible Learning work at Senior High has been transformative in the way we
teach and our students learn.
e The use of Learning Intentions and Success Criteria is universal in all 100+ classrooms.

o Teachers use LISC to drive their lessons, grading, and feedback.

o Students are speaking the common language of LISC, as well.

¢ Despite implementing PLC work over 10 years ago, there was still an energy of “private
contractors” in the building.

o While staff worked together on unit plans, common formative assessments, and
proficiency scales, the expectations from classroom to classroom still varied (even
within the same subject).

o The focus on LISC has led to far more teamwork and unity in our building.
Additionally, there is far less “teacher shopping” by students as they receive their
schedules.

& While there is autonomy in the art of teaching, the expectations and methods
in which students demonstrate their competence has been streamlined.

o PLC work is more clearly defined with the use of LISC.

e The culture of feedback has been established.

o Because students know what they are learning and how they will demonstrate it, they
are able to assess their own progress.

o The approach to assignments and assessments at BSHS has evolved. Students now
have the opportunity to remediate projects, assignments, and assessments to
demonstrate their understanding, which has elevated the level of rigor and challenge
in our classrooms. Initially, some teachers were concerned that students might
exploit remediation by previewing assessments, but this concern has proven
unfounded. Instead, teachers have focused on designing tasks that challenge
students from the outset, ensuring that support and opportunities for growth are
readily available for those who need it.

o Reflection is integral to feedback at BSH, involving both teachers and students. This
practice helps teachers identify necessary adaptations to better serve our student
population. Simultaneously, students can critically assess their progress and modify
their learning strategies accordingly.




Prior to the fall of 2020 when BSH joined the BPS Visible Learning cohort, we did nothave a focus
on student learning. Instead, our focus during PLC and PD was on teaching. While we were using
Hattie's research on best practices and effect sizes, our efforts did not include a vision for
developing students as capable, visible learners. When students were asked “What makes a good
learner at Senior High," the responses were largely behavioral and compliance-based.

SCA 1: The Visible Learner— “What makes a good learner at Senior High?”

o Pays attention or listens to the teacher o Not spacing out

o Applies themselves to the best of their abilities | 0 Don’t have your cell phone out

o Is productive and organized o Don’t talk to students when the teacher is
o Uses their time wisely talking

o Asks guestions if they don’t understand o Speak when spoken to

o Uses the advice of teachers © Comes to school every day

o Teaches what you are learning to other people | o Raising your hands
o Takes notes and tries to understand o Being respectful

o Constantly interacting with the teacher

o Being able to retain information and link that to

other subjects...It's [about] connecting ideas

Early in the fall of 2020, faculty and staff at Senior High decided to focus on dispositions that we
thought our learners should possess. Initially, we asked each department to select two to focus on,
but we soon realized that we were bombarding our students; we had 21 dispositions which was far
too many! Not only that, each department was defining dispositions in different ways (ie:
“perseveres' was being emphasized in Biology, Algebra 2, and Credit Recovery with three different
descriptions of what that would look like.

e October 2020 PD: Basics of VL, Student Responses (“What does it mean to be a learner at

Senior High?” Mentimeter), & Dispositions
e Department Dispositions (we had 21!)

We narrowed our focus to four dispositions: Self-Motivating, Persisting, Communicating, and
Reflecting and came up with common definitions for them. It was our goal to utilize these
dispositions to help shift our students’ mindsets from that behavioral response when describing a
good learner at BSH...to empower them to view learning as beyond simply complying.
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BSH Dispositions for Success

f ) Willingness to analyze, learn,
| and grow.

A commitment to continuous
improvement

Camuicabling

(,ngi Listen actively
........ i Ack questions
Advocote clearly & concisely

Parsisting

:T, Commitment to achieving a
aoal

Drives through chollenges
ond. sethocks

Initiates and sustains
personat drive

Proactive approach to tosks
and apportunitios

Prior to our work with Visible Learning, teachers in BPS dedicated considerable time and effort to
developing critical concepts in each discipline, then building proficiency scales, unit plans, and
common assessments. For a number of years, our central offices pulled teachers from all
curricular areas to hone these items into a bank for district-wide use; however, despite the work
put in to standardize teaching across the district, there was a lack of a unified vision among
teachers instructing the same levels and subjects. This resulted in teachers and students who were
left uncertain about what proficiency entailed and how to achieve it. To put it bluntly, te achers
were walking the walk, but only on the surface level. We lacked regular inquiry into the impact we
have on the learning of our students, we were not evaluating and/or adjusting our practices.

e 100% of our teachers were using assessments in the classroom

s Lessthan 50% used practices where students reflected on their learning

We had PD on the importance of reflection in the classroom and encouraged our teachers to have a
system they use where students reflect on their learning and consider the learner dispositions we
focused on. Often, this comes after a culminating assessment, but more and more frequently has
begun happening throughout a unit. We teach students how to collect, analyze, and use the results
of an assessment, and to identify their next goals and/or learning steps.

e Sample Reflection: Honors Earth Science

e Sample Reflection: English Writing

e Sample Reflection: Anatomy

Perhaps the greatest change we have seen is the change from teachers operating as “independent
contractors’ in our building to a culture of true collaboration and sharing.
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While BSH began the Visible Learning process with strong aspirations in the Visible Teaching and
Leading strand, we were lacking any concentrated practices around feedback and reflection. We
had a detailed document, our Educational Platform, that we discussed each fall, but our SCA
showed us that we had yet “to identify a clear picture of the quality teacher practices that are
expectations of all teachers rather than permitting teachers to opt in to some practices but opt out
of others”. We had a list of teacher expectations, but only about half were directly related to quality
instructional practices; we had the foundation, but needed to strengthen it..

#. Gurriculum & Planning

s % Use guaranteed and viable curriculum across all subjects
s 2 Align lessons with Montana Standards & district erlfical concepts

. ., Design lessons around the 4 Gulding Questions

#¢ Collaboration & Data Use

. = PLCs collaborate to improve student achigvemant

N 4t Use common formalive assassment data lo guide instruction

instructional Practices

» < Focus on high-leverage strategles, especially DOK Levei 4
s " Apply our reading & wiiting stralegles and prolocols
. . Set challenging learner goals and pravide timely, effective feedback

s . Usae standards-based lasson planning

& Technology & Assessment

« &% Use technology to enhance instruction

« - Implement research-based grading and homawork practices

Based on this SCA, we needed to take a deep-dive into Teacher Clarity, specifically in Learning
Intentions and Success Criteria and effective feedback. At the start of our VL journey, about 65% of
our teachers believed that they were making the Learning Intentions and Success Criteria clearto
their students, however we lacked continuity with them (some teachers using LISC, some using ‘1
Can’ statements, some posting tasks) and were often merely posting and reading LISC only at the
beginning of the lesson. Because of this, a focus on Teacher Clarity has emerged as a unifying
principle at Senior High. We needed to ensure that our learners were able to understand what
they have to do to achieve success. We focused on enabling our students to:

e Understand what the LI (objective) means;
Identify where success has been achieved and where help might be needed;
Be clearer about where improvements can be made;
Discuss strategies for improvement; and,
Reflect on progress

® B @ @
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We established the school-wide expectation that all teachers will clearly display and communicate
the LISC, providing clarity for teachers and helping students learn to monitor their own progress
and identify their next steps in learning. In our classrooms, PLCs, and PD, we make it a point to
clearly define our Learning Intentions and Success Criteria, ensuring that our focus is shared. Our
aim is to not just communicate the LISC, but to foster a clear understanding of the learning
process, allowing teachers to make necessary adjustments to their instruction, and empowering
students to self-assess their progress and determine their subsequent learning steps.

e Samples of LISC in an English classroom

Another key piece we were missing was feedback, from teachers and from students. We spenta
significant amount of our PLC time on what is now a pillar of Bronc Nation. Not only did we focus
on feedback, we also made sure that we incorporated reflection as aregular practice (again, for
students and teachers).

e Sample reflection questions used with students for retakes/remediation

e Sample Teacher Report Card to help teachers reflect on their practices

To gauge our work in Teacher Clarity, learning walks and admin walkthroughs with immediate
feedback have emerged as a powerful lever for instructional excellence at Senior High. These brief
yet purposeful visits focus on what students are learning, why that learning matters, and how they
will know they've succeeded...all of which must be visible in the learning environment. Feedbackis
based not only on classroom observations, but also on conversations or surveys with students,
who articulate their learning goals, the purpose behind them, and the learner dispositions they are
developing to advance their learning. This intentional focus on Clarity has transformed our
classrooms. Student engagement and ownership have noticeably increased, as learners now grasp
the relevance of their work and how to track their own progress. Simultaneously, teachers have
become more empowered and precise in their planning—selecting resources and designing
instruction that directly supports mastery of priority standards. This clarity-driven approach has
elevated both teaching and learning across our school.

As discussed before, cultivating a culture of feedback and reflection at BSH has become a staplein
our VLjourney. Our goal of creating a safe and supportive environment rooted in trust, where
every member of our community (students, teachers, and staff) feels valued and respected is a
Jongstanding tradition of Senior High. While this has been inherent in the Bronc Nation
community, our SCA showed us that feedback from students wasnota regular part of our
community. Students were unable to identify times when they had been asked for feedback on the
quality of teaching at Senior High. We continue to work to build trust, creating an environment
where feedback is viewed as a means for improvement, not a criticism.

From the teacher's point of view, feedback is not merely a tool for assessment; itis an essential
component of professional development and instructional refinement. At BSH, we encourage
teachers to engage in regular feedback loops, both giving and receiving insights on teaching
practices. This process involves learning walks, collaborative planning sessions, and feedback from
students. Teachers are empowered to reflect on their instructional strategies, analyze student
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outcomes, and adjust their approaches based on the feedback received. This culture of openness
fosters a sense of shared responsibility for student success and enhances the overall teaching
experience.

For students, feedback is a critical element of their learning journey. At BSH, we emphasize the
importance of student voice in the feedback process. Students are encouraged to provide input on
their learning experiences, share their thoughts on instructional methods, and express their needs
for support. This reciprocal exchange not only empowers students but also helps teachers tailor
their instruction to meet diverse learning styles. By actively participating in feedback discussions,
students develop a deeper understanding of their own learning processes and become more
engaged in their educational journey.

The reciprocal nature of feedback at BSH strengthens instructional practices and enhances
student learning. Teachers and students engage in ongoing dialogues about progress, challenges,
and successes. This shared accountability fosters deeper relationships, as both parties work
collaboratively towards common goals. The feedback process is designed to be constructive and
supportive, focusing on growth rather than criticism. By creating a culture where feedback is
valued and acted upon, we are committed to making BSH the most desirable place to work and
learn.

e AS P Point Board Example: This is a primary feedback device, all units are gamified and
points are earned as students demonstrate understanding of material. This allows
immediate feedback prior to posting grades in PowerSchool Students have code names and
points are updated daily. Every unit point total can be adjusted and changed throughout the
semester as learning is demonstrated.

At Senior High, our collective focus on Teacher Clarity, LISC, feedback, and dispositions has
transformed our work and the culture of Bronc Nation. Every decision we make, be it PD,
classroom practices, PLC, or even hallway conversations are intentionally connected to our shared
focus on making BSH the most desirable place to be.

We have built a community where trust is strong, leading to open and honest conversations about
learning. We share a common language with Visible Learning, which has created coherence and
Clarity; we are united in our drive to create great learners that extend beyond the walls of high
school. We are deliberate in our practices and have been able to enhance our school community,
creating an environment where students and staff thrive. As we continue to embrace our
commitment to excellence, we are excited to see the lasting impact of our efforts on the future of
Bronc Nation.

The integration of Visible Learning into our practices at Senior High has significantly transformed
our educational environment, fostering a culture of collaboration and continuous improvement
among both staff and students. By emphasizing the importance of evidence-based teaching
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strategies, we have seen notable advancements in student engagement and academic
performance. Our teachers have embraced the principles of Visible Learning, utilizing feedback
and assessment data to tailor their instruction to meet the diverse needs of ourlearners. As a
result, we have accomplished a marked increase in student achievement, with many students
demonstrating growth in their critical thinking and problem-solving skills.

Looking ahead, our future goals include further embedding Visible Learning principles into our
curriculum and professional development programs. We aim to enhance our focus on student
agency, encouraging learners to take ownership of their educational journeys. Additionally, we
plan to implement more robust systems for tracking and analyzing student progress, ensuring
that our instructional practices remain responsive and effective. As we prepare to apply for the
Visible Learning School Award, we will highlight our commitment to fostering a learning
community that values transparency, collaboration, and evidence-based practices, showcasing the
positive impact these initiatives have had on our students' success.

Selected BSH PLC Presentations
Measures of Growth (numeric data we can use to assess our progress...reasons to celebrate our
hard work!)
Testimonial Videos:
o Adam (English): the impact of LISC & Feedback
Blee (Earth Science): LISC
Emily (FCS): LISC (not just task-oriented)
Greg (English): impact of VL on teaching
T (Physics): VL=overhaul of teaching
SpEd Dept Video (they had a discussion during a PLC on how VL has changed their teaching
& decided to create a collective video to share what they've gained)
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Castle Rock Middle School

Visible Learning Implementation Impact Report

This report summarizes the implementation impact of the Visible Learningplus® framework at Castle
Rock Middle School. It compares growth from Year 2 to Year 3 across the Stage 2 School Matrix
strands. The charts below highlight progress in embedding core practices into the culture, teaching,
and leadership systems of the school.

Castie Rock: Yaar 7 vs Year 3 {Padar View)
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Key Findings: Overall Growth: Castle Rock showed consistent advancement from developing
practices (Year 2) toward systematic embedding (Year 3). The Visible Learner: More students can
articulate their learning goals and understand what success looks like. Know Thy impact: Data
practices matured, with staff increasingly using evidence to guide instruction and address achievement
concerns collectively. Effective Feedback: Feedback became more timely and frusted, promoting a
stronger culture of continuous improvement. Professional Learning: Teacher collaboration and
data-informed professional learning grew, strengthening overall instructional quality.

Conclusion:

Castle Rock Middle School has made clear progress between Year 2 and Year 3 in implementing
the Visible Learning framework. The school has built stronger systems of feedback, collaboration,
and evidence-driven practice, supporting sustained student learning growth.
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Lewis & Clark Middle School
Visible Learning Implementation Impact Report

This report summarizes the implementation impact of the Visible Learningplus® framework at Lewis &
Clark Middle School. It compares growth from Year 2 to Year 3 across the Stage 2 School Matrix
strands. The charts below highlight progress in embedding core practices into the culture, teaching,
and leadership systems of the school.

irnplementation Profle: Year 2 vs Year 3 {Radar View|
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Key Findings: Overall Growth: Lewis & Clark advanced from developing practices in Year 2 toward
systematic embedding in Year 3. The Visible Learner: Students became increasingly capable of
describing their learning and taking ownership. Know Thy Impact: Data-driven practices improved,
with stronger team accountability for student progress. Effective Feedback: Greater relational trust
allowed for more open, actionable feedback between teachers and students. Professional Learning:
Teacher collaboration and focus on impact grew significantly, enhancing instructional consistency.

Conclusion:
Lewis & Clark Middle School has demonstrated measurable progress between Year 2 and Year 3 in

implementing the Visible Learning framework. The school's culture of learning, feedback, and
evidence-based practice continues to strengthen, laying the foundation for sustained student

achievement gains.




Will James Middle School

Visible Learning Implementation Impact Report

This report summarizes the implementation impact of the Visible Learningplus® framework at Will
James Middle School. It compares growth from Year 2 to Year 3 across the Stage 2 School Matrix
strands. The charts below highlight progress in embedding core practices into the culture, teaching,
and leadership systems of the school.

implementation Profile; Year 2 vs Year 3 (Radar View)
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Key Findings: Overall Growth: Clear progress from developing (Year 2) toward systematic
embedding (Year 3) across all strands. The Visible Learner: Students increasingly articulate learning
goals and see themselves as capable learners. Know Thy Impact: Data use and collective
responsibility improved, leading to more consistent monitoring of student progress. Effective
Feedback: Feedback culture became stronger, with greater student voice and more timely instructional
adjustments. Professional Learning: Systems increasingly aligned with impact evidence, allowing
teachers to problem-solve collaboratively.

Conclusion:

Will James has demonstrated significant progress between Year 2 and Year 3 in implementing the
Visible Learning framework. The school is building a strong foundation of assessment-capable
learners, evidence-driven practice, and collaborative expertise that supports sustainable improvement.
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-Bcience of Reading & Math

-Visible Leamning

- MTSS Behavioral Supports
-PAX

-Restorative Practices
-Tiered Tearns and Student Supports
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-High Engagement & Critical Thinking
-Graduate Frofile
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Critica) Thinking

*: SodalfEmotionsl Well-Belng

£, Character Development

<l Engaged, Praductive Citfzens

Visible Learning &

Teacher Clarity

@
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vislble Learning is an evidence-based approach to teaching develeped by

education researcher John Hattle. At its core, the idea is simple:
Jearning should be visible—nol just to teachers, but to stedents
themselves. This means siudents must know what they are learning,
how to go about leasnlng it, and how to measure thair prograss.along
the way. Hatlie's work shifts the focus from simply delivering content
1o evaluating the impact of hing on student nt.

Part 1 Intro ta Vistble Leaming research

Videnl

Passcoda: BI-VirasoarchPartt
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The Visible Learning model places strong emphasis on: ‘Teacher clarity means an educator has ahsolute elarity about what shidents

arats leam, knosr, zad be £b1e 1o do for an upcoming instructional focks

and critorla before they plan any instructlon and assessments.

» Selling clear

» Using feedback and assessment lo quide progress
Teacher elarity lnvolves the teacher knowing whete he or sheis going with the

»  Fnenuraging learners to take ownership of their leaming Journey lesson and enstiring that the students know where they are geing. These pathways
Igist be fransparent for the student.

Teachers are not just facililators—ihey are activaloss of learing who menitor pregress,

of what's

adapt instruction, and make teaching decisions based on reaktim:
woking.
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N Teacher Clarity
Learning intentions describe what it

is that we want students to know,

understand and be able to do. They

answer the gquestion, “Where am I

y going?” v
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Answer the question, "How do we know we Vistble learmers are the studns who cam
have arrived?” 1
) ) » Selleaming goals
They surnmarize the key things students heed o Express whatthey are leaming;
to focus on to achieve the learning intentions. s Describe the next steps In their leaming;
s+ Knowwhal te dowhen they ara stuck;
They include specific action verbs such as *  Seeristakes a5 opportunities for addiional leaming;
, summarize, solve, and define. £ s Take fesdback and use it lo enhance leaming s
13 14
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~ ® continuslly paln profeasional learning and evaluaia thelr own perfarmance;

#  conelder themselvas a3 ‘change ageats’; wha [s responsbls for Ihe change and improved leaming
procass in the sludents;

# reflect upon how thelr pracices may affecl sludenl lsaming outcomss;

= Regulecly take feadback about themsalves and thekr waye of laching;

s tlse Bssessments as loos fof ths development of eludenls Lo fearn aboul Whair taaching praclices;

* Challenge thelr studonts tagularly and do not frequenlly usa lhe axpression 'de yeur;

® Ensure bal thelr 80% of the class dms Js spentin classroom dizcolrse;

& Bulkt rappart and trust in siudents 5o thal the studenls would nothesliate to ask for halp and tael

M?,lree 16 taka risks wilh theis laaming.
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Surface leamning does not mean superficial learning. Rather, surface learning is & ime when

students initially are exposed to concepts, skills, and strategies, Surface learning is critical

gecai:seit provides a foundation on which to build as students are asked to think more
eeply.

Some examples of instructional strategies:
Jigsawr method (L2)

-integrating prior knowledge (0,93}
-Summarization (0.79

-Lirect instrustion (0.6)
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) We define deeg learnlng as & period when students censolidate their understanding and Transfer learning [s] the point at which students take their consolidated knowledge
apply and exiend some surface learning knavwledge te support deeper conceptual and skills and apply what they know to new scenarios and different contexts. It is
wnderstending ,,. We think of this as a 'sweel spol’ that will eftec take up more lostructone! als0 a time when students are able Lo think metacognitively, reflecting on their own
time, but can be accomplished only when students have the requisite knowledge o go learning and understanding. "
deeper,
Some examples of instructional strategies:
Some examples of instructional strategies; -Identifying similatities and differences (1.32)
~Organizing and transforming notes (0.85) ‘vamhfﬂﬂl_“}fﬂfﬂlmﬂm’ai]‘lgms? 1;*‘-5(-95)
-Class discussion {82) “Fransforming conceptual knowledge (85)
-Reciprocal teaching ((74)
-Concept mapping (64)
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Timeline of Professional Learning for Transformational
Learning Phase 1

2020-2021 (Foundation Year) Both summer and during the school
year for four middle schools and two high schools

¢ Foundation Days, Evidence into Action Days 1-3

This series is designed to help you understand the Visible Learning
research, acquire a common language of learning, and develop a
cycle of inquiry and knowledge-building into your school
professional learning process. You will learn focus your time,
energy, and resources on the practices that have the greatest
impact on your students’ learning. During this series of professional
learning sessions, you will engage with the high-impact practices
from the Visible Learning research and learn how to collect
evidence of the extent to which these practices are present in your
school or classroom. Then, you'll collect data from your school or
classroom for 60 days and create an action plan for your first
impact cycle.

e Impact Coaching 1

Impact Coaches will build a strong foundation of knowledge and
understanding of John Hattie’s research and the principles of
Visible Learning and teaching. They will then learn to work
collaboratively with school and system leaders in order to establish
and implement plans to collect, collate, and analyze evidence fo
inform the school’s Visible Learning action plan.




e School Capability Assessment

This assessment is administered prior to your school embarking on your
Visible Learning Journey and then each year during your Visible Learning
engagement. During this in-school visit, your constultant will work with you
to:

e Establish a baseline showing the extent to which your school
exhibits the markers of a Visible Learning school.

e Determine the pervasiveness high-impact practices are present in
your school.

¢ Work with a Certified Visible Learning+ consultant who will work
with you to collect school data and to write an unbiased baseline
report to help you track progress and measure growth.

e Success Criteria Certification

To capitalize on the potential impact of teacher clarity on student
learning, we must develop and share high-quality success criteria that
define what success looks like for each and every learner in our schools
and classrooms. In this webinar series, we will move beyond just
learning intentions and take a deep-dive into how best o support the
development and implementation of high-quality success criteria. We'll
also explore how teacher clarity ensures teaching that is organized and
intentional with transparent expectations.

Success Criteria for the series:

e | can explain the role of learning intentions and success criteria in
ensuring teacher clarity.

e | can compare and contrast the different ways of creating and
sharing success criteria with my students.

e | can describe the relationship between different types of learning
and different ways of sharing success.




¢ | can utilize the components of teacher clarity to ensure equity of
access and opportunity to rigorous learning experiences for ALL of
my students.

¢ Additional Training:
o 2 Virtual Implementation Days (Clarity focus)
o June PD: Custom Foundation Day (extra staff)

o August PD: Foundation Day/Building Visible Learners

2021-2022 (Building Visible Learners). This section was for the
schools that started the previous year. The rest of the middle
schools and high schools start on the Year 1 journey listed above.

¢ Building & Developing Visible Learners

This day introduces you to the power of making learning visible in
your classroom and will help you develop assessment-capable
learners. It is about seeing learning through the eyes of students so
that they can answer the questions: Where am | going? How am |
going? Where to next? These questions are the foundation for
developing assessment-capable learners.

o Teacher Clarity Certification

The Teacher Clarity Certification is designed to equip educators
and instructional leaders with the knowledge, tools, and facilitation
strategies needed to develop and lead Teacher Clarity Playbook




trainings within their school systems. Over two days, participants
will explore core concepts of Teacher Clarity (organization,
explanation, guided practice, and assessment) through interactive
and practical learning. Grounded in research identifying Teacher
Clarity as one of the most impactful influences on student
achievement, the certification includes time for participanis to
create, share, and analyze systems for clarity in their own schools
and districts. In addition to tools and resources shared during the
training, participants will receive continued support with
research-based practices throughout the three-year certification
period. By the end of the certification, teachers and leaders will be
equipped to support colleagues in implementing high-impact
practices that improve student learning and instructional alignment.

How Leadership Works: A monthly book study for
administrators '

How Leadership Works: A Playbook for Instructional Leaders
walks educators through the processes of clarifying, articulating, and
actualizing instructional leadership goals to deliver on the promise of
equity and excellence for all. Grounded in Visible Learning®
research, the exercises in this easy-to-use playbook illuminate the
essential mindframes necessary for effective instructional leadership
and prompt veteran, new, and aspiring educators to |dent|fy
challenges and determine next steps. It includes:

° Ten essential mindframes for leaders, together with the
leadership practices that illustrate each mindframe in action

° Teaching practices, such as teacher clarity or student
engagement in learning, that support teachers in delivering quality
instruction, along with tools to document the impact of those
practices on learning

° Strategies for leading learning, including establishing school
culture, utilizing feedback, and supporting professional learning
communities as a pathway to building collective teacher efficacy.




° Tools for applying the principles of change, conducting an
initiative  inventory, and implementing and de-implementing
initiatives

Exercise-by-exercise, educators and front office staff will deepen
their knowledge, frame their priorities and practices, and gain new
tools for supporting the instructional focus and initiatives designed to
support learning at your school.

e SCA’s Spring 2022
e Additional Training:

o Onsite October: Building Visible Learners + Learning Walks
Castle Rock

o Onsite December: Impact Series Feedback + Learning Walks
Senior HS and MS

o 2 Full Implementation Days: How Students Learn Pt 1
(Will-Skill-Thrill)

2022-2023 (Deepening Practice} New schools start on Part 1, Year 2
schools take Part 2, and Year 3 school take Part 3.

How Feedback Works

Feedback can significantly influence outcomes, demonstrated by
an effect size of 0.62. However, to fully leverage this influence, we
must look beyond simply assigning scores or grades. Often, the




focus is on the provision of feedback, while the essential processes
of receiving and utilizing it in future teaching and learning methods
are overlooked. The professional learning workshop, based on the
book, How Feedback Works by John Almarode, Douglas Fisher,
and Nancy Frey, covers the vast research around feedback from
both the giver's and receiver's viewpoints. Together, participants will
investigate the traits of effective feedback, understand how to foster
and sustain an environment rich in feedback, and then utilize this
feedback to dictate subsequent actions in both classroom and
school contexts.

How Learning Works

Grounded in the Visible Learning research and instructional
practices, the How Learning Works workshop supports your school
or district in discovering how learning works and translating that
understanding into potential for enhancing and accelerating
learning. Presenting the research so that it's easily accessible, the
workshop helps you make connections between the learning
process and classroom practices that enhance and accelerate your
students’ learning.

These promising principles and practices spur learners to see
themselves as their own teachers. Based on key concepts from
How Learning Works: A Playbook, developed by John Aimarode,
Doug Fisher, and Nancy Fisher, you'll put the learnings into
practice, develop a shared language around implementing the
science of learning, and build coliective efficacy among your
colleagues and students.




Mindframes for Visible Learning

10 Mindframes for Visible Learning revisits the ten behaviors or
"mindframes" that teachers need to adopt to maximize student
success. These powerful mindframes, which should underpin every
action in schools, are founded on the principle that teachers are
evaluators, change agents, learning experts, and seekers of
feedback who are constantly engaged with dialogue and challenge.
The ten mindframes include:

thinking of and evaluating your impact on students’ learning

the importance of assessment and feedback to inform teachers
working collaboratively and the sense of community

the notion that learning needs to be challenging and errors seen as
opportunities to learn

engaging in dialogue and the correct balance between talking and
listening

e conveying the success criteria to learners

building positive relationships

Additional Training:

o Oct: Custom EIA 3 + Learning Walks @ Will James MS
o Dec: Visible Teacher + Learning Walks Castle Rock MS
o 2 Days Implementation & Grading Visible Learners

o 2 Days Custom VL—Deep Dive Four Levels of Clarity

o June 2023 District PD: Custom VL
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To Whom It May Concern,

| have been asked to explain how Visible Learning has affected me as a classroom educator. | am
delighted to share this with anyone and everyone. |have been teaching for 31 years now in a public high
school. | truly believe that Visible Learning has been the most effective teaching strategy | have ever
implemented. The first selling point for me was that it is the students' learning that is the mostimportant
for all | do, starting with lesson planning. The major transformation started with the whole concept of
creating my lessons with the three points: what do they need to learn, how will | teach it, and how will |
know they learned it? Following that, making my Learning Intention and Success Criteria visible on the
board and referring to it throughout my lessons has shown my students that the learning is for them. My
students know the review for their test on the first day of the unit, thanks to my Success Criteria. Next,
being trained on feedback was amazing. |love to ask students how they felt the lesson went, what could
be added, what could be removed and if they had anything to add. Again, Visible Learning is about making
sure everyone involved is aware of the purpose for what we are doing today. If you can’t answer the
three main guestions, then why are you teaching that? If you are not open for discussion and feedback,
my only question to you would be WHY NOT?

Sincerely,

g{é//fé%y)w %

Catherine Blee
Science Teacher - Senior High
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To Whom It May Concern,

The implementation of John Hattie’s Visible Learning in our high school has had a strong
positive impact on both teaching and learning. By focusing on strategies that have been proven
through research to have the highest effect sizes on student achievement, teachers are able to
plan lessons more intentionally and provide feedback that truly drives student growth. Students
are encouraged to become active participants in their learning, setting goals, monitoring their
progress, and reflecting on their growth. This shift has helped create a school culture where
learning is visible and measurable for everyone, leading to higher engagement and more
consistent academic success.

In addition, the emphasis on teacher clarity, collective efficacy, and student voice has
strengthened our school community. Teachers collaborate more effectively, using data and
evidence-based practices to guide instruction and interventions. Students benefit from clear
expectations and consistent support, which builds confidence and fosters a growth mindset.
Over time, this approach has not only improved academic outcomes but also helped develop
stronger relationships between teachers and students. Overall, the use of Visible Learning has
provided our high school with a focused, research-backed framework that continues to raise
achievement and empower both educators and learners.

Sincerely,

%e/é Eﬂ %ﬂz/

Shelli Strouf
Senior High Principal




Billings Public Schools
415 North 30" Street
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To Whom It May Concern,

It is with great enthusiasm that | provide testimony in support of Billings Public Schools’ request for funding for the second
phase of the Transformational Grant. The work made possible by the first phase of this grant has been nothing short of
transformational for our educators, classraoms, and most importantly, cur students. At the heart of this transformation has been the
district-wide implementation of Visible Learning.

Before Visible Learning, our schools often used varied terminology and frameworks to describe teaching and learning.
This lack of alignment made it challenging to build momentum and consistency across classrcoms and grade levels. Through the
adoption of Visible Learning, we now share a common language of learning that connects teachers, students, and leaders. Phrases
such as leafning intentions, success criteria, and impact are now embedded in dally practice, creating clarity for learners and
coherence for aducators. This shared language has elevated expectations across the district and ensured that averyone--from the
classroom teacher to the district office—can speak meaningfully about what effective learning looks like.

Our Professional Learning Communities (PLCs) have also been re-energized through Visible Learning. Previously, PLC
conversations often focused on logistics, pacing, or isolated instructional strategies. Now, these communities engage in deeper,
evidence-based dialogue centered on the impact of teaching on student learning. Educators collaboratively analyze evidence, set
measurable goals, and menitor progress with a sharper focus on what truly accelerates achievement. Visible Learning has provided
the framework to ensure our PLCs are not just meetings, but powerful spaces for collective efficacy, continuous improvement, and
shared responsibility for student success.

in our classrooms, the changes are tangible. Students now have greater clarity about what they are learning and why it
matters. Teachers consistently provide success criteria, empowering students to take ownership of their progress and engage in
self-assessment. Educators report that instruction is more intentional, assessment is more meaningful, and the culture of lsarning is
more engaging and student-centered. The shift from teaching to learning has become a reality in our district.

The progress we have made under the first phase of the grant has laid a strong foundation. Yet, we recognize that true
transformation requires sustained effort. The second phase of this grant will allow us to deepen implementation, expand professional
daveloprment, and ensure that Visible Learning practices become embedded across alt schools and grade levels. This continued
investment is critical to achieving our fong-term vision of high-impact learning for every student.

On behalf of Billings Public Schools, | request your full consideration of our funding proposal for the next phase. The
investment you male today will continue to yield lasting returns in the form of improved teaching, stronger collaboration, and most
importantiy,'higher levels of student success.

Sincerely,

QO’'Shean Moran
Director of Professional Learning

Billings Public Schools




Dave Nagel’s summary of accomplishments for Billings Public Schools-October
2025

A Summary of The Impact of Deep Implementation of Visible Learning:
Empowering Billing Public Schools Educators and Students

Beginning in fall 2020, Billings Public Schools (BPS) initiated a transformative journey to
enhance academic achievement through the implementation of Visible Learning
principles. This effort aligns with recent state legislative initiatives promoting
personalized learning and innovative educational practices. By prioritizing transparency
in learning for both students and educators, the district aims to elevate instructional
practices and empower all participants in the learning process.

BPS's approach to Visible Learning commenced with a comprehensive assessment of
instructional practices across six secondary schools, gathering input from educators and
administrators via surveys on student development as visible learners, feedback
perceptions, and relational trust among staff.

Leadership teams from these schools participated in Visible Learning professional
development, leading to constructive discussions that identified strengths and
improvement areas for BPS. This initiative fostered a readiness to change where
necessary while monitoring how adult actions impact student outcomes. There was a
strong desire to incorporate proficiency-based and transformational learning principles
highlighted in state legislation, aiming to create a robust framework of adaptable,
high-yield classroom strategies to help every student reach their educational potential.

At the heart of this initiative is teacher empowerment through professional development
focused on high-leverage instructional strategies. Recognizing that teachers are cruciai
to academic success, BPS has invested in ongoing workshops, coeaching, and
collaborative planning to equip educators with tools that promote student engagement
and mastery of concepts over rote memorization.

One of the essential components of the visible learning framework is the emphasis on
student agency—an aspect that resonates with the concept of transformational learning
as articulated in the new state guidelines. [n classrooms throughout BPS,students are
encouraged to become visible learners who actively drive their own learning
experiences. This is reflected in practices such as goal setting, self-assessment, and
peer feedback, which foster a culture of accountability and collaboration. By
empowering students to take ownership of their learning journeys, teachers are not only




enhancing academic performance but also developing essential skills for lifelong
learning.

Moreover, the district has prioritized the establishment of supportive leadership
structures to sustain this transformative work. Leadership teams have been trained to
foster a culture of collaboration, ensuring that all stakeholders—teachers,
administrators, parents, and community members—are engaged in the learning
process. This holistic approach aligns with the state’s dedication to inclusivity and
equality of educational opportunity. By providing educators with the necessary support
and resources, leaders can effectively facilitate the ongoing development of instructional
practices that are responsive to the needs of all students.

The implementation of visible learning strategies has not been without its challenges.
Transitioning toward a model that values ongoing assessment, and adaptability requires
patience and commitment from all involved. However, the results have been promising.
Data collected from various measures indicate significant increases in student
achievement and engagement across multiple grade levels and subject areas. The
district's emphasis on measurable objectives, as mandated by the state, has enabled
teams to track progress and continuously refine their practices, making data-driven
decisions that enhance instructional effectiveness.

In addition, Billings Public Schools has embraced community-based partnerships that
further enrich the learning experience. This aligns with Hattie's Visible Learning
Mindframe—Having a Shared Language of Learning for all School Stakeholders. By
embedding experiential and work-based learning opportunities, the district has
expanded the definition of learning beyond the classroom walls. This approach not only
engages students in authentic learning experiences but also connects them with local
resources and expertise, reinforcing the idea that education is a community endeavor.

Ultimately, the journey towards deep implementation of visible learning in Biilings
exemplifies the transformative potential of focused change in educational landscapes.
Through a concerted effort to enhance instructional practices, support educators, and
empower students, the district is not only meeting but exceeding its commitment to the
goals outlined in state legislation. This initiative serves as a model for other districts
seeking to embrace innovative educational practices that cultivate an environment
where every learner thrives. As BPS continues to advance its vision, it remains
dedicated to nurturing a community of learners equipped to meet the challenges of the
future with confidence and resilience.

In conclusion, the story of Billings Public Schools reflects a deep commitment to
educational excellence and the belief that every student deserves an opportunity fo
succeed. By rooting its efforts in the principles of visible learning and aligning with state




priorities, the district is paving the way for a new era in education—one that is inclusive,
innovative, and infinitely empowering for both students and educators.

The following four Billings Public Schools have been recognized at Visible Learning
Model Schools.

Senior High (Visible Learning Partner Level School): Fostering a Culture of
Learning

Senior High in Billings is an example so many other large comprehensive high schools
should visit to see what can happen when there is a relentless focus on results, high
expectations for evidence-based practices, and a culture for feedback and high levels of
relational trust. Sheli Strof, the principal since 2023, with the help of her leadership
team, has cultivated a vibrant culture of learning that empowers both educators and
students. Central to this transformation is a deep commitment to teacher clarity,
meaningful feedback, and the integration of student voice in all aspects of the learning
process. This collaborative environment encourages open communication and
strengthens the relationships between adults and students, resulting in an engaging and
supportive educational experience.

Actions:

e All classrooms are equipped with clearly defined learning intentions, ensuring
that students understand the goals of each lesson

e Teachers engage in regular feedback loops, providing constructive
growth-producing feedback for areas of need as well as authentic recognition of
effective actions that are showing to positively improve student progress and
achievement.

e Student voice is actively sought through surveys and discussions, allowing
learners to express their needs and preferences, which informs instructional
strategies.

impact:

Students report feeling more empowered in their learning, with a clear understanding of
expectations leading to greater motivation and engagement. A significant number of
students can articulate what they are learning and how they will be successful over the
past 3 years.

The following chart shows the progress Senior High made from their first school
capability assessment in fall of 2020 to their second one in May of 2022 related to how
they were developing visible




The Visible Learner
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Teachers feel increased safety in their classrooms, resulting in a willingness to take
instructional risks and innovate their teaching practices. As of spring of 2023, over
80% of staff responded; agree or strongly agree to the statement, “Our teachers
are prepared to take risks and ask for help.” This was up from 74% in the fall of 2020

The culture of learning fosters a positive school climate, where collaboration among
staff and students thrives, ultimately enhancing overall academic achievement.

Through these intentional strategies, Senior High is setting the standard for what a
supportive and effective learning environment can—and should—Ilook like.

Castle Rock Middle School: Building a Collaborative Learning Environment

Castle Rock Middle School has successfully fostered a collaborative learning
environment that emphasizes teacher clarity, student voice, and effective instructional
practices. Through strategic initiatives, the school has created a culture where learning
is prioritized, and ali members of the community are engaged in the educational
process.

Actions:

e Teachers clearly outline learning objectives and criteria for success in every
lesson, allowing students to navigate their learning paths with confidence.

e By April 2024, all classrooms will have learning intentions and success ctiteria
posted and/or accessible and shared with students




o The school leadership noted that they ‘were close on this measure and
continued to focus here during the 2024-2025 school year.” There is rarely
a classroom where LI and SC are not present
e By April 2025, the quality of learning intentions and success criteria will

consistently increase as measured by walk-through and learning walk data. Have
learning intentions and success criteria posted and/or accessible and shared with

students: The following is an example of how LI and SC were monitored for
presence as well as quality:

Learning
Intentions
Present

LI is aligned to and
focuses on skills and
concepts in standard

Success Criteria
Present

SC Tightly Aligned
to Ll and
Focus on

application
of skills

88% of core
classrooms are
presenting
Learning
Intentions daily.

84% of core
classrooms' Learning
Intentions are aligned

o standards.

82% of core classrooms
are presenting Success
Criteria daily.

80% of core
classrooms have
Learning Intentions
that focus on
applying skills rather
than tasks.

e The school has made a tremendous effort to empower students to become

visible Learners
e All teachers support and encourage goal-setting and reflection so students take
ownership of their learning.
Teaching students to use learning progressions and understand what success looks like.
Implementing strategies that develop a growth mindset and resilience in learning.
Implementation of our Learning Dispositions: EAGLES

o 0 ¢ 0 O O

E: Engaged

A: Accountable

G: Grit

L: Lifelong Learner
E: Evaluate

S: Self-Advocate

E ngaged

A ccountabie

G i

L ife-long learner

E valuate

S elf-advocate

e Regular professional development sessions focus on effective feedback
strategies, enhancing communication between teachers and students

e Student input is valued through forums that allow them to voice their perspectives
on school initiatives and classroom practices.




Impact:

Students express greater ownership of their learning, feeling empowered by clear
expectations and active participation.

A strong sense of community among educators fosters a willingness to innovate
and collaborate, ultimately enhancing instructional effectiveness.

Increased student engagement has led to improved academic outcomes across
multiple subjects, creating a positive ripple effect in the school climate.

Lewis and Clark Middle School: Empowering Student Learning

At Lewis and Clark Middle School, a commitment to fostering a strong learning culture
has transformed the student and staff experience. The focus on teacher clarity and
inclusive practices has not only improved instructional quality but has also strengthened
the bonds between educators and learners.

Actions:

|earning intentions are prominently displayed during lessons, ensuring
transparency and clarity for students regarding their educational goals.
Continuous feedback from students regarding their learning experiences informs
instructional adjustments, making the educational process more responsive.
Professional learning communities enable teachers to collaborate, share best
practices, and provide mutual support.

Impact:

Students report feeling more confident about their learning journeys, knowing
precisely what is expected of them in their academic pursuits.

Teachers have noticed an increase in willingness to experiment with new
strategies, resulting in more dynamic and effective teaching practices.

The enhanced collaboration among faculty has led to a more cohesive
educational environment, positively influencing student achievement and morale.
Enhanced academic improvement in reading and math as measured by NWEA
results.




Profici Rat
roficiency Rate Proficiency Rate

Academic
Year

Academic
Year

fall 2022 Fall 2023 Fali 2024
Fail 2022 Fall 2023 Fail 2024

NWEA Reading Proficiency Trends
at Lewis & Clark Middle School NWEA Math Proficiency Trends
at Lewis and Clark Middle School

Will James Middle School: A Remarkable Transformation

Since the arrival of Becky Carlsen as principal in 2021 which coincided with their focus
and implementation of Visible Learning, Will James Middle School has undergone a
remarkable transformation. Initially, staff cohesion was lacking, and buy-in for change
was minimal. However, in just 12 to 18 months, the school has made significant strides
in establishing a culture of effective learning and coliaboration.

Actions:

¢ The new leadership implemented clear learning intentions and success criteria
across all classes, promoting transparency in the learning process.

» Professional development focused on fostering a growth mindset among
teachers encouraged risk-taking and innovation in instructional practices.

e A focus on growth preducing feedback where studenis take ownership of their
learning as well as support their peers and view peers as a resource for learning

o Will James Middle Schoo! Grading Practices TAG Strateqy

e Staff inclusive meetings and feedback sessions have built stronger relationships
among faculty, fostering a sense of unity and shared purpose.

e An intentional focus on ensuring all students have a mental model for how they
view themselves as learners




Will James students have H.Q.P.E. for their Future,

Having goals=SUCCESS

Opportunities come from mistakes

Perseverance

Explain what you are learning and
why

Impact:

e Students have reported feeling empowered and better aware of expectations,
leading to a marked increase in classroom engagement and motivation.

e The cohesive staff environment has resulted in teachers feeling more supported
and open to collaboration, positively influencing overall instructional quality.

e The commitment fo improving practices has translated into significant gains in
student performance, reflecting the school's dedication to fostering a positive
learning culture.

As of fall 2025, the momentum for visible learning practices in Billings has reached an
exciting peak, with all elementary schools and remaining secondary schools eagerly
participating in professional development focused on these transformative strategies.
The success stories emerging from schools like Senior High, Castle Rock, Lewis and
Clark, and Will James have ignited enthusiasm throughout the district, prompting other
schools to jump on board and seek similar growth opportunities.

This widespread engagement underscores the importance of a cohesive approach to
learning, where the principles of visibility, clarity, and student empowerment are
embraced by educators and students alike. The positive impacts observed—ranging
from increased student ownership in their learning to enhanced staff
collaboration—have sparked a coliective desire for further support and development.
Schools are clamoring for more resources, guidance, and training to sustain this
transformative journey.



The availability of funding, particularly through state initiatives aimed at supporting
personalized and transformational learning, has played a pivotal role in facilitating this
progress. In an era where educational equity and quality are paramount, securing
resources to invest in professional development is crucial. It not only equips teachers
with effective instructional strategies but also cultivates an environment where students
can thrive, driving academic achievement and fostering a culture of lifelong learning.

As the district continues to strengthen its commitment to visible learning, the shared
vision for educational excellence remains clear: by empowering teachers and students,
and by leveraging available funding for ongoing professional development, Billings
Public Schools is poised to create lasting change that benefits the entire community.
The journey is just beginning, and the future looks promising as more schools join in this
vital initiative to elevate teaching and learning across the district.
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Consultant Information
Dave Nagel Biography

Dave Nagel has been a professional developer and educational consultant both
nationally and internationally since 2003, and has done so as his primary job in
education since 2008. Prior was a middle and high school science teacher and
administrator in a large district in Indianapolis. As a school leader at Ben Davis High
School (enroliment 3000 students) Dave was instrumental in developing a focused plan
for differentiated goals for studenis based on specific proficiency measures which
supported the school in improving its graduation rate 14% in just over 4 years.

Dave’s primary areas of expertise are in the areas of effective teacher and leader
collaboration, assessment and feedback, and specifically effective grading actions both
at the school and classroom level. He has been working specifically with Professor John
Hattie's Visible Learning research since 2011 that is a driving force for all of his work
with teachers, coaches, and administrators. He has authored 5 books previous to this
one, including four within the PLC+ series of publications (Corwin).

Published multiple times in various publications such as Principal Leadership and
Educational Leadership, Dave has also presented at various national conferences..
Dave is an independent consultant for Corwin Press and is the owner of NZJ Learning
LLC (named after his three boys) and the Founder of The Center for Collaborative
Expertise.

Bruce Potter Biography

Bruce Potter is a school administrator with over 30 years experience. Bruce began his
career as a classroom teacher and has held leadership roles at the building level as a
principal and at the district level as a superintendent for 11 years. In 2013 he secured
special legislation which was signed into law by the Governor of New York to open a
public school for at-risk and special education students who were identified by their
home districts as future high school dropouts. Over a 6 year period, they achieved a
graduation rate of 80%. In his current role he is leading his district’s certification as a
Visible Learning school through the implementation of effective PLC’s. Over the course
of his career he has shared his district’s successes at several national conferences.
Bruce is an independent consultant for Corwin Press and is co-founder of the Center for
Collaborative Expertise




Executive Summary: Danielson Framewark (2022)
and Visible Learning Crosswalk

This one-page guide provides school leaders with a high-level overview of how the 2022
Danielson Framework for Teaching aligns with John Hattie’s Visible Learning research.
It highlights where the framework’s domains and components connect with high-impact
practices supported by evidence.

Domain 1: Planning and Preparation

» Danielson Focus: Content knowledge, student understanding, outcomes, and
assessment.

* Visible Learning Connection: Teacher clarity (d=0.75), prior knowledge (d=0.93),
formative assessment (d=0.77).

¢ Key Idea: Clear goals and aligned assessments ensure students know what they
are learning and how success will be measured.

Domain 2: Learning Environments

¢ Danielson Focus: Respect, belonging, culture, and positive behavior.

¢ Visible Learning Connection: Classroom climate (d=0.56), teacher—student
relationships (d=0.52), collective teacher efficacy (d=1.57).

¢ Key Idea: Strong relationships and a culture of high expectations drive student
engagement and resilience.

Domain 3: Learning Experiences

Danielson Facus: Clarity, questioning, engagement, assessment for learning.

* Visible Leamning Connection: Classroom discussion (d=0.82), feedback (d=0.70),
self-reported grades (d=1.33).

e Key Idea: Students learn best when they actively engage in meaningful tasks,
reflect on their progress, and receive timely feedback.

Domain 4: Principled Teaching

.+ Danlelson Focus: Reflection, collaboration, professional growth, ethics.

e Visible Leaming Connection: Teacher estimates of achievement (d=1 .29),
teacher credibility (d=0.90), and professional learning communities (d=0.40).




e Key Idea: Teachers who reflect on their impact, collaborate with peers, and act
ethically become powerful agents of change.

Bottom Line

The Danielson Framework provides structure and vision, while Visible Learning
provides evidence of impact. Together, they guide educators to: - Set clear and rigorous
goals. - Build affirming, high-expectation environments. - Engage students through
discussion, feedback, and reflection. - Commit to continuous professional and ethical

growth.

When combined, Danlelson and Visible Learning create a roadmap for high-quality
teaching that maximizes student success.




Susle Hedalan, Superintendent

PO Box 202501

Helena, MT S9620-2501

Montana Transformational Learning Grant

Phase II Grant Application Form

Introduction

The purpose of this grant, per HB 573, is to further develop the efforts of the most innovative

Phone: 406,444 5643
In-State Toll-fiee 1BOE.2319293

apimLgoy

transformational learning grantees toward district-wide implementation of transformational and

proficiency-based learning, and to use the knowledge gained by Phase II grantees to develop
recommendations and guidance for other districts interested In innovating in a similar manner.

District Information

District Name: Bozeman P‘f\é e Sehools

Contact Person: Cgsety B@( o

Title: _Svex s dexndedt

Email: _ Las€y/. pextram @ bsdz -Or;a

Phone Number: ‘106 -6 ~228|

Mailing Address: 404 W Man St fozeran, MT 59715

Section 1: Evidence of Progress Made

In accordance with MCA 20-7-1601, please provide a clear and concise summary of your
district’s progress in implementing transformational and proficiency-based learning to date.

Describe specific strategies or initiatives your district has implemented.

Include data or evidence of the impact of district strategics or initiatives (e.g.,
participation rates, pilot programs, student outcomes, stakeholder engagement,
professional development),

Attach supporting documents and letters of support if relevant.



Phone; 4064445643
In-State Toll-free: 1.888.231.9393
opi.mLgov

Susie Hedalen, Superintendent
PO Box 202501
Helzna, MT 59620-2501

Authorized Signatures

] hereby certity that the information provided in this application is accurate and that the district
agrees to the assurances stated above.

Superintendent Name: Cag@‘/ ge—)‘qi’b:w\-

1
Superintendent Signature: [/"”V\o/ /‘_’Z::;:?

Date: /”/Z—Z—/MZ-E

School Board Chair Name: /{V/ﬂv ﬂ-‘//

School Board Chair Signature:

————
Date: /’0//«77L // /ﬂ&%

Attachments Checklist

)

/

/Narratlve of Phase ]I district-wide implementation

Vv

Summary and evidence of current progress

V|

/Budget chart including activities, descriptions, and pricing

4

 Letters of Support and additional documents {optional)

Submisston Instructions

Please submit your completed application and any additional documents by October 31, 2025 at
Spm using the Qualtrics survey button found on the OPI Transformational Learning website.

For questions, please contact: Krystal Smith, Education Innovation Manager at
krystal.smith@mt.gov. Please find the evaluation rubric attached.




Bozeman Public Schools
Phase Il Transformational Learning Grant Application
Section 1: Summary and Evidence of Current Progress

Section 1: Evidence of Progress Made
Introduction
Greetings Phase Il Transformational Learning Grant Committee,

Bozeman Public Schools is pleased to share our journey in ensuring high-level learning for all students, consistent with our mission,
and closely tied to the legislature’s intent for transformational and proficiency-based learning. From the outset of the application
process, we focused on practices that would result in identifiable evidence of student learning, sustainability, and scalability. If
selected for Phase Il, we take our responsibility to serve as mentors and guides to the rest of the state very seriously. Therefore, the
practices we outline in our application all include evidence-based practices that are replicable in school districts of all sizes, have
staying power after the grant funds stop flowing, and have demonstrated significant results in increased levels of student learning. We
believe novel, innovative and creative ideas that meet the legislative definitions for transformational learning and proficiency-based
learning, but have not resulted in significant increases in student learning, are not worth pursuing or replicating, and we trust your
selection committee believes this also. One only needs to look at the most recent publicly available student achievement data for MT to
see that we must not lose sight of student learning through this selection process. As a state, we can and must do better by the
students and families we collectively serve.

Bozeman Public Schools, over the past five years, has relentlessly pursued the implementation of braided multi-tiered systems of
support (MTSS) and professional learning communities (PLCs) to fundamentally change how we approach teaching and learning, thus
ensuring a student-by-student, essential standard-by-essential standard approach that has yielded dramatic results. In addition, we
have recently coupled the braided MTSS/PLC systems with a focus on fostering student investment, and an expanded focus on
advanced opportunities to begin the creation of flexible pathways and learning opportunities tailored to the individual needs, strengths,
and interests of students. That three-part model diagrammed below is the basis for our application in Section 2.



Section 1: Evidence of Progress Made Continued

Background

The current, small transformational learning grant in place in Bozeman is tied to the world language program that is fully
proficiency-based across grades 6-12. While that program has been operating for years, it has only been within the past five years that
the District has gone all in on braided MTSS/PLC systems as an evidence-based, highly replicable, and proven model to increase
student proficiency and attend to the individual needs of all learners across all content areas and grade bands.

The term PLC is overused and is often defined as a meeting, a program, a curriculum, an event, a group, or a book study. It is none of
those things. In the context of professional learning communities as an evidence-based practice, PLC is defined as an ongoing process
in which educators work collaboratively in recurring cycles of collective inquiry and action research to achieve better results for the
students they serve. Professional learning communities operate under the assumption that the key to improved learning for students is
continuous job-embedded learning for educators. https://www.allthingsplc.info

The evidence basis and support for PLCs is vast and is summarized HERE.

The three big ideas of a PLC are summarized below:
1. A Focus on Learning - We accept learning as the fundamental purpose of school and therefore are willing to examine all
practices in light of their impact on learning.
2. A Collaborative Culture - We are committed to working together to achieve our collective purpose. We cultivate a collaborative
culture through the development of collaborative teams.
3. A Focus on Results - We assess our effectiveness on the basis of results rather than intentions. Individuals, teams, and
schools seek relevant data and information to promote continuous improvement.

Four critical questions guide the work of collaborative teacher teams in a PLC model:
1. What do we want students to know and be able to do? (Essential Standards)
2. How will we know if each student has learned it? (Common Assessments)
3. How will we respond when some students do not learn it? (Interventions)
4. How will we extend learning for students who have demonstrated proficiency (Extensions)

In a traditional school model, targeted instruction and time are constants, which result in student learning being the variable. Consistent

with proficiency-based learning and a braided MTSS/PLC approach, targeted instruction and time are variable based upon individual
student needs, which in turn makes learning the constant.

Timeline and Evidence of Success

2018

In 2018, current BSD7 Superintendent Casey Bertram served as the principal of Hawthorne Elementary School in Bozeman. Casey
and his school team worked tirelessly to implement a site-based braided MTSS/PLC system that yielded positive results and
international accolades. Hawthorne Elementary became the only MT school at the time recognized as a Model PLC at Work by
Solution Tree. The criteria for selection include all of the following:

o Demonstrate a commitment to the PLC at Work process
o Implement the concepts for at least three years
o Present clear evidence of improved student learning


https://www.allthingsplc.info
https://allthingsplc.info/wp-content/uploads/2024/06/Advocates-for-Professional-Learning-Communities-061924.pdf

o Explain the culture, practices, and structures of the school or district, and submit it for consideration to the PLC Review
Committee using our online submission process

o Update school or district information and submit it for review through the website, every three years, to show your data
continues to meet the criteria of the PLC at Work process

2019-2020

Hawthorne’s accomplishments set in motion a focused effort at the K-5 level within Bozeman Public Schools to implement braided
MTSS/PLC systems. During the 2019-2020 school year, the District, in collaboration with the local teacher’s union, secured a large
NEA grant to hire facilitators and reimagine the school day at the K-5 level. The result of the grant work included 1) consistent school
schedules that provided both individual teacher planning time and collaborative planning time, 2) consistent time blocks for core
instruction and intervention/extension time embedded in the school day, and 3) a focused professional development plan to support
educators in implementing the braided MTSS/PLC model.

2020-2021

During the course of the 2020-2021 school year, Casey Bertram began serving as the Superintendent of Bozeman Public Schools.
Bozeman Public Schools has used a long range strategic planning process (LRSP) since 2007. The LRSP in Bozeman is built using a
consensus process that includes stakeholder engagement, including staff, students, parents, trustees, administration, and community
partner organizations. Once arriving at the central office, Superintendent Bertram doubled down on the LRSP process and began
hyper-focusing on the District's measurable goals. The District pursued increased transparency and accountability related to the goals.
Two significant changes ensure that braided MTSS/PLC systems are “cemented” in the foundation of the District. First, the Board of
Trustees approved a specific LRSP measurable goal tied to MTSS/PLC implementation. That goal’s timeline was adjusted based upon
recent implementation efforts at the high school level and now reads, “ By spring of 2028, all BSD7 schools PK-12 will have fully
implemented PLCs in place that will support the closing of the achievement gap, thus qualifying BSD7 as a Solution Tree Model PLC
District.” For an overview of the current LRSP plan, click HERE. Second, the Board of Trustees adopted a non-required policy, and
associated decision-making filter tied to student success that puts the District on the hook for meeting the individual needs of students

(Policy 3610/P).

2022-2023

During the 2022-2023 school year, three additional BSD7 elementary schools were awarded Model PLC at Work accolades by showing
three years of increased student achievement data and implementing an evidence-based braided MTSS/PLC system: Longfellow
Elementary, Emily Dickinson Elementary, and Irving Elementary. Those three schools joined Hawthorne Elementary as the only
Montana schools with the prestigious Model PLC at Work distinction.

At the same time, the District was facing a significant general fund budget deficit and worked through a community stakeholder
consensus process to balance the budget. Due to the PLC goal being cemented in the foundation of the District, the budget reduction
process also ensured that changes to the master schedules at the middle and high school would also result in 1) dedicated teacher
collaboration time in the master schedule, and 2) systematic intervention/extension time (MTSS) in the master schedule. The middle
school moved forward with an A/B block schedule with built-in teacher collaboration and intervention/extension time beginning fall
2023. The high school consensus process also arrived at an A/B block schedule with built-in collaboration and intervention/extension
time beginning fall 2024.

2023-2024

A key to the success of the Model PLC at Work schools in the District was focused professional development for the building leader
and leadership team. Leadership expert John Maxwell often states, “Leadership is the lid in any organization.” The District has taken
that quote to heart and has focused on building the capacity of not only the building leaders, but also the leadership teams/guiding
coalitions at each school site.


https://docs.google.com/document/d/1CppTR39xC2hv3gAA05-EKbligD9TuDgh5Nmau7U_-vg/edit?usp=sharing
https://docs.google.com/document/d/1JbZCZDl99ZZNDB2sHfS8kiNbW7oFTqye1czgq4yfFP0/edit?usp=sharing
https://docs.google.com/document/d/1rR0YncoKdDXj0vy7WddSxQaXfmxKf_AY0_iLMyvyVeU/edit?tab=t.0#bookmark=id.i64uobwd4m9l

Sending teams to conferences and bringing in professional consultants is effective, but also a significant strain on the budget. The
District studied the effectiveness of coaching models (see below) and chose to invest in its own to provide direct coaching and support
at the remaining schools working to achieve Model PLC at Work status. Sarah Hays, Emily Dickinson Principal, was selected by
Solution Tree to become a trained associate working with schools across the country. Sarah joined Superintendent Betram with that
expertise and training, and, beginning in the 2023-2024 school year, moved out of a building leadership role and into a full-time PLC
Admin Coach role. The District transparently communicated to Sarah and the community the role would be funded for two years to help
build momentum and directly support the District's PLC goal.

Meta-analysis of training components for teachers (Joyce & Showers, 2002)
Component ki::l::-e Can show skill |Uses in classroom
dscusson 0% 5 % 0%
e || 30% 20 % 0%
e | % | cox | s
st 95 % 95 % 95 %

During the 2023-2024 school year, Sarah supported elementary and middle schools within the District. Meadowlark Elementary was
selected as a Promising Practices PLC at Work site during the 2023-2024 school year. Promising Practices schools are similar to
Model PLC at Work schools but only have evidence of one or two years of improved student learning.

During the 2023-2024 school year, the District brought together community stakeholders to formally update and revise the District's
Long Range Strategic Plan (LRSP). During the process the District's mission, vision, core values, goal areas, and measurable goals
were updated. In addition, the revised LRSP included the adoption of the District's Profile of a Graduate, see below. The BSD7 Profile
of a Graduate is an important piece of the puzzle as it pertains to preparing students who are college and career ready.

For a complete picture of the robust stakeholder engagement process used to update the District's LRSP process click HERE. The
process included comprehensive needs assessment surveys, a community consensus process, community feedback sessions, and
culminated in Board of Trustees action.



https://docs.google.com/document/d/1YxDGaJHLlKQgh829VbB18OCKuEXH4XCXa1lEoQMspX8/edit?usp=sharing

2024-2025

2024-2025 marked a monumental change within Bozeman Public Schools. The high school master schedule was completely
reimagined to include weekly teacher collaboration time, as well as a built-in flexible intervention/extension period four days a week
consistent with braided MTSS/PLC systems implementation. It is important to note that one might expect an implementation dip in
student achievement data during such a significant change process at the high school. Just the opposite occurred. In fact, the
preliminary ACT ELA data for 2024-2025 at BHS/GHS combined were the highest achievement data on record since the adoption of
the ACT as the state assessment (2024-2025 ACT ELA % Proficient = 78%).

Bozeman Public Schools historically has had high-quality CTE courses across a variety of career pathways. A missing component was
a “connector” to tie the coursework and pathways in the middle and high schools to local industry for internships, apprenticeships, and
workplace learning opportunities. Through the Advanced Opportunities grant, the District was able to hire a full-time Career Outreach
Coordinator, Karl Schwartz. Karl hit the ground running and developed a construction academy program that launched in fall 2025. The
construction academy brought together a variety of local industry partners to build construction job sites at both high schools, as well
as fully outfitting the program with start-up materials and tools. The construction academy will be self-sustaining by selling the sheds
they build each semester. The long-term vision for the program is to have the academy engaged in building affordable housing for
teachers/staff.

The District’s Profile of a Graduate serves as a measurable indicator of student success in the workplace learning opportunities. During
the 2024-2025 school year, the District began working on the continuum of K-12 “essential standards” tied to the Profile of a Graduate.
That piece of the puzzle is essential moving forward as it will provide an objective measurement of student “durable skills” and how
those skills are impacted by workplace learning opportunities. Future work in this area includes the build-out of assessments tied to the
Profile of a Graduate essential standards to ensure a consistent avenue to measure the durable skills students are learning in their
courses and workplace learning experiences.



During the 2024-2025 school year, Sarah Hays worked diligently to provide year-long focused professional development to the
administrative team, as well as direct leadership, leadership team, and collaborative teacher coaching at the elementary and middle
school level.

Post-Covid, Bozeman Public Schools have seen a significant increase in multilingual English learners (ML/EL) tied to the construction
and tourism industry in Bozeman/Big Sky. The focused work on braided MTSS/PLC systems has resulted in unprecedented
achievement levels in literacy, where the District not only buffered the increase in ML/EL learners, but saw substantial increases in
student achievement, thus signaling a closing of the achievement gap.

The data below is a summary of the percent of students at or above benchmark for literacy achievement. The graph includes the four
Model PLC at Work Schools in Bozeman (Hawthorne Elementary, Longfellow Elementary, Irving Elementary, and Emily Dickinson
Elementary). The graph includes a compilation of all grades tested using the Acadience assessment (K-5). What you can see is
consistent fall to spring gains in the number of proficient students each year, and an overall increase in year-end proficiency over time
(End of Year 2022 = 74% Proficient or Advanced, End of Year 2025 = 79% Proficient or Advanced).



2025-2026

During the 2025-2026 school year, Whittier Elementary was honored with Promising Practices PLC at Work designation by showing two
years of increased student achievement data. Whittier joins five other elementary schools in Bozeman with that third-party
acknowledgement of high quality braided MTSS/PLC systems resulting in increased student achievement.

To view all of the schools and districts that have received accolades for implementing braided MTSS/PLC systems and have shown
year-over-year student achievement gains, click HERE. It is important to note that schools must update their evidence on a periodic
basis, and failure to show continued year-over-year gains in student learning removes the school/district from the list.

During the 2025-2026 school year, Career Outreach Coordinator Karl Schwartz moved his attention from the construction academy
launch to building out other pathways for workplace learning opportunities. One important project he is currently working on is a District
recruitment tool aimed at building a pipeline for future educators. TEACH Bozeman will launch this winter and will provide opportunities
for students to work as paraprofessionals in our elementary schools, take dual-credit and dual enrollment courses in a pre-education
pathway, and apply for scholarships that are focused on graduating seniors pursuing a career in public education. As mentioned
previously, the District is moving through a stakeholder process to identify the measurable K-12 articulation of essential standards tied
to the Profile of a Graduate. That work will wrap up spring 2025 with a recommendation to the Board of Trustees to approve the K-12
Profile of a Graduate essential standards. Future work includes building out assessment tools to measure individual student proficiency
of the essential standards.

For a complete picture of the District’s focused efforts on LRSP goals, as well as detailed year-by-year evidence of progress toward the
measurable goals see the links below:

Bozeman Public Schools 2021-2022 LRSP Annual Report
Bozeman Public Schools 2021-2022 LRSP Five Year Plan
Bozeman Public Schools 2022-2023 LRSP Annual Report
Bozeman Public Schools 2022-2023 LRSP Five Year Plan
Bozeman Public Schools 2023-2024 LRSP Annual Report
Bozeman Public Schools 2023-2024 LRSP Five Year Plan
Bozeman Public Schools 2024-2025 LRSP Annual Report
Bozeman Public Schools 2024-2025 LRSP Five Year Plan



https://allthingsplc.info/evidence/
https://docs.google.com/document/d/14tsnSRF3dpGP_kFzKU3fHa7B722my_AR/edit?usp=sharing&ouid=117357092278273518641&rtpof=true&sd=true
https://www.bsd7.org/fs/resource-manager/view/54deb70e-54ed-44be-b4d8-40a7976e2c6f
https://docs.google.com/document/d/1vgUHAyNZbrNG0GcBbMo4Fknr2PpUAKq68-MuusVxhvs/edit?usp=sharing
https://docs.google.com/document/d/1dKOalveqZ0MKi1ldnzSEghYevJoUEnhdSmipwCqJo1E/edit?usp=sharing
https://docs.google.com/document/d/11qHOvknukDs0Yb9Tj-P-oC42iov9NLhlK7bdEeoHqGI/edit?usp=sharing
https://docs.google.com/document/d/1nf-LChN3SFgpzO34bOt7Ob-N1KCGCLeZEsZwprjU19Y/edit?usp=sharing
https://docs.google.com/document/d/1KKHmRr36qKq1WD4oEb1pRIJF42xK2GMSOTWl2Q6CJ_s/edit?usp=sharing
https://docs.google.com/document/d/1xwBtAcsHp35fWCa3dkQZdB6mZTo37jCRjJvSnSwPCKs/edit?usp=sharing
https://docs.google.com/document/d/1LVTQ7YUmvONcz2AIjkpKq2jPTTJXbcWCLpgKfm4gFck/edit?usp=sharing

Bozeman Public Schools
Phase Il Transformational Learning Grant Application
Section 2: Description of Continued Progress and Cost Estimates

Section 2: Description of Continued Progress and Cost Estimates

As mentioned in the introduction, Bozeman Public Schools is actively pursuing three interrelated endeavors, all aimed at meeting the
individual needs of all students and closely tied to the District’s mission of ensuring high-level learning for all students. Those three
areas and associated action plans are detailed below:

Braided MTSS/PLC Systems - The focus for this area is to build on the momentum gained across the District in implementing braided
MTSS/PLC systems that close achievement gaps and ensure high-level learning for all students. As discussed in Section 1, all schools
within the District now have dedicated teacher collaboration time built into the master schedule, as well as dedicated
intervention/extension periods. These structures help support a proficiency-based learning model where teams of educators
collaboratively ask and answer four critical questions for individual students and groups of students:

1. What do we want students to know and be able to do? (Essential Standards)

2. How will we know if each student has learned it? (Common Assessments)

3. How will we respond when some students do not learn it? (Interventions)

4. How will we extend learning for students who have demonstrated proficiency (Extensions)

PLC Admin Coach Sarah Hays has provided focused professional development and coaching via an in-house model to help cement
MTSS/PLC culture and systems across the district. Part of the planned activities for the Phase Il Transformation Learning Grant is to
extend Sarah’s coaching role an additional two years, 2026-2027 and 2027-2028. Sarah is building the skills and abilities of our leaders
and site-based leadership teams to stand on their own and implement scalable and sustainable systems that are producing profound
proficiency-based results for students. Braided MTSS/PLC systems are evidence-based practices that are scalable and sustainable
across school systems of all sizes. The Bozeman model of in-house professional development allows a district to leverage the
successes of its leaders and leadership teams to support other schools and leaders. This type of coaching model is cost-effective and
efficient.



https://drive.google.com/file/d/0B_YBSkzZPaaoMWx3cWQxNTBlRTQ/view?usp=sharing&resourcekey=0-UTxueXi1vzTtw-vNj8ljMg

Fostering Student Investment - Taking Action (2025) provides a roadmap for braided MTSS/PLC implementation and is summarized
HERE. One key aspect of that roadmap is Fostering Student Investment, which is aimed at students owning and directing their own
learning and learning paths. That concept is vitally important in the legislature’s definitions of transformational and proficiency-based
learning. PLC Admin Coach Sarah Hays is providing year-long professional development for our leaders on the evidence-based
practices that increase student ownership and agency of their learning. In addition, the District Long Range Strategic Plan (LRSP)
site-based implementation framework includes a section focused on each site setting goals and building an action plan tied to fostering
student investment. Details Below:

Baseline Data - What does student investment look like at your site? What evidence do you see of student ownership of the following
three indicators:

1. Where am | going? What am | learning?
2. Where am | now? What have | learned? What do | still need to learn?
3. How do I close the gap? What will | do next to learn?

Measurable Goa/s based upon your evidence above:
Detailed action plan designed to meet or exceed the measurable goal/s:

As noted in the link above, there are a variety of “essential actions” that are key to implementing high-quality braided MTSS/PLC
systems. Bozeman Public Schools has put a great deal of emphasis on leadership development and building systems. Those two
levers help ensure scalability and sustainability over time. Among the list of “essential actions” the District is putting significant
emphasis on Fostering Student Investment. Too often we see situations where school simply happens to students, and we wonder why
they are disengaged and not taking ownership of their learning. Providing focused professional development around student ownership
of learning targets, agency in how students meet and show proficiency of those targets, and helping students to partner with their
educators to close learning gaps or extend their learning is a key to our Phase Il Transformational Learning Grant.

Advanced Opportunities - As mentioned previously, the District has in place a Career Outreach Coordinator, Karl Schwartz, to serve
as the connector between the District’s CTE courses and industry workplace learning opportunities. Over the past two years of focused
work on building pathways, it has been interesting to note that many students are reluctant to go “all in” and pursue a particular career
pathway. The District has learned from Kalispell Public Schools the value of shorter "internships" that are paid or unpaid where students
can spend a shorter amount of time (6-8 weeks) doing internships in a variety of local industries, businesses, and organizations. The
District hypothesizes that students who have the opportunity for multiple internship opportunities in their early high school career may
be more apt to then pursue a career pathway in an area they are really excited about. The District intends to use a portion of the Phase
[l Transformational Learning Grant to hire a 1.0 certified position focused on connecting students to internship opportunities in the
community. Those internship hours would likely be paired with some classroom time focused on career readiness skills (resume
building, interview skills, etc.) Additionally, this position would help to build and embed industry certifications within courses inside and
outside of the CTE classrooms in support of the “Future Ready” component of the STARS Act.

From the perspective of the Chamber of Commerce and our broader community, partnerships between local high schools and area
businesses create a powerful bridge between education and the workforce. These 6-8 week internship opportunities—whether paid or
unpaid—allow students to explore career pathways, gain valuable real-world experience, and develop the professional skills that will
serve them well beyond graduation. At the same time, local businesses and organizations benefit by connecting with the next
generation of talent, helping shape a workforce that understands and values our community’s unique economic landscape. This
collaboration strengthens local ties, fosters innovation, and ensures that students see firsthand the many ways they can build
meaningful, successful lives right here in our community. See letter of endorsement from the Bozeman Area Chamber of Commerce at
the conclusion of our application packet.

Additionally, the District hypothesizes that students who take advantage of workplace learning opportunities via internships, pathways,
apprenticeships, etc., will show increased levels of proficiency on the Profile of a Graduate essential standards. A reminder that the
focus of all student opportunities should be high-level learning. A portion of the Phase Il Transformational Learning Grant will be


https://www.solutiontree.com/taking-action-second.html?gad_source=1&gad_campaignid=20946934020&gbraid=0AAAAAD_DwHidiPcVqiW0D5v0KnYgHS-ca&gclid=CjwKCAjw3tzHBhBREiwAlMJoUqecwAbs1G0weqgvL6mrNlV_ja3M1sthBK1wWHmzE5TdL-3I04r99BoChVQQAvD_BwE
https://drive.google.com/file/d/1ZuA_7YBawcANEQ8G2lv-EbnNYKUlnzc2/view?usp=sharing

used to convene internal and external stakeholders with the goal of identifying or building an assessment suite to objectively measure
student proficiency toward the Profile of a Graduate K-12 essential standards.

Sustainability is a key component of BSD7’s grant application. The District anticipates the Phase Il Transformational Learning Grant will
serve as a bridge in funding, providing a 1.0 FTE Workplace Internship Coordinator for two years. Beginning fiscal year 2028, the
District anticipates sustaining the 1.0 FTE via the “Future Ready Payment” in HB252 - Stars Act. Workplace internships are a scalable
model that can fit the variety of urban and rural school settings and communities in Montana.

Building off work being done during the 2025-2026 school year to formally identify K-12 essential standards tied to the BSD7 Profile of
a Graduate, the next step in the process is to build objective assessment tools to measure proficiency related to the essential
standards. This portion of grant funds would be used to convene stakeholders to identify/build a K-12 assessment suite for the Profile
of a Graduate “Durable Skills.” The budget would include release time for staff, supplies, and facilitation. While assessments need to be
updated as essential standards are tweaked over time, this build out of the BSD7 Profile of a Graduate assessment suite is primarily a
one-time cost that works well with time-bound grant funds.

In conclusion, we are confident that we have articulated a vision for the Phase Il Transformational Learning Grant that weaves together
evidence-based practices to transform a learning environment consistent with the legislative intent for transformational learning and
proficiency-based learning. And as reiterated throughout this application, we are confident that the path we are forging is replicable and
scalable across Montana’s diverse school communities, and will result in increased levels of student learning. We greatly appreciate
your consideration of our application.



Planned Activities & Estimated Costs

years. The foundational and cultural
change brought about by Sarah’s role
over a four-year period will create a
self-sustaining braided MTSS/PLC culture
within the District.

Activity Description Estimated Cost
1.0 FTE Professional Learning Sarah Hays (BSD7 Certified Administrator | 2026-2027  $136,000
Communities (PLC) Admin Coach and Solution Tree PLC at Work Associate)
would continue to support the District via
in-house focused professional learning
and leadership coaching for two additional | 2027-2028  $138,000

Based upon BSD7 Leadership
Compensation Plan (Policy 6143)

1.35 position factor, 204 work days,
anticipated 3% inflationary increase for
2027-2028

1.0 Workplace Internship Coordinator

The District would hire a 1.0 Certified
teacher as a Workplace Internship
Coordinator. The position would focus on
building paid and unpaid 6-8 week student
internship opportunities with local
industries, businesses, and organizations.
Those internship hours would likely be
paired with some classroom time focused
on career readiness skills (resume
building, interview skills, etc.) Additionally,
this position would help to build and
embed industry certifications within
courses inside and outside of the CTE
classrooms. Following a two-year
grant-funded period, the District
anticipates using the “Future Ready
Payment” in the STARS Actas a
sustainable funding source moving
forward.

2026-2027 Bridge Funding $77,000

2027-2028 Bridge Funding $79,310

Based upon BSD7 certified staff average
salary and anticipated 3% inflationary
increase for 2027-2028.

Profile of a Graduate “Durable Skills”
Assessment Development

Building off work being done during the
2025-2026 school year to formally identify
K-12 essential standards tied to the BSD7
Profile of a Graduate, the next step in the
process is to build objective assessment
tools to measure proficiency related to the
essential standards. This portion of grant
funds would be used to convene
stakeholders to identify/build a K-12
assessment suite for the Profile of a
Graduate “Durable Skills.” The budget
would include release time for staff,
supplies, and facilitation.

2026 - 2027 $25,000

5 Days of Stakeholder Engagement
Assessment Identifying/Building

30 staff sub release days X 5 days X $150
per day = $22,500

Supplies = $2,500

2027 - 2028 $0

Total Estimated Phase Il Budget: $455,310 Total
2026-2027 Request:  $ 238,000
2027-2028 Request: $ 217,310



https://docs.google.com/document/d/1ROZeHaOrXKiPp-UUZY7VkgahvlgsNZZinBAVpaFyi1w/edit?tab=t.0#bookmark=id.iqyleu8n639u

Section 3: District Assurances
By submitting this application, the district assures it will:
[:]I (a) Further develop district-wide implementation of transformational and proficiencybased learning as defined in MCA 20-7-1601.

[:|| (b) Use knowledge gained during Phase Il to develop recommendations and guidance for other Montana districts interested in
innovating.

E|| (c) Engage in technical assistance and collaborative opportunities with other Transformational Learning grantees to collaborate in
learning and share best practices and resources statewide.

[:|| (d) Provide a joint report with other grantees to the Education Interim Committee and the Education Interim Budget Committee no
later than September 1, 2028 on the progress made through this grant opportunity.



bo

October 20,2025

Montana Office of Public Instruction
P.O. Box 202501
Helena, MT 59620-2501

Subject: Letter of Support for Funding of Workplace Internship Coordinator Position

Dear Montana OPI Phase ll, Transformational Learning Grant Committee,

On behalf of the Bozeman Area Chamber of Commerce Board of Directors, representing a broad spectrum of
tocal businesses and organizations, | am writing to enthusiastically endorse the funding request for a dedicated
Workplace Internship Coordinator position within Bozeman Public Schools (BSD7). This role is a vital next step
in building a robust, responsive talent pipeline that directly benefits our students, our employers, and the
economic vitality of the entire Bozeman community.

The Chamber is committed to continuing a strong public-private partnership with Bozeman Public Schools, and
we see the proposed Internship Coordinator as the critical piece needed to scale up meaningful career-
connected learning.

We strongly support the District’s commitment to the BSD7 Profile of a Graduate, particularly its focus on
durable skills such as communication & collaboration, critical thinking & problem solving, and resilience &
adaptability. We recognize that these are the essential competencies our members demand in entry-level
employees. The only way to truly build and measure proficiency in these skills is through authentic, real-world
application.

By creating structured, short-term (6-8 week) paid and unpaid internships across diverse local industries, the
Workplace Internship Coordinator will provide the scaffolding necessary for students to practice, refine, and be
assessed on these durable skills in a professional environment. This hands-on model transforms theoretical
knowledge into actionable workplace readiness.

The success of the District's current Career Outreach Coordinator, Karl Schwartz, serves as powerful proof of
concept for this model. Mr. Schwartz has masterfully acted as the critical "connector,” successfully building
bridges between high school CTE coursework and essential workplace learning. The launch of the
Construction Academy at both Bozeman high schools this fall is a prime example of this success, built through
significant public-private partnership and targeted private fundraising. The Academy demonstrates how BSD7
can effectively leverage industry needs to create sustainable, high-impact programs.

Bozeman Area Chamber of Commerce 406.586.5421
2000 Commerce Way, Bozeman, MT 59715 www.bozemanchamber.com
info@hozemanchamber.com



This internship mode] creates powerful synergies for both our employer base and the student population:

e For Students: They gain crucial exposure to potentiai careers, develop confidence, and build the
durable skills outlined in the Profile of a Graduate, allowing them to make informed decisions about
post-secondary pathways.

¢ For Employers: Businesses gain early, valuable access to the next generation of local talent.
Internships act as a low-risk, extended interview process, allowing companies to identify and nurture
future employees who are already integrated into the community and possess the relevant durable
skills. This helps stabilize and grow the local workforce.

The Bozeman Area Chamber of Commerce fully supports the funding of the Workplace Internship Coordinator
position as a necessary investment in our community’s future workforce. We look forward to continuing our
partnership with Bozeman Public Schools to ensure this initiative is a resounding success.

Sincerely,

%W Schili

CEO
Bozeman Area Chamber of Commerce
dschliem bozemanchamber.com [ 406-922-0448 direct



FRENCHTOWN SCHOOL DISTRICT #40
FRENCHTOWN, MONTANA, USA

Montana Transformational Learning Grant

Phase Il Grant Application Form

The purpose of this grant, per HB 573, is to further develop the efforts of the most innovative transformational learning
grantees toward district-wide implementation of transformational and proficiency-based learning, and to use the
knowledge gained by Phase Il grantees to develop recommendations and guidance for other districts interested in
innovating in a similar manner.

District Information

District Name: Frenchtown School District #40

Contact Person: Les Meyer

Title: Superintendent

Email: lesmeyer@ftbroncs.org

Phone Number: 406-626-2600

Mailing Address: PO Box 117, Frenchtown, MT 59834

Section 1: Evidence of Progress Made

In accordance with MCA 20-7-1601, please provide a clear and concise summary of your district’s progress in
implementing transformational and proficiency-based learning to date.



SPECIFIC STRATEGIES AND INITIATIVES IMPLEMENTED - PHASE 1

GRADES 2-8

Since 2022, the Frenchtown School District has engaged in a comprehensive curriculum review cycle across
English/Language Arts, Math, Social Studies, Science, and Digital Literacy/Computer Science. This review
ensures proficiency-based lessons and aligned assessments across all content areas. Building upon this
foundation, the district launched its Transformational Learning Programs to enhance student engagement and
achievement through experiential learning. ETSD Curriculum

Key initiatives include:

e Art Program for Transformational Learning (Grades K-8): Provides 15 standards-aligned visual arts
sessions annually for over 700 students, integrating creativity, critical thinking, and cross-curricular
learning.

e Makerspace Program (K-12): Operates in both the K-5 and 6-12 libraries, offering eight documented
STEM-focused activities per year through robotics, coding, and engineering projects.

e Enrichment Program (Grades 2-8): Serves approximately 70 high-achieving students annually with
differentiated instruction to extend learning beyond the core curriculum.

e LEGO Robotics Program (Grades 4-8): Supports three competitive robotics teams engaging 25+
students in engineering design, coding, and teamwork aligned with national competitions.

Together, these initiatives provide equitable access to high-quality, hands-on experiences that integrate the arts,
STEM, and enrichment learning.

SPECIFIC STRATEGIES AND INITIATIVES IMPLEMENTED- PHASE 1

Grades 9-12

Key 9-12 Initiatives Include:

Personalized learning opportunities have grown for each student through dual credit and Advanced Placement
courses. The Frenchtown School District applied for and received a public charter school called the Bronc Fast
Track Public Charter School through a partnership with Missoula College at the University of Montana,
providing high school students an opportunity to graduate with a University of Montana certificate in general
education concurrently with their high school diploma. This program is designed for college-bound students.
Please click this link: Bronc Fast Track

We have implemented several new initiatives to expand hands-on, technology-driven learning opportunities for
students. A dedicated Makerspace has been established within the high school, serving as a cross-curricular hub
that integrates creativity, design, and applied technology across STEAM disciplines. The space is equipped with
a Rayjet 50 laser cutter and engraving machine for large-scale projects, multiple 3D printers, and a Cricut
machine, allowing students to bring their ideas to life through practical, project-based experiences.

In addition, we have developed a new Podcast Center featuring state-of-the-art recording and editing equipment.
This addition supports authentic student voice and storytelling while fostering communication, collaboration,
and digital media skills. The center has also inspired the creation of a new student club, Frenchtown: Last Best
Stories, which provides a platform for students to share meaningful stories from their community and beyond.


https://www.ftsd.org/documents/curriculum/165479
https://www.ftsd.org/page/bronc-fast-track-public-charter-school

IMPACT OF FTSD STRATEGIES/INITIATIVES- PHASE 1

Grades 2-8

Evidence of impact is demonstrated through strong participation rates, documented program delivery, and
student engagement data:

e Art Program: Serves 700+ students annually on an A/B week rotation, ensuring each class receives
15 art sessions. Attendance data confirms consistent participation across all K-8 classrooms.

e Makerspace: Provides 8 structured activities per year K-8, promoting innovation, collaboration, and
equitable access to hands-on STEM experiences.

e Enrichment Program: Supports 70 students performing in the 80th percentile or above, focusing on
academic growth and creativity.

e LEGO Robotics: Engages 25+ students annually on competitive teams that develop coding and
problem-solving skills.

IMPACT OF FTSD STRATEGIES/INITIATIVES- PHASE 1

Grades 9-12

Bronc Fast Track Public Charter School: 72 students - grades 10-12

23 students successfully completed the Bronc Fast Track Charter School Program in 2025
Earning their General Studies Certificate through the University of Montana

Earning 30 college credits while still in high school

Montana Digital Academy course offerings are available to all high school students

STUDENT OUTCOMES- PHASE 1

Grades 2-8
(ESSA Report Card)

3 year average Frenchtown Math scores = 39.3% proficient and above vs state averages = 36.3%
3 year average Frenchtown Reading scores = 49.2% proficient and above vs state averages = 46%
3 year average Frenchtown Science scores = 41.2% proficient and above vs state average = 31.2%

STUDENT OUTCOMES- PHASE 1

Grades 9-12
(ESSA Report Card)

e 3 year average Frenchtown Graduation Rates = 98% vs state graduation rate = 85.3%
o FTSD Strategic Plan Accreditation Goal - 95% Graduation Rate
e 23 students earned a minimum of 30 college credits while still in high school



STAKEHOLDER ENGAGEMENT- PHASE 1

Grades 2-8
Walk Through Wednesdays - K-5 Building - Wednesday - 10/29/25 9:00 am-10:00 am
Community cross-over activity - ETSD Strateqic Plan
Two Title Meetings/year - FTSD serves pizza and has a family night
Community-wide newsletter
Open House
Tuesday Envelopes - K-5
Family Survey - Survey Results
Infinite Campus emails and information
Notice of Educational Opportunities
Weekly email updates - grades 6-8

Student Engagements

Active Participation in Learning Programs

Students engage hands-on in Art, Makerspace, Enrichment, and Lego Robotics, developing creativity,
critical thinking, problem-solving, and collaboration skills. Participation includes 15 art sessions per
year, 8 makerspace activities, enrichment opportunities for 70 students, and robotics team involvement
for 25+ students.

Skill Development Across Disciplines

Through these programs, students cultivate both academic and technical competencies, including
drawing, painting, sculpture, coding, robotics, and STEM problem-solving. They also build social-
emotional skills and self-directed learning habits.

Opportunities for Leadership and Collaboration
In Makerspace and Lego Robotics, students work in teams, take ownership of projects, and engage in
design thinking challenges, fostering teamwork and leadership abilities.

Access to Equitable Learning Experiences
All students in Grades 2-8 have structured, scheduled access to programs that are intentionally designed
to be inclusive, ensuring equitable participation regardless of grade level, academic background, or
classroom schedule.

Exposure to Real-World Applications

Programs like Makerspace and Lego Robotics connect classroom learning to real-world STEM
challenges and creative problem-solving, giving students practical experiences that inspire future
academic and career interests.

Parent Engagements 2nd through 8th Grade:

Awareness of Program Offerings
Parents are informed about available opportunities, including Art, Makerspace, Enrichment, and Lego


https://core-docs.s3.us-east-1.amazonaws.com/documents/asset/uploaded_file/1652/FSD/5952540/Frenchtown_School_District_Strategic_Plan_2024-2027.pdf
https://core-docs.s3.us-east-1.amazonaws.com/documents/asset/uploaded_file/1652/FSD/5325171/Copy_of_Family_Survey.pdf
https://files-backend.assets.thrillshare.com/documents/asset/uploaded_file/1652/Fsd/81401813-5992-46df-ba02-58c2b98bf23c/Notice_of_Educational_Opportunities.pdf?disposition=inline

Robotics, allowing them to encourage participation and support student involvement.

Support of Extracurricular Learning
Parents may support students’ continued engagement by attending robotics competitions, Makerspace
showcases, and student exhibitions, reinforcing the value of hands-on, experiential learning.

Communication About Student Progress
Parents receive updates through program tracking (e.g., art sessions completed, enrichment participation,
makerspace activities) and may provide feedback or guidance that informs student growth.

Opportunities for Volunteer or Advocacy Roles

Parents can engage as volunteers or advocates for program expansion, helping maintain resources,
fundraising, or supporting school initiatives that enhance access to these transformative learning
experiences.

Connection to Academic and Social Development

Through these programs, parents witness students’ development of critical thinking, creativity,
collaboration, and problem-solving skills, reinforcing trust in the district’s commitment to holistic
education.

STAKEHOLDER ENGAGEMENT- PHASE 1

Grades 9-12

Walk Through Wednesdays - 6-12 Building - Wednesday - 11/12/25 9:00 am-10:00 am
Community cross-over activity - FTSD Strategic Plan
Open House

Parent Teacher Conferences

College Week and Jobs for Montana Graduates (JMG)
FAFSA Night

6-12 Career Fair - hosted by FTSD - January

Bronc Fast Track Information Night

Highway Cleanup

Community Movie Night

Senior Citizen Luncheon

Newsletter

Website/Social Media

Family Survey - Survey Results

Infinite Campus emails and information

Notice of Educational Opportunities



https://core-docs.s3.us-east-1.amazonaws.com/documents/asset/uploaded_file/1652/FSD/5952540/Frenchtown_School_District_Strategic_Plan_2024-2027.pdf
https://core-docs.s3.us-east-1.amazonaws.com/documents/asset/uploaded_file/1652/FSD/5325171/Copy_of_Family_Survey.pdf
https://files-backend.assets.thrillshare.com/documents/asset/uploaded_file/1652/Fsd/81401813-5992-46df-ba02-58c2b98bf23c/Notice_of_Educational_Opportunities.pdf?disposition=inline

PROFESSIONAL DEVELOPMENT- PHASE 1

Grades 2-8
Professional Development Team
Policy 5121-Applicability of Personnel Policies and Professional Development
Frenchtown School District hosts professional development days for neighboring school districts and brings in
notable speakers such as: Devin Seibold, Kim Strobel, Ruby Payne, Aric Bostic, Jimmy Casas, Adam
Welcome.

In 2023 - Math teachers attended the Mid-School Math National Conference.
In November of 2025, Science teachers will attend the National Science Conference (NSTA)

Professional development (PD) for Grades 2-8 educators focuses on equipping teachers with the tools and
instructional strategies necessary to sustain and enhance Transformational Learning.

Key PD components include:

e STEM Integration Workshops: Supporting teachers in embedding hands-on Makerspace and
Robotics experiences into daily instruction.

e Differentiated Instruction & Enrichment Seminars (NSTA Conference): Guiding staff in
identifying and supporting students performing in the 80th percentile or above through targeted
enrichment opportunities through STEM instruction at the National Science Conference.

e Technology and Digital Literacy PD: Ensuring all teachers can effectively use robotics, coding
software, and digital creation tools to enhance instruction. This can be through local conferences and
the state lego robotics tournament.

PROFESSIONAL DEVELOPMENT- PHASE 1

Grades 9-12

Professional Development Team

Policy 5121-Applicability of Personnel Policies and Professional Development

Frenchtown School District hosts professional development days for neighboring school districts and brings in
notable speakers such as: Devin Seibold, Kim Strobel, Ruby Payne, Aric Bostic, Jimmy Casas, Adam
Welcome.

CTE Staff attended the Consortium for School Networking (CoSn) Education Conference.
CTE Staff attended the Montana Council for Economic Education Teacher Training.
In November of 2025, Science teachers will attend the National Science Conference (NSTA.

Phase Il - Section 2: Description of Continued Progress

GRADES 2-8



https://core-docs.s3.us-east-1.amazonaws.com/documents/asset/uploaded_file/1652/FSD/6108156/PD_Committee_-_2025-2026_-1.pdf
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FTSD Strategic Plan - As a result of community cross-over activity nine (9) priorities were identified for the
Frenchtown School District. Priorities 3 and 4 state the following respectively: (pg. 12)

Priority 3: Goal Option-Alternative Funding: Explore and Identify alternative funding sources to include an
alumni fund, grants, and other potential funding sources.

Priority 4: Goal Option-Programs and Curriculum: Create rigorous systems of curriculum that advance CTE
and SLP programs, and in support of post secondary career pathways.

Phase 11 (2025-2026) will focus on sustainability, expansion, and deeper integration of the district’s
Transformational Learning Programs:

e Quarter 1 (Aug-Oct 2026):
o Launch of three LEGO Robotics programs.
o Continuing A/B art schedule ensures every K-5 classroom is rostered for 15 annual
sessions.
o Implement 8 documented Makerspace activities with librarian oversight.
e Quarter 2 (Nov 2026-Jan 2027):
o Host a family Title I night and Science Palooza to showcase programs.
e Quarter 3 (2026-2027 all year):
o Continue enrichment instruction for 70 identified students.
o Collect teacher feedback from professional development sessions to inform future training.
(Through our PD committee Meetings)
e Quarter 4 (May-June 2026):
o Evaluate participation data and student outcomes across all programs.
o Present progress to the school board and community through newsletters and Board Reports.
Goals:
Maintain participation benchmarks (700+ Art, 70 Enrichment, 25 Robotics, 8 Makerspace activities).
Deepen teacher capacity through ongoing professional development.
Strengthen offerings at Frenchtown School District through Transformational Learning.

GRADES 9-12

FTSD Strategic Plan - As a result of community cross-over activity nine (9) priorities were identified for the
Frenchtown School District. Priorities 3 and 4 state the following respectively: (pg. 12)

Priority 3: Goal Option-Alternative Funding: Explore and Identify alternative funding sources to include an
alumni fund, grants, and other potential funding sources.

Priority 4: Goal Option-Programs and Curriculum: Create rigorous systems of curriculum that advance CTE
and SLP programs, and in support of post secondary career pathways.

Phase 11 (2025-2026) will focus on sustainability, expansion, and deeper integration of the district’s
Transformational Learning Programs:

Currently, Frenchtown High School is working to create a program similar for Career and Technical Education
(CTE) as the Bronc Fast Track Public Charter School called the Bronc Trades Track. Frenchtown High School
offers an array of Career and Technical Education Notice of Educational Opportunities courses for students
and they will able to earn the Trades Certificate of Technical Studies (CTS).

Below is the outline of the proposal between Frenchtown High School and Missoula College:


https://core-docs.s3.us-east-1.amazonaws.com/documents/asset/uploaded_file/1652/FSD/5952540/Frenchtown_School_District_Strategic_Plan_2024-2027.pdf
https://core-docs.s3.us-east-1.amazonaws.com/documents/asset/uploaded_file/1652/FSD/5952540/Frenchtown_School_District_Strategic_Plan_2024-2027.pdf
https://core-docs.s3.us-east-1.amazonaws.com/documents/asset/uploaded_file/1652/FSD/6031905/Notice_of_Educational_Opportunities.pdf

Through programs like the Bronc Fast Track, where students can earn college credit, and the proposed Bronc
Trades Track, designed to promote and build technical skills for post-secondary opportunities and readiness
upon graduation, Frenchtown School District is creating unique pathways that prepare students for success

beyond graduation. These opportunities exemplify our mission for students to Learn Today so they can Lead
Tomorrow.



PHASE Il - STAKEHOLDER ENGAGEMENT
Grades 2-8

Frenchtown School District Accreditation Goal #3: The Frenchtown School District will increase awareness
of student programs and opportunities - ETSD Strategic Plan (pg. 13) Notice of Educational Opportunities

e Staff: Teachers, librarians, and coaches collaborate to design and implement standards-based, hands-on
learning experiences. Professional development ensures staff have the skills to sustain these programs.

e Students: Engage directly in Art, Makerspace, Enrichment, and Robotics programs-developing
creativity, problem-solving, and collaboration through structured participation opportunities.

e Families: Stay informed and involved through Title Nights, Walk-Through Wednesdays, family surveys,
open houses, and district newsletters. Families also support learning by attending robotics competitions
and art showcases.

e School Board: Receives regular updates and data presentations on participation, outcomes, and funding
impacts; provides governance and budget approval for program sustainability.

e Community: Engaged through the district’s Strategic Plan activities, and community newsletters,

Through these coordinated efforts, the district fosters a culture of shared responsibility and engagement,
ensuring long-term success of its Transformational Learning initiatives.

PHASE Il - STAKEHOLDER ENGAGEMENT
Grades 9-12

Frenchtown School District Accreditation Goal #3: The Frenchtown School District will increase awareness
of student programs and opportunities - ETSD Strategic Plan (pg. 13) Notice of Educational Opportunities

Frenchtown High School is committed to engaging staff, students, families, the school board, and the
community in the development and growth of our Career and Technical Education (CTE) program. Staff
members are directly involved in the design and implementation of coursework aligned with the Trades
Certificate of Technical Studies (CTS), ensuring that curriculum meets both academic standards and workforce
needs. Professional collaboration between academic and CTE teachers will continue to strengthen the
integration of technical skills across disciplines.

Students will play an active role through project-based learning opportunities, participation in career exploration
events, and partnerships with local industry professionals. Families will be engaged through open houses, parent
nights, and ongoing communication about how CTE coursework connects to real-world careers and post-
secondary pathways.

The Frenchtown School Board has made CTE expansion one of its top strategic goals and will remain actively
involved in oversight, resource allocation, and advocacy for program sustainability. Community and industry
partners are vital to this work—they will provide mentorship, internship opportunities, and input on emerging
workforce trends to ensure our programs remain relevant and rigorous.

Through this shared effort, Frenchtown High School aims to build a comprehensive CTE program that connects
students to meaningful career pathways while strengthening ties between the school and the broader
community.


https://core-docs.s3.us-east-1.amazonaws.com/documents/asset/uploaded_file/1652/FSD/5952540/Frenchtown_School_District_Strategic_Plan_2024-2027.pdf
https://core-docs.s3.us-east-1.amazonaws.com/documents/asset/uploaded_file/1652/FSD/6031905/Notice_of_Educational_Opportunities.pdf
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https://core-docs.s3.us-east-1.amazonaws.com/documents/asset/uploaded_file/1652/FSD/6031905/Notice_of_Educational_Opportunities.pdf

PHASE Il - COST ESTIMATES

Grades 2-8

Art Program:

Program Staffing and Compensation

Funding from this grant will directly support teacher salaries, benefits, and workman’s compensation. The
average annual salary for the Art Instructor is $51,000. This compensation package ensures the district remains
competitive in retaining and attracting highly qualified art educators. This dollar amount includes benefits and
workman’s compensation. Request = $51,000

Makerspace Funding K-8:

Staffing and Funding Request

To effectively manage and expand the program, this grant will fund staffing support at 0.4 FTE Librarian
dedicated to overseeing the makerspaces on both the North and South Campuses. The requested $25,000 will
cover the portion of salary and benefits for this position. The librarian will coordinate activities, provide
instructional support, maintain materials and equipment, and collaborate with classroom teachers to integrate
makerspace opportunities into core academic areas. Request = $25,000

Enrichment Program:

Program Staffing and Compensation

Funding from this grant will directly support teacher salaries, benefits, and workman’s compensation. The
average annual salary for the Enrichment Instructor is $75,000. This compensation package ensures the district
remains competitive in retaining and attracting highly qualified art educators. This dollar amount includes
benefits and workman’s compensation. Request = $75,000

Lego Robotics:
To ensure the continued success and sustainability of the program, funding is requested to support the
following:

1. Coaching Stipends:
Compensation for three team coaches who will lead practices, coordinate competitions, and mentor
students through the design and coding process. Request = $4,500

2. Robot Supplies and Equipment:

Purchase and replacement of robotics kits, motors, sensors, tablets, competition mats, and team
materials necessary for building, programming, and testing robots. Request = $10,000

Grades 2-8: Total Per Year: $165,500.00

PHASE Il - COST ESTIMATES

Grades 9-12

With the expansion of dual credit offerings to a broader student population, instructional capacity must be
increased to maintain access to entry-level CTE courses. The estimated cost for one full-time equivalent (1.0
FTE) position is $57,515.



The estimated cost per course is $381 per student. With a maximum enrollment of 30 students completing all 6
courses required for the Trades Certificate of Technical Studies (CTS), the total instructional cost would be
approximately $2,286 per student (30 students x $2,286). Request = $68,580

In addition to instructional costs, the program will require funding for materials, consumables, and equipment
upgrades to support hands-on learning in trades-based coursework. Estimated supplemental expenses include:

e Welding supplies (rods, gas, filler wire, safety gear): Request = $7,000 annually

Tools and equipment maintenance/replacement: Request = $5,000 annually

Upgrades to welders, plasma cutters, and ventilation systems: Request = $15,000 (initial investment)

Project materials for construction, mechanics, and fabrication courses: Request = $6,000 annually

Instructional resources, certifications, and software: Request = $2,000 annually

Estimated Total Program Cost (Year 1):
Approximate costs including course fees, materials, staffing, and equipment upgrades = $161,095

This investment would establish a high-quality, sustainable CTE pathway that aligns with Frenchtown High
School’s strategic goal of expanding rigorous, career-focused learning opportunities for all students.

Total District Request = $326,595

The Frenchtown School District respectfully asks the selection committee to view this proposal as an
investment in sustaining and expanding the opportunities that define our students’ educational journey. With
these funds, we can continue engaging learners at every level—building the bridge from elementary readiness to
high school achievement, and from high school to college and career success—opportunities that will be
difficult to maintain without this essential support.







Hamilton School District Transformational Learning Phase
IT Grant Application

District Name: Hamilton School District # 3

Contact Person: Ryan Wells

Title: Bitterroot Polytech Lead

Email: wellsr@hsd3.org

Phone Number: (406) 363-2280

Mailing Address: 217 Daly Avenue Hamilton, Montana 59840



Hamilton Scheol District Transformational Learning Phase II Grant Application

Section 1: Evidence of Progress Made

In accordance with MCA 20-7-1601, please provide a clear and concise summary of your
district’s progress in implementing transformational and proficiency-based learning to date.
*» Describe specific strategies or initiatives your district has implemented.

+ Include data or evidence of the impact of district strategies or initiatives (e.g.,
participation rates, pilot programs, student cutcomes, stakeholder engagement,
professional development).

* Attach supporting documents and letters of support if relevant.

* Describe specific strategies or initiatives your district has implemented.

Across Hamilton School District we have utilized a skills based approach to assess standards and
learning across the curriculum. From our early literacy program through high school, our goal
has been to provide academic experiences that help students build skills and demonstrate growth
with the end result being a tailored academic experience that prepares students for postsecondary
success.

Early Literacy is a program started at Hamilton School District during the 2020-2021 school year
that offers Kindergarten programming to 4-year-olds and 5-year-olds. Each classroom has 13-16
students with a certified teacher and paraeducator. The curriculum covered includes a subset of
Montana Core Standards from Kindergarten for English Language Arts and Mathematics along
with social development and early learning skills.

At the elementary school (K-4}, our team has made huge strides in the implementation of’
transformational, proficiency based leaming. A clear system is in place to ensure standards are
tied to grades on the report card, assessment tools are universally developed and used to gauge
student learning and growth, and an intervention tracking system is in place to ensure students
are getting the appropriate support and coaching, no matter their skill level and need.

Students transition from 4th to 5th grade and get a year of hybrid elementary/middle school
learning at Hamilton Middle School. The majority of their day is spent with one teacher in a
self-contained classroom for core subjects, but they have the opportunity to select 4 elective
classes to support their own interests. This schedule allows them to experience “the best of both
worlds™ as they move from elementary to full-fledged middle school students. In grades 6-8, we
are most proud of giving life and practical application to our purpose by investing in innovations
and opportunities for students to both be supported academically in core classes and to pursue
their own futures through a comprehensive variety of electives ranging from music to arts to




CTE. Further, we have implemented multiple options to allow students to develop an education
pathway that supports their individual needs.

Once students transition to high school, we pride ourselves in the many post-secondary and
career preparation opportunities that exist. Student agency becomes the emphasis of
transformational learning at the high school level as students define what opportunities, courscs
and pathways best suit their postsecondary goals. Seniors cap off their high school experience
with a capstone project that asks them to explore an area of interest or passion that is relevant to
their future personal and professional ambitions. The goal of the majority of opportunities at the
high school level is to help students save time and money as they enter adulthood with a sense of
confidence about how they will fit into and contribute to the communities they reside in.

Pre-Kindergarten {Washington School)

Beginning in 2020, students entering Kindergarten at Daly Elementary were assessed using the
Phelps Kindergarten Readiness Scale. The Phelps Scale provides a brief screening process for
asscssing academic readiness and identifying developmental delays in young children. It includes
three domains: verbal processing, perceptual processing, and visual processing. These raw scores
are summed for a Total Readiness score as a standard score and percentile.

Northwest Evaluation Association Measure of Academic Progress - The NWEA MAP Test is an
adaptive achievement and growth test. It creates a personalized assessment experience by
adapting to each student’s learning level - precisely measuring progress and growth for each
mndividual student.

Pre-K as a Successful Early Intervention:

Interviews conducted with Kindergarten teachers at Hamilton School District about the
differences between carly literacy and non-early literacy students demonstrate students who
attend the early literacy are better prepared for kindergarten and the elementary school learning
environment.

Analysis:

Students that attended HSD’s Early Literacy Program scored on average 15 percentile points
higher than students that did not attend Early Literacy. This includes students who attended
private preschool programs, Head Start, day care, etc. This difference is statistically significant
with a p-value of 0.001 and has a Cohen’s d effect size of 0.55. This can be interpreted as the
difference between students that go to early K not due to chance, but that a difference exists in
these populations. Students that attended Early K on average performed ¥; of a standard
deviation above their peers that did not attend Early K.

There is a high correlation between the Phelps Readiness Scale and NWEA MAP Test. That is,
students’ scores on the kindergarten readiness assessment is a reliable predictor of their scores on
NWEA MAP. The difference between students that attended Early K and those whe did not
remained consistent through Fall, Winter, and Spring MAP assessment data. Although the
difference decreased to 11 percentile points for reading, it remained above 13 percentile points
for math.

This trend continues when using the Acadience assessment at Daly. Kindergarten teachers at
Daly have also reported students are ready for school and understand how to navigate a



classroon: better than peers that did not attend Early Literacy. At the Early Literacy program
teachers are using standards based grading. They grade on 10 reading, 10 writing and 10 math
standards from kindergarten. Socially, they grade on readiness skills for school that include
social emotional concepts. This program prepares students well for the transition to the

elementary setting.

Elementary School (Daly Elementary)

At Daly Elementary School, an ongoing effort has been underway to close the gap in student
achievement by utilizing a consistent skills based approach that assesses student learning and
growth at regular intervals throughout the school year. As a result, a school wide intervention,
tracking and referral system has been developed to better support student learming and keep
students at or above benchmark i some of the most formative ycars in education.

To close the gap  math and reading, we created a strategy that involved the following:

1.} We hired an instructional coach to help us build and sustain a system that was
responsive to student’s needs in terms of math and reading instruction.

2.) We hired a math consultant, Sheryl Hobbs, to do on-going professional
devclopment over the course of the 21-22 school year. 7 separate times during the
year, Hobbs came to teach us:

How to develop that decep number sense
Highest yielding strategies
Focus Standards per grade level
Common assessment and scoring strategics
e. Coaching for our math coach
With commeon understanding, we adopted a new math curriculum, Bridges, and
we are closing the gap. (Please Sec Elementary Supperting Documents #1)

oo

3.) We hired a reading consultant group, Side by Side Consulting, to do on-going
professional development over the course of the 23-24 school year. 8 separate
times during the ycar we engaged in professional development that targeted:

Introduction to the Science of Reading & Dyslexia

Phoncmic Awareness as an Essential Foundation

Letter Knowledge and Alphabetic Principle

Beginning and Advanced Phonics

Decoding and Orthographic Mapping of Irregular Words

Sentence Writing

Instruction for Text Fluency & the role of Morphology

MTSS and Differentiated Lesson Planning

Explicit and Systematic Routines built into our current reading

curriculum, Wonders.

We have added robust phonics routines to our reading curriculum, Wonders, and

arc sceing improvements in our students’ reading scores as well. (Pleasc see

Elementary Supporting Documents #2-3)

TTEm e o oW

We implemented WIN (What [ Need) for all students K-4. Each day, students go
to their WIN group where they receive additional instruction at their skill level.



Some students receive deeper grade level instruction, some get true extensions,
and others reccive interventions. To make grade groups as small as possible, all
grade level teachers, Title | teachers, gifted and talented tcachers, special
cducation teachers, and classificd staff participate in pushing WIN. Twice
weekly, the instruction is focused on math and three times cach week it is focused
on ELA. Additionally, our two Title 1 teachers pull tier two and three students for
additional interventions throughout the week. (Please see Elementary Supporting

Documents #4-3)

4.) We created a MTSS ““tracking” system that involves doing a Math Screener and
an Acadicnce Reading asscssment each trimester as a “benchmark” assessment
and again monthly as a progress monitoring. At monthly grade level mectings,
our coach hclps grade levels identify what skills students are doing well with and
which ones need to be revisited. We alse use this information to adjust our WIN
groups with the help of our interventionists as needed. Additionally, this system
has given us a much more systematic way of identifying students that may be in
need of special education services in the arca of math and reading and/or written
cxpression. (Pleasc see Elementary Supporting Documents #6)

Assessment:
Elementary grade level teams created a rubric for cach standard K-2 being assessced on the report

card. Staff determined what proficiency looked like for cach standard and created rubrics
working backwards. Each trimester has specific standards and rubrics according to what the
students should be capable of at that point in the school year for cach standard. This has been
implemented in K-2 and we are in the process of developing and implementing this model in
grades 3-4. Student behavior standards have also been developed and are reported separately.
(Plcase se¢ Elementary Supporting Documents #7-9)

Interventions:

Student progress and proficiency 1s reported to parents after the first benchmark assessment is
completed 1in September. All parents of students who did not mect benchmark receive a phone
call notifying them their student may be off track. In October, families whosc students are back
on track receive a letter notifying them their student 1s now testing at benchmark. Familics of
students who are still not testing at benchmark are notified and Student Assistance Team (SAT)
mectings are scheduled for late October to offer further support and targeted intervention during
WIN periods. Benchmarks are tested each September, December and May. (Pleasc see
Elementary Supporting Documents #10-11)

Citizenship:

All students and staff are sorted into houses—teams that work together across grade levels to
carn points while learning our core values through the Daly Dozen. Houses create meaningful
rclationships and a tight-knit community where students and staff support one another
emotionally, socially, and academically. Each house forms a family that roots for onc another to
be successful and promotes healthy competition as we work toward common goals. {Please scc
Elementary Supporting Document #12)



Middle School (Hamilton Middle School/Bitterroot Polytech)

At Hamilton Middle School, adapting instruction to meet the nceds of students is a primary
focus. A purpose statement and focus standards are defined and a school wide tcam is working
towards addressing content standards and success criteria {ic. define what grades mean using
proficicncy based Janguage. Tools and rubrics are in place to define proficiency in math and
ELA. (Pleasc see Middle School Supporting Documents for Purposc Statement and cxamples of
focus standards, lcarning targets, and rubrics Samples #1-9).

Assessment: |
[XL Universal Screener is used as both a universal asscssment tool and a MT standards-aligned

skill development tool. The Universal Screener is administered to all students grades 5-8, the
IXL Real-Time Diagnostic is used by teachers to provide insights regarding students’ proficicncy
levels compared to grade-level standards, and the Schoolwide Snapshot is used to capturc data
for benchmark growth. These assessments are nationally normed, aligned to MT content
standards, and are used to inform both classroom teaching and intervention opportunitics for

students.

The program is extensively used in 7th and 8th grade math classrooms and is in the carly
implementation phases of our Sth and 6th grades as we have transitioned from NWEA MAP. A
district-wide writing assessment is given twice annually to all 7th grade students and scored
using a district developed writing rubric aligned with the high school rubrics and state standards.
Advanced math asscssment is used to determine placement in 8th grade math classes. (Please sec
Middle School Supporting Documents for Assessmient Samples #10-11 and #14}

Interventions:
Asscssment data is used for a range of interventions and to determine placement in in the

following opportunities:

Scholarly habits: A study skills, notetaking, self-advocacy, and organization elective coursc that
can be taken at all grade levels. Students can be placed or self-sclect this class. This course 18
available cvery quarter for all students and can be repeated.

Power classes: IXL and classroom data arc used to determine placement in this full class period
integrated into student schedules, where smail groups of students reccive targeted support in
math and ELA. Students can exit based on demonstration of skill and growth, mecting goals
determined by their achievement level and demonstrated through progress monitoring and
assessment opportunitics.

1-Stand: This 1s a 1:1 and smali-group tutoring opportunity bascd on student neced. Intervention
occurs during the scheduled class peried and subject matter the student has an identificd need for
support. Students arc identificd through a variety of means, including grades, classroom
performance, attendance, and behavioral data.

Brone after school help (BASH): This after school tutoring program is free, open to all and
taught by a certificd teacher.



Taking Care of Business (TCB): This school-wide needs-based intcrvention allows teachers to
claim students that they need to work with based on data (grades, assessments, behavior cte.).
Students who are not required to meet with a teacher sclect from academic and enrichment

options during this regularly scheduled time.

Bitterroot Polytech- Center for Alternative Learning and Intervention (CALIL; grades 7-8):
Alternative pathways to learning outside of the mainstrcam program are utilized. Students
engage in a variety of coursework, both online and through traditional book work. CALI
simultaneously provides academic instruction and mental health services to students in a
self-contained classroom setting. CALI classroom sizes are small, allowing deeper and more
trusting connections to be developed with peers and adults. As a result of these connections,
attendance rates and academic proficiency increases, social and emotional skills improve, and
qualified professionals provide consistent, proactive mental health services. CALI students get
the support needed to more successfully matriculate back into a more traditional high school
setting and graduate on time. By the end of the school year, cach student will have an ILP that
can function as a living document that grows with them from year to year.

Citizenship:

HMS has adopted a profile of a learner to promote non-academic qualitics such as citizenship,
work ethic, curiosity, independence, agency, and sense of accomplishment. Students who meet
these criteria receive special recognition at promotion. The student council promotes positive
attendance trends by incentivizing and rewarding students for positive attendance habits by grade
level and Builders Club focuses on community service and outreach. A recently added
Leadership class teaches students the qualities of being a positive leader, culminating with a
class-determined service project cach quarter. {Please see Middle School Supporting Documents
for HMS Future Ready Skills Sample #2)

Additionally, MTSS tcams develop incentives, supports, and interventions as nceded for both
groups of students as well as individuals. Systems such as Check-in/Check-out, Break Cards
{similar to a punch card}, and regulation wheels are utilized with individual students to help them
develop the skills to successfully meet citizenship expectations. (Please sce Middle School
Supporting Documents for sample break cards and CICO form Samples #12-13)

High School (Hamilten High School/Bitterroot Polytech)

As students define their post-secondary goals and pursue the pathways most relevant to their
future ambitions, we begin to emphasize rubrics with proficiency based language as a tool to
inform skill development and future readiness. Rubrics are aligned, and are under development,
to assess student leaming on summative assessments across the curriculum. Qur English
department has aligned rubrics for narrative, argumentative and expository writing across grades
7-12. We sce this as a road map for implementation of standards based rubrics with consistent
proficiency based language at the secondary level in all subject matter. (Please sce High School
Supporting Documents Rubrics Sample #1)

The following outline the many transformational learning opportunities that currently exist for
high school students:



*Indicates opportunities that are funded fully or partially through Montana Advanced
Opportunity grant specifically designed to offset traditional out of pocket expenses normally
incurred by students and famulics.

*College bound students:
Dual enrollment students are given the opportunity to take courses that help them meet high

school and college graduation requircments. High school students have 26 different in person
dual enrollment courses offered to choosc from. Depending on student scheduling and needs, we
also allow students to takc any dual enrollment course offered through Montana Digital
Academy. With the Advanced Opportunitics Grant, students who choosc to take dual enrollment
through HSD3 have their dual enrollment fees reduced by half. If students wish to, they can
organize their schedule in a way that allows them to take those in person and online ciasses
through UM Bitterroot and the University of Montana. Most recently, we have implemented a
pathway towards a general education certification that allows students to complete 30 or more
college credits prior to high school graduation. If they complete the requirements of UM gencral
cducation certification, they will also be cligible to apply for this certificate after graduation.
{Pleasc sec High School Supporting Documents for Dual Enrollment and General Education
Certification Pathways Sample #2)

*Advanced Placement:

We also have a robust offering of Advanced Placement classcs that allow students to take
additional college level classes and cam college credit if they carn a passing score on the AP
exam (summative proficiency exams). HSD3 students have access to 12 in person AP courses as
well as all the AP offering Montana Digital Academy Offers online. Depending on the student
schedule and their test scores, they are able to count some AP c¢lasses towards the dual
cnrellment general cducation certification through UM. (Please sce High School Supporting
Documents for AP Course Offcrings Samiple # 3)

*Career and Workforce Development:
We have a thriving internship program within our high school with over 30 students cach

semester completing a work based learning internship experience. If applicable and desirable for
both the busincss and the student, an apprenticeship or employment opportunity may follow the
work based learning cxpericnce. In a program we hope serves as a modcl for future partnerships,
students engage 1n a work bascd learning internship with DJ’s Electric in which they arc
developing skills that will be applicable if they choose to pursue apprenticeship in the future. At
the conclusion of last school year, DJ’s hired three graduating scniors {two from HHS and one
from the Bitterroot Polytech) and hired them full time. All three students have been enrolled
formally in the clectrician apprenticeship program with the state. The hours they camed and
documented during their time in high school will now count towards the 8,060 on the job
training hours required during the state approved apprenticeship process. We hope to ¢xpand this



mode! and develop a flect of work based learning partnerships that students can choose from as
they progress from middle school through high school. (Please see High School Supporting
Documents for Intemmship and Work Relcasc Sample #4)

*Certifications:

We arc proud of our course offerings that allow students to eam industry recognized
certifications and credentials. Certification opportunities are made available to students in a
variety of ways, both in person and in a hybrid online/in-person model. Our main certification
partner is University of Montana Bitterroot wherc we have had students enrolled in, and who
have completed CDL training, CNA training and phlebotomy certificate programs. We also
support students enrolled with online provider ed2go and UM Bitterroot to add additional
fundamental and advanced training certificate opportunities such as pharmacy technician
training. Currently we have one student enrolled in this progran:. We arc hoping to help this
student sccure a paid internship her final semester of high school by collaborating with the UM
office of Health Research and Partncrship. We are actively developing a teacher apprenticeship
program where students arc eligible to eamn a SPED tech certification. We hope to start high
school students in a pre-apprenticeship training program that would lead to employment as a
para-educator in the district after graduation. The program will allow students to enroll in a
teacher training program. We are piloting this program with two high school juniors this school
year (one HHS and onc Bitterroot Polytech). Students can also enroll in a dronce flight school
program on the high school campus, where they can eam their FAA Drone License. (Pleasc sce
High School Supporting Documents for Certifications Sample # S}

New opportunities we are advertising for this year include CMA certification and a cybersecurity
certification pathway that offers students the opportunity to earn a certificate of technical studies
in cybersecurity. The pathway also prepares students for the CompTIA Certification.

Carcer and Technical Education Pathways:

Our CTL curriculum allows students to explore and learn skills applicable to employment in
their chosen ficlds. These pathways preparce students for work based leaming placements during
their junior and scnior years if they wish to pursue them.

Design and Construction:

Intro to Industrial Technology Lducation, Woods 1, Woods 2, Construction Trades and Safety
(dual enrollment), CAD |

Welding and Fabrication:

Intro to Industrial Technology Education, CAD 1, Welding 1, Welding 2, Welding Theory (dual
enrollment)

Family and Consumer Science:

Foods 1, Culinary Arts, Textiles, Advanced Culinary Arts, Child Development

Career and Technical Education:



Joy and Beauty of Computing, Website Development, Public Relations, Social Media

Business Management:
Marketing, Personal Finance, Intro Business, Career Exploration, Social Media

Health Professions:

Principles of Biomedical Science (PLTW), Human Body Systems (PLTW), Medical
Interventions (PLTW), Sports Medicine

Arts, AV Technology and Communications

Joy and Beauty of Computing, Social Media, Website Development, Intro to Radio, Intro to
Film, Marketing, Drone Flight School

Human Services:

Career Exploration, Leadership, Child Development, Culinary Arts, Advanced Culinary Arts
(Please see High School Supporting Documents for Pathways Sample # 6)

Interventions:

We 2.5 high school academic interventionists (2 at HHS and .5 at Bitterroot Polytech). These
interventionists offer students targeted support based on identified skill deficits according to data
collected {grades, assignment reports, MAP/ACT testing) with an emphasis on ELA, math,
science and social studies. At HHS students with identified needs are placed in study hall with
the interventionists. Students can also elect to take a study hall with interventionists 1f they
determine they need the support. At the Bitterroot Polytech, the interventionist floats from
student to student to support leaming and skill development as needed.

Intervention team meetings are held twice monthly in grade level teams to discuss student
performance, data and needs. We discuss student highlights, students of concern and determine
what each student needs and then focus on an intervention in the area Relationship,
Responsibility and Regulation (the 3 R’s).

Assessments:

The high school team monitors and tracks student growth and progress using MAP testing for
ELA and math and ACT data for all juniors each school year. Growth is tracked over the course
of the year and this data drives student placement and curriculum offered. (Please see High
School Supporting Documents for ACT and MAP Data Sample #7})

Bitterroot Polytech Alternative Learning Center (ALC) grades 9-12)
Students have specifically tailored academic individual learning plans (ILP’s) that allow them

to take one to two courses at a time. Long and short term goals have been established with
students in an effort to craft a learning plan that meets their current leaming preferences and
strengths, while also considering their unique goals and interests. Students engage in a variety of
coursework, both online and through traditional book work to earn the required credits for
graduation. Certified teachers are assigned to the school for all subjects and students have regular
access to these teachers for 1:1 support when needed. The pacing of the curriculum and
scheduled classes depends on the student's individual learning plan and credit needs. The vast



majority of students also have a work release in their schedule to gain real world working

experience,

*Online Courses:
By partnering with both Montana Digital Academy and Edmentum, students are provided with

online lcaming courses that allow for flexibility in scheduling. This model optimizes
opportunities for students to participate in curriculum on their scheduie, not the traditional school

calendar.

¢ Include data or evidence of the impact of district strategies or initiatives (e.g.,
participation rates, pilot programs, student outcomes, stakeholder engagement,
professional development),

Participation Rates Elementary

e WIN - 100% participation in intervention, on grade level support, or
extcnsions.
¢  House Systemn 100% student participation
¢ Student Assistant Team Mcetings
o Approximately 5% of student population participate cach irimester

¢ Spectra
o Approximately 5% of our students participate in gificd education
outside of WIN
Middle School

¢ intcrvention Classes
o Scholarly habits: classes of 12-15 students each quarter for each
grades level, 6-8
o Power classes: classes of 6+10 students for ELA and Math for all
grades
©  1.Stand: up to 15 swdents per quarter at any given time
Enrollment is {luid based on student need
TCRH: 100% student participation
CALL student cnrollment of up to {0 students at any given time per year
Spectra: 7 - 10% of students per quarter, grades 6-8
Advanced Math: 21% of students grades 6-8

High School:
¢ Dual Enrollinent-26 in-person courses offered on campus; final enrollinent
dependent on student registration with UM- projected to be 250+
¢ AP Classes- 13 courses; 101 students enrolled in one or more courses; 191
exams ordered
® Remote Learning- 58 students taking a total of 158 online classes
25 students taking one online course

© 7 students taking two online courses
o 9 students taking 3 online courses
o 4 students taking 4 online courscs




o 2 students taking 5 online courses

o 11 students taking 6 online courses
+MTDA accounts for almost all of these enrollments. We do have onc
student enrolled in one EdOptions course at this time and two middle
school students coroiled in Edmentum courses supervised by Danay
Mitchell in the CALI classroom.
Work Based Leaming- 84 students with one or more work based learming

L]
courses scheduled
o Work Release: 21 students
o Intemship: 36 students
e Certifications
o CNA training- 2 at HHS; 1at Bitterrool Polytech
o Teacher Pre-Apprenticeship Tat HHS; 1 at Bitlerroot Polytech
o Pharmacy Technician Training 1 at HHS
o Gen Education Certification TBD- anticipated 30+ per vear
starting with class of 2027
o FAA Drone Licensc- 22 at HHS
o CDL. TBD {sccond semester opportunity for senior aged 18 and
older)
Pilot Programs Elementary: S
e 95% Group Core Phonics Program is being piloted in one classroom per
grade levcl, adding a strong phonics and phonemic awareness component to
our basal reading program, Wonders.
e During our math adoption in 2021, 3 programs were piloted by K-5 tcachers

before adopting the program Bridges.

Middle School

*
*
»

[XL ELA and math assessment 1ool
REWARDS and Math 180 intcrvention programs
8th grade ELA piloting full standards based grading and reporting

High School

Teacher Pre-Apprenticeship Pathway- We arc actively developing a leacher
apprenticeship program wherc we hope to start high school students in a
pre-apprenticeship traiming program that would lead to employment as a
para-educator in the district after graduation. The program will allow
students to cnroll in a teacher training program.

Individual Leamning Plans-With the implementation of a pathway and career
exploration course during high school, students will look at crafting their
own ILP’s. By piloting & process in which students can create their own ILP
with the support of an instructor, this model may serve as the most realistic
way 1o accomplish the goal of having every HHS/Polytech student on an
ILP.

Pre-Apprenticeship Pathways- We are actively working towards creating
certified pre-apprenticestup certification standards with the department of
Labor and Industry i using the currrculum and courses from owr CTE
pathways on campus.

HiSct Options- We are considering piloting the HiSet Options program with
1-2 students in our Bitterroot Polytech ALC. We will pursue this option




only if it is deemed impossible for a student to make-up the credits required
for graduation using our traditional ALC curriculum.

Student Outcomes Clementary .
#»  See Clementary Supporting Documents
Middie School
e Sec Middle School Supporting Documents
High School
¢  See High School Supporting Documents
Stakeholder Elemcmalfy WL -
smient e Family Engagement Efforts _ o
Engagemen o Mustang Meetups-Monthly Family Engagement Activitics
o Meet & Greets (Before the beginning of the school year)
o Parent Teacher Conferences
¢ Benchmark Phone Calls
& SAT Meetings
& Positive Phone Calls & Postcards monthly

Middle School
e Parent Teacher Conferences
Friends for Hamilton Schools
Weekly Grade Level Newslelters
High Honor Roll Breakfast
Weekly positive cards and calls
Beginning of the year open house and orientation for 5th and 6th grades
Opportunities {or parents and community to serve as guest speakers, [ield
trip chaperones, and volunieers in the classroom

. 0 0 000

High School

Freshman and New Swdent BBQ

Freshman Academy

Dual Enrollment Student/Parent Information Meeting
Staff meetings

Intervention meetings

Weekly positive cards and calls

" & o e

Professional Clementary
Development & Full school year collaboration with Side by Side Consulting (reading)

¢ Full school year collaboration with Sheryl Hobbs {math)
e Step Up to Writing Training
& Training 1o read Acadience data and Universal Number Sense Screcner data

Middle School

®  Professional development sessions have focused on identifying focus
standards, learning targets, and success criteria for cach subject and grade
level. (Sec Middle School supporting documents)

e Vertical alignment of curricalum 1o standards, both within HMS and with
other district schools,

¢ Content and grade level teams have begun the work to elucidate
proliciency-based language within the traditional grading scale.

s Development of standards for non-academic skills that are crucial to
success, creating opportunities and rubrics for students to demonstrate.




High School _ 4“
e Participation in The Root to Rise Collective, a cross-sector group dedicated
1o addressing the Bitterroot Valley’s unique workforce challenges through
innovative, cominunity-driven solutions.
e Perkins Regional CLNA Meeting
e District Writing Assessment Rubric Calibration

District
e Rick Wormeli - Standards Based Grading-Scheduled for August 2026
s Alternative PIR Days each August (See Appendix for District PD
Schedule and PD Course Descriptions)

See Appendix for attached letters of support from University of Montana Bitterroot, DJ’s
Electric, Montana Digital Academy and all supporting documents referenced throughout
section 1.

Section 2: Description of Continued Progress and Cost Estimates

Provide a detailed narrative of how your district plans to continue progress toward
district-wide implementation of transformational and proficiency-based learning. Then use the
chart below, or a siunilar chart, to outline the following informatior.

* Describe key activities, goals, and timelines for Phase I1.

* Explain how your staff, students, families, school board, and community will be
engaged.

* Provide estimated costs for each major activity.

The district plans to continue progress towards district-wide implementation of transformational
and proficiency-based learning by focusing on proficiency-based learning and assessment with
an emphasis on empowering students to take ownership of their learning outcomes by giving
them choices across the curriculum that lead to relevant post-secondary carecr and education
pathways.

Key Areas for Continued Progress

Proficiency Based Grading and Standards Expansion:

Using content standards and success criteria, Hamilton School District will use proficiency based
languagc to define what each letter grade means as it relates to student development,
achievement and skill acquisition. Proficiency based rubrics will be developed for sunumative
asscssments across the curriculum K-12 and standards for science and social studies will be
added to the standards based reporting for grades K-35 (ELA and math standards based reporting
has already been implemented K-5).

Addressing Challenges:




e Professional Development- Training, planning time and resources will need to be
allocated to better help staff understand, develop and implement proficiency based
grading rubrics and standards based report cards. Critical to this project will be time spent
researching and planning what the most relevant and appropriate use of proficiency based
grading at each grade level is. We are very aware that most post-secondary schools and
employers are more familiar with the traditional grading system. We want to ensure our
students are meeting and receiving feedback according to professicnal standards and
language, but we also want to ensure our high school transcripts maintain documentation
of the post-secondary institutions and opportunities require/prefer.

o Systemic Barriers- The pull of tradition and addressing community expectations
regarding the way things were vs. the way things are will need to be addressed by
engaging and including community stakeholders in our efforts to implement proficiency
leamning across the district. Staff will also need time to learn about, process, and
implement these major changes while also managing busy student schedules and a robust
school activities calendar.

e Artificial Intelligence- Partner with Mentana Digital Academy to leverage Al tools that
support staff as they strive to use cur assessments and data to differentiate instruction.
With all the tools we possess to assess learning, Al can serve as a major time saver for
staff as they determine which standards and skills students need to focus on for continued
learning and growth. Determining how to leverage and access this amazing too! for
differentiation and instruction, while also protecting student privacy and data will be
critical. Montana Digital Academy has expressed a willingness to support HSD3 in our
innovative effort to transform student learning using Al

Work Based Learning (WBL.):
Continue to expand WBL opportunities beyond internship and work-release to direct career
pathways with career credentials.

e Leverage flexible scheduling that exists through Bitterroot Polytech Alternative Learning
Center and online learning options to allow for unique WBL opportunities in embedded
credential earning programs.

s Continue to develop and formalize relationships with industry partners and business
owners that lead to job interviews or pre-apprenticeships upon completion of the WBL
program {e.g. DJ’s Electric).

® Develop CTE pre-apprenticeship standards with The Department of Labor and Industry
and collaborate with local businesses to ensure high school CTE curriculum aligns with
mdustry training needs.

® Develop tailored training plans with employers that specifly and document proficiency
standards and attainment of skills required in a given trade or profession. Include
universal soft skill expectations and prioritize development of these skills prior to WBL



placements by cmbedding opportunities for practice in existing curriculum throughout the
high school schedule.

Engagement Efforts

Families and Community:

Defining what proficiency based lcarning is and why the school district has decided to prioritize
implementation of proficiency based learning district wide is critical. This will occur with
continued letters, phone calls and social media posts detailing information about the different
facets of our transformational learning model. We will also develop resources and pages on our
district website that outlinc opportunities and programs, specifically thosc that lead to
post-secondary enrollment and employment, supported by our advanced opportunities grant
designed to offset traditional out of pocket expenscs for HSD3 familics.

Staff:

Staff will be engaged though professional development geared toward developing proficiency
bascd grading and assessment. Dedicated time for X-12 alignment will be scheduled 1o alleviate
gaps in transitions, especially during key transition years such as elcmentary to middle school,
middle school to high school and high school to adulthood.

Students:

Student agency will be prioritized by using assessment data to set goals and inforin individual
Icarning plans that are tailored to specify goals and action items according to student interests,
passions, and post-secondary ambitions.

School Board:

The school board is commiitted to improved academic achievement and providing students with
opportunities that are tailored to their personal interests. They will remain engaged and provide
recommendations related to the implementation of transformational learning.

Activities and Estimated Costs

Activily Goal Timeline Cost

PD on Proficiency Develop a clear and common Fall 2026-Fall 2028 | $225,000

Grading, Alignment unde_rstanding c_;fproﬁcie_ncylbased

of Standards and gradllng, and align proficiencies K-12 to

alleviate transition gaps.

Assessments, and o Create a proficiency based

Rubric Development lcarning team with
representatives from all schools.

e Send these teams to at leasi one




national conference.

Continue lo bring in consultants
for intemal PD.

Allow time for PBL team to
provide PD to all staff during
PD days and summer breaks.
Devclop and finalize common
rubrics for ELA, math, social
studies and science.

Develop success criteria for
grading across each building in
the district and implement a
common assessment too] K-12
that tracks and monitors student
growth.

Definc when existing staff 1s
doing work towards PBL
implementation outside of the
scope of their assigned duties
and pay them for their work.

Elementary:

K-2 uses proficiency based
reporting.

Continue to develop proficiency
based reporting in grades 3-4.
Create rubrics for each priority
standard cach semcster.

Align assessmenis to measure
each specitic standard.

Develop characieristics of a
successful lcarner (behavior and
citizenship).

Middle School:

Create rubrics for each priority
standard each semester.

Align assessments to measure
each specific standard.

Devclop characteristics of a
successful leammer (behavior and
citizenship).

Develop proficiency based
reporting across all grades.

High School:

Align rubrics and proficiency
language so it is consistent
across the curnculum 9-12,
Develop charactenstics of a
successful employee and create
an cmployability certiticate for
students who demonstrate these
character traits over the course
of their high school career




Develop a webpage on the district

Fall 2026-Spring

$5,000

Community e et o0
g website that:
Communication e Explains what proficiency based 2027
Strategy learning is and why the district
is implementing it.
» Qutline and explain the different
proficiency based learning
opportunities, programs and
certilications.
Host regular pathway parent information
sessions to provide updates about
transformational and proficiency based
learning efforts and programs across all
grade levels and schools.
Work-Based Continue 1o integrate high-dcmand carcer | Fall 2025-0ng0ing $100,000
Learning Career and credentials and certifications inte the
: curriculum based on student ILP’s, goals
Credential Pathway and local job markets.
Development ® Develop a universal tool that
allows implementation of ILP’s.
» Expand partnerships with Jocal
employers/organizations and
develop proficiency based
learning rubrics for assessing
WBL competencies.
¢ Hire a Proficiency based
Leaming and Advanced
Opportunity Career Counsclor.
Post-Secondary Continue to integrate post-secondary Fall 2025-Ongeing | $20,000
Pathway Credit credit earning opporiunities though
Eaming and ;i;;ak:nrollment and Advanced Placement
55€8.
Certification e Finalize pathway for the UM
Development General Education Certification.
e [Expand dual-enrollment
certification pathways to
specific career lields by
partnering with UM, UM
Bitterroot, Missoula College and
other Montana Universities.
» Pay Dual Enrollment and AP
teachers a stipend for offering
these courses
Artificial Engage in a consulting partnership with Fall 2025-Spring $20,000
Intelligence Montgna Digital Academy to research 2028
Curriculum ar'ld. pllot. Al tqols that‘ support
differentiated instruction based on
Resource student assessment data.

Exploration




Hire Additional Determine which areas of our proficiency | Spring 2026-Spring | $100,000
Staff to Coordinate basv{:q leaming model will require 2028
Work-Based addilional staff.

orx-base e Hirc additional staff for the
Learning and implementation and
Intervention development of work bascd
Programs }caming :cmd academic

intervention.

Supplies, Budget for new supplies, _eqpipmcnt, Fall 2025-Spring $30,000
Curriculum student resources, and building 2028
R o d projects/modifications required o

eS.OUrCC.‘: an appropriately accormmadale proficiency
Projects based learning activities.
Total Estimated Spring 2026-Fall $500,000
Phase 11 Budget 2028

It is important to note that Advanced Opportunity funding will also be used to support
Transformational Learning Opportunities by offsetting traditional out of pocket expenses
incurred by HSD3 families in an effort to make opportunities that were not traditionally available
through public school more accessible to our students and families.

Section 3: District Assurances By submitting this application, the district assures it will:

(a) Further develop district-wide implementation of transformational and proficiency based
learning as defined in MCA 20-7-1601.

(b} Use knowledge gained during Phase IT to develop recommendations and guidance for
other Montana districts interested in innovating.

(¢} Engage in technical assistance and collaborative opportunities with other
Transformational Learning grantees to cellaborate in learning and share best practices and
resources statewide.

(d) Provide a joint report with other grantees to the Education Interim Committee and the
Education Interim Budget Committee no later than September I, 2028 on the progress made
through this grant opportunity.

Authorized Signatures [ hereby certify that the information provided in this application is
accurate and that the district agrees to the assurances stated above.

Superintendent Name:
Superintendent Signat Date:
School Board Chair Name: ‘ATt X aadfn

School Board Chair Signature: Q&_ﬁ‘_\ Date: ;o]&rﬁ k@
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QOctober 14,2025
To the Transformational Leaming Phase IT Grant Review Committee,

We are writing this letter in strong support of the Hamilton School District Phase [1 Grant
Application for Transformational Leaming. As a partner with the University of Montana
(UM), specifically mvolved in dual enrollment, Work Based Learning and pre-apprenticeship
pathway development, we can attest to HISD3's commitment to creating genuine post-
secondary success opporfunities for their students.

The district currently offers students the chance to take nearly 30 different in-person dual
enrollment courses and is actively pursuing a pathway toward a General Education
Certification that would allow students to complete 30 or more college credits before
graduating high school. UM is committed to helping HSD3 finalize this pathway and expand
dual-enrollment certification pathways to specific career fields by partnering with UM, UM
Bitterroot, and Missoula College.

In addition to college credit, HSD3 is focused on Career and Workforce Development, which
aligns with our mission to prepare students for the Montana workforce. We are proud to
partner with HSD3 as they work to integrate high-demand career credentials and certifications
into their curriculum. Notably, we have supported HSD3 students in our CNA, CDL, and
phlebotomy certificate programs. This semester, we are in the process of helping the HSD3
team support students who wish to eamn their SPED Technician certification through OPIL.

We are eager to continue our deep collaboration with Hamilton School District as they move
into Phase 1. Their efforts are critical for empowering students to take ownership of their
leaming cutcomes and connecting them directly to relevant post-secondary education and
career pathways. We fully endorse this application and believe this grant will significantly
advance these crucial initiatives.

Sincerely,

KL Berger L:?,
UM-Bitterroot Director ffice of Health Rescarch & Partmership Director



|
ELECTRIC

P.0, Box 18, Hamiiton, MT 5984¢
406-363-1972 « Phone
406-363-1973 - Fan

October 15, 2025
To the Transformational Learmning Phase |1 Grani Review Committee,

I am writing this letter in strong support of the Hamilton School District Phase I Grant Application for
Transformational Learning. As the Vice President of DI's Electric in Hamilton, MT, a local business partner
engaged in the districl’s work-based learning program, 1 have direct experience with the impact of their career-
focused initiatives.

Hamiiton School District is aiready an invaluable partner in preparing high school students for skilled
trades like ours. Our collaboration with them is an excellent model for connecting liigh schooel students to real-
world career opportunities. Through the work-based learning program. studenis get firsthand experience exploring a
career field of interest and develop necessary skills that align with industry rraining needs.

Last school year, we hosted five students from the Hamilton School District. This collaboration led
directly to employment for the three graduating seniors. All three of students are now employed by Di's and
emvolled in the state-approved electrician apprenticeship program. The on-the-job fraining hours they eamed and
documented while in high school count towards the 8,000 training hours required for their state apprenticeship
requirements.

We are eager to continue our partnership with HSD3 and support their efforts as they strive to formalize
and scale work-based leaming opportunities with additional businesses in the Bitterroot Valley. We Strongly support

the Hamiiton School District’s application for this grant and believe their Phase 1] plan will significantly benefit

both their students and the Bitterroot Valley workforce.

Sincerely,

#

Stephen Harmess , Vice President
DI's Electric



Montana Digital Academy

October 24, 2025

To whom it may concern:

It is my pleasure to write a letter of support on behalf of the Montana Digital Academy to
express our strong endorsement for the Hamilton School District’s Phase II application
for the Transformational Learning Grant under the Montana Office of Public Instruction.
This grant offers a crucial opportunity for the district to advance its commitment to
proficiency-based and personalized learning, and MTDA is proud to be a partner in that
Process.

Their narrative and ultimate logic model present a clear and compelling vision: to meet
students where they are, honor their strengths, needs, and interests, and empower them
with agency over what, how, when, and where they learn. That vision strongly aligns with
the state’s definition of transformational learning as “a flexible system of pupil-centered
learning ... designed to meet the Montana Constitutional mandate of ‘fully develop[ing]

m

the educational potential of each person.

From MTDA's perspective, our collaboration with Hamilton has already produced
meaningful progress in two of the core priorities of this work:

1. Proficiency-based learning. With many Hamilton students participating in MTDA
courses and resources, they are creating new opportunities for students to demonstrate
their skills in ways that go beyond traditional classroom time. District students are
utilizing asynchronous and blended models, accessing coursework that allows them to
progress based on mastery rather than just the amount of time spent in class.

2. Personalized learning experiences. Hamilton's willingness to integrate MTDA's digital
offerings into the district’s ecosystem has expanded options for students to pursue their
individual learning paths. Whether a student is seeking acceleration, remediation, or
alternative routes, the partnership offers a way for differentiated engagement that
honors their unique interests and goals.

Since MTDA's Frontier Learning Lab started on July 1, 2025, MTDA has worked with
Hamilton’s district as an early adopter in recognizing that artificial intelligence and other
advanced technologies are key to achieving Montana's transformational learning project's
ultimate goals. Our staff has been actively collaborating with their faculty and

Jason Neiffer, Ed.D., Executive Director
32 Campus Drive
Phyllis ). Washington College of Education 385
EY]

ieemule Adanronn CORTTD

Fax)



administration on using Al ethically and effectively to provide more personalized student
experiences.

Given this foundation, I believe Hamilton is well-positioned to take full advantage of
Phase 1I of the Transformational Learning Grant, which emphasizes deepening
district-wide implementation, refining systems of student agency, and sustaining
innovation over time. We are eager to deepen our work with Hamilton Public Schools!

Sincerely yours,

Jason P. Neiffer
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Course Name: Professional Ethics (30 min)
Facilitators: Kristen Hattlestad and Christine Lewanski
Location: PAC

Description: Professicnalism in the classroom involves content area knowledge,
communication, and sometimes confusion on what teachers should and should not say or do.
This course will provide practical information on the do's and don'ts for your classrcom and
will cover topics including personal and student boundaries, parent communicaticn, politics,
religion, social media, and more. Bring your guestions and possible scenarios for discussion.
This course is open to all staff,

Course Name: Teaching Standards: using crafty tools to help students grow their
skills! (.5 day)

Facilitators: Jen Carmody, Lindsay Janes, Kelii Hollingsworth, Amanda Kirkbride, Lilly
Schoenleben, Ashley Johnson

Location: HHS Room 205/208

Description: Come with your own MT State Standard you would like to focus on, and we will
curtail teaching strategies to help your students achieve new, measurable skills. We will
revisit ideals of pedagogy and how to make student achievement practical, attainable, and
interesting for all.

Course Name: Reading Workshop (6-12) (90 min)
Facilitators: Kristen Hattlestad and Mel Kenen
Location: HHS Room 211

Description: Help your students improve their reading skills, No matter your department,
grade level, or subject area, students need fo read every day. This werkshop will provide you
with practical tips, tricks, and strategies o help teach your studenis vocabulary, close reading,
summarizing, and following written directicns. Bring an example of reading material from your
classroom to use during the workshop. This course is open fo all levels and content areas.

Course Name: Classroom Behavior Management {30 min)
Facilitators: Kiah Nisly, Seeley Mickelson
Location: HHS Room 109

Description: This is a course designed to mimic real scenarios teachers face in the classroom.
From basic confrontations to more intense behaviors, this class will provide you with strategies on
how to solve and de-escalate situations you encounter, Teachers will have the ocpportunity to see
case studies played out in a classreom setling, In addition to this, there will be a

Q and A session with a panel of veteran teachers where attendees can ask questions about
classroom management.




Course Name: EFT Weliness Workshop for Educators: Tools for Emotional Resilience and
Balance (90 min)

Facilitator: Shylah Poling from Triple R Tapping, LLC

Location: HHS Room 205/208

Description: Teaching is one of the most rewarding—and demanding—professions. This
interactive workshop is designed specifically for educators seeking effective tools to manage
stress, build emotional resilience, and foster a sense of well-being both in and cut of the
classroom.

Participants will be introduced to Emotional Freedom Techniques (EFT), also known as
“tapping"—a powerful, evidence-based mind-body approach that combines elements of cognitive
therapy and acupressure. Through guided practice and supportive discussion, educators will learn
how to apply EFT {o reduce anxiety, release emotional blocks, and enhance clarity and focus.

In this weorkshop, participants will;

e Understand the science and principles behind EFT and its benefits for emotional
regulation

o Learn how to apply EFT in real-time to manage classroom stress and perscnal
challenges

e Explore strategies for integrating mindfulness and tapping into daily routines

e C(reate a personalized wellness pian to support ongoing seif-care and resiiience

Whe should attend: K-12 teachers, school counselors, administrators, and education support
staff interesied in holistic, accessible sirategies to improve emotional health and workplace
well-being.

No prior experience with EFT is necessary. Come as you are—ieave feeling lighter, more
grounded, and empowered with practical tools for emotional wellness.

**Qf note, it would be beneficial for everyone attending to bring water and have a small notebook
and pen to write with.

Course Name: Math Fluency for Elementary Teachers (90 min)
Facilitator: Tom Redmon
Location: Daly Lunchroom

Description: This course is designed to support elementary educators in developing
effective strategies to enhance students’ mathematical fluency. Through a refiective
analysis of last year's number sense screeners, participants will identify common
areas of struggle and explore targeted instructional approaches to build foundational
skills. Emphasis will be placed on fostering number sense, promoting flexible thinking,
and implementing engaging, research-based practices that support fluency in
addition, subtraction, multiplication, and division. Teachers will leave with practical
tools and strategies to help all learners achieve confidence and competence in math.




Course Name: MAST Training for 3rd & 4th Grade Teachers & Case Managers {90 min}
Facilitator: Scott Holland
Location: Daly Lunchroom

Description: This training equips educatcrs with the tocls and knowledge needed to
successfully administer the MAST assessment. Participants will complete the
required OPI training, collaborate to create a year-long assessment schedule, and
engage in meaningful discussions about their role in fostering a supportive and
effective testing environment. The session emphasizes preparation, planning, and the
importance of setting the stage fer student success throughout the assessment
process.

Course Name: Building Literacy Block to Support Early Literacy Skills (K-2){30 min)
Facilitator: Ericka Dowd
Location: Daly Library

Description: This course is designed to help educators create and refine a structured
literacy block that supports the development of early literacy skills. Participants will
explore key components of effective literacy instruction—including phonemic
awareness, phonics, vocabulary, fluency, and comprehension—and work together with
other educators to create and refine a cohesive daily/weekly routine.

Course Name: Grade Level/Specialist Curriculum Collaboration {2 Day)
Facilitators: Ericka Dowd & Scott Holland
Location: Daly Classrooms

Description: This collaborative session provides dedicated time for grade-level teams
and specialists to align curriculum, share instructional strategies, and plan cohesive
learning experiences. Participants will work together to review standards and map out
units. The focus will be on fostering collaboration, supporting student learning, and
building a unified approach to curriculum implementation throughout the schocl year.




Course Name: Building Development (%, Day)
Facilitators: Ericka Dowd & Scott Holland
Location: Daly Classrcoms

Description: This course is designed to help educators begin the school year with
thoughtful planning and support. The first focus will be on analyzing last year's
student data to create targeted WIN (What | Need) groups for the beginning of the
year.The second focus will center on identifying and addressing the individual needs
of teachers—whether instructional or organizational, —to ensure a confident and
successful launch to the school year. Participants will leave with clear plans and
personalized strategies to support both their students and themselves.

Course Name: HMS Vertical Alignment and Content Collaboration
Facilitators: Andrea Gray & Nate Lant
Location: HMS classrocoms

Description: Designed to provide collaboration time in content areas for the purpose of
seamlessly aligning curriculum through the grade levels, participants will develop and/or refine
focus standards, learning targets, and success criteria.

Course Name: Grade Leve! Curriculum Collaboration
Facilitators: Andrea Gray & Nate Lant
Location: HMS classrooms

Description: This session is designed to provide time for teams to focus on grade-level
expectations for academic and behavioral classroom standards.

Course Name: HMS Building Development
Facilitators: Andrea Gray & Nate Lant
Location: HMS classrooms

Description: This course is designed to focus on addressing teachers’ individual classroom
needs, both instructional and organizational, providing a successful launch to the school year
for both students and teachers. Additionally, grade level teachers will engage students and
families of 5th and 6th grade students to ensure a smooth transition into new grade-level
expeclations,




Course Name: Building Development {2 Day)
Facilitators: Wendy Hansmann
Location: Washington Classrooms

Description:This course is designed to help educators begin the school year with
thoughtful planning and support. The focus will center on identifying and addressing
the individual needs of teachers—whether instructional or organizational, —to ensure
a confident and successful launch to the school year. Participants will [eave with clear
plans and personalized strategies to support both their students and themselves.

Course Name: CPl {Whole Day)
Facilitators: Debbie Ashmore and Mel Davis
Location: Washington

Description: The o>ffers training programs designed to
equip individuals with the sKills to recognize, prevent, and respond to crisis situations.
with a focus on nonviolent technigues. These programs, including the core

emphasize verbal de-escalation and, when necessary,
sate physical Interventions.
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Math PD Agenda with Sheryl Hobbs
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Science of Reading Agenda with Side by Side
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November 3. 2023 On-Stie 2 Hour Sessions

December 4.2023 Virtual 2 Hour Session

December 11. 2023 Virtual 2 Hour Session

Januarv 22. 2024 On-Site Full Dav Trainina

Instruction tor lext Fluency
The Role of Morphology in Reading and Spelling

Februarv 16. 2024 On-Site

Using Literacy Assessment to Diagnose Student Need(s)
MTSS and Differentiated Lessen Planning with Language-Based Learning Difficulties

March 8, 2023: If you attended all 3 virtual sessions outside of contracted
hours, you will have this day off without students and work.
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Sample Phonics Routine Cards
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WIN and Progress Monitoring Calendar for 2025-2026

August
o [USNS Math Screeners
September
e Acadience Benchmarking Sept. 2-5
o PD Day September 22
o No WIN September 23 for CPI training
+  WIN Starts the week of September 22 or before
e Progress Monitoring Week of September 29 - October 3

+ No WIN September 29 and 3¢
QOctober
Progress Monitoring Week of September 29 - October 3
No WIN September 29 and 30
PM complete by Friday, Oct. 3
Team Data Meetings Week of October 6-10
No School for MFPE October 16-17
November
Progress Monitoring Week of November 3-6
No WIN November 3 and 4
PM complete by Thursday, November 6
PD Day and Team Data Meetings November 7
P/T Conferences November 18 and 20
& Thanksgiving Break November 26-28
December
o No December Pregress Monitoring
e Benchmarking Week of December 8-12 (No WIN)
e Team Data Meetings Week of December 8-12 (No WIN)
e Winter Break December 22-January 2
January
e Progress Monitoring January 12-15
No WIN Jan. 12 and 13
PM complete by Thursday, January 15
PD Day and Team Data Meetings January 16
No School (MLK) - January 19

¢ & & »

L J
February
¢ Progress Monitoring Week of February 2-6
+ No WIN February 2 and 3
o PM complete by Friday, February 6
¢ PD Day February 13
e No School Presidents Day Feb. 16

Pg.10of2
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¢ Progress Monitoring Week of March 2-6

+ No WIN March 2 and 3

o PM complete by Friday, March 6

e P/T Conferences March 10 and 12

e PD Day and Team Data Meetings March 13
e Spring Break March 30-Agril 3

e Progress Monitoring Week of April 13-17
¢ No WIN April 13 and 14

+ PM complete by Friday, Aprit 17

¢ PD Day and Team Data Meetings April 20

e Last Day of WIN Friday, May 8
¢ Spring Benchmarking Week of May 11-14

Other No WIN Days

Note: These are days where WIN will NOT be held. Alf other days we will plan to run WIN. If

something comes up (field trips, events, limited personnel), please connect with Tiffany and Tom

as soon as possible so we can keep aill WIN teachers in the loop, and we’ll do the same.

No WIN - Halloween Friday, October 31
No WIN- Valentine's parties and 100th Day Thursday, February 12
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First Grade Sample
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#9
Measuring Nonstandard (1.MD.A)
¢ Order and compare length using nonstandard units of measurements

Assessment

Trimester 3 2pts and below 3 pts 4 pts or more

Pg.30of 5
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Reading Literature (RL.1)
e Average out students reading comprehension scores from U4-US
e Oruse just one 1: 69% and below 2: 70%89% 3: 90%

Assessment

27pts and below | 28-35 points 36 points or N/A
Trimester 3 above

Pg.50f 5



Common Assessment Sample
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Name: 1.0AA

Trimester 3 Assessment

1. For each story problem below:
« Read the problem and look at the picture.

« Use numbers, pictures, or words to help solve the problem.
 Write the answer on the line.

a There were 12 penguins on the ice. Some
of them jumped into the water. Now
there are only 8 penguins on the ice. How

. many penguins jumped into the water?
2 -
L . M
penguins jumped into the water.
b ‘ There are 13 penguins. Four of them

_T___._/’::;\\‘~ are swimming, and the rest are hiding

. ~—=  behind the hill. How many penguins are
hiding behind the hill?
. 2N _____‘& .

@‘“ =

There are penguins hiding behind the hill.

Pg.2of 19



C There are 9 penguins standing on the ice,
and 4 penguins swimming in the water.
& —=1 How many more penguins are standing on

W the ice than swimming in the water?

There are more penguins standing on the ice than swimming in the water.

2.

@ Ten penguins are on the ice. Four more penguins join them. How many penguins
in all?

There are penguins in all.

Pg.30of 19



b Seven penguins are swimming. How many more penguins to make 10?

It takes more penguins to make 10,

3. Write and solve an addition equation to find out how long each path section is. Use
the key to help. (Hint: You don’t have to add the numbers in order.)

KEY
Fa | Il ( :
|
) |0 “ u M %
i ¥
Fence section = 10 steps Bench = 5 steps Trashcan  Flowempot
=2 steps =1 step
a - — | = _—— u PN -
| | [ .
i} ] [ I . o
b .|

e ==}
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Name: 1.0A.B

1. Complete the fact family for the double-flap card shown. Then write a story
problem to match one of the equations.

d.
ﬁﬁ 4 + 2 = 2+ =6
x3°% .0 0O
b. 3+ 5 = 5+ = 8
i 1o S LT
Challenge

Interview
Q: Create a fact family with the numbers 2,5 and 7

Pg.50f 19



Name: 1.0A.B

1. Complete the fact family for the double-flap card shown. Then write a story
problem to match one of the equations.

Tl o]

e o-| |-

5 i LT
r“*]

a.

H

2+ = 6

&zﬁ
gﬁ 3+5 = 8 - =3

2. Create a fact family with the numbers 2,5 and 7

™ Pg.60f19



3. Jack put 7 bugs in a jar. Some of them got away. Now there are only 3 bugs left ir

the jar. How many bugs got away? Use numbers, pictures, or words to solve the
problem. Write the answer on the line.

bugs got away.
4. Subtract.
10 -2 = 10-5= 10 -6 = 10-9=__
S. Subtract.
10 10 10 10 10 10 10
-6 -5 -3 -4 -9 -7 _ 8

Pg.7 of 19



6. Add.

5 4 3 2 10 5 7
+35 +5 +7 +3 +0 +3 +2
8 5 9 6 4 2 4
+2 +2 +1 +3 +6 +6 +3
7. Subtract.
10 8 10 7 9 10 4
=2 -4 =1 =7 -1 -4 =2
6 9 10 6 2 10 10
_5 _0 _9 _3 -1 -0 _6

|
|
|
|
|
|
|
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Name; 1.0A.C (b)

2. Write and solve an addition combination to match each of the dominoes below

a b (¢ @
(@ o PY
PY ® e o .
o ol|e g
L .J
-+ =

3. Draw dots on the dominoes below and solve the addition combinations.
a b M

L —'E
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Pg. 10 of 19



Conduct the checkpoint assessment.
« Show cach of the bead arrangements pictured here for about two seconds each.

o After you show each, give students plenty of time to draw what they saw before moving
on to the next combination.

» Problem 1: 3 beads (3 on top, 0 on the bottom)

» Problem 2: 6 beads (5 on top, 1 on the bottom)

» Problem 3: 10 beads (5 on top, 5 on the bottom)

»  Problem 4: 9 beads (5 on top, 4 on the bottom)

Pg.110f 19
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4. Fill in the missing numbers on these number lines.

Practice
< >
0 10 30
2 < >
30 50 70
b < >
60 90
>
20 60

5. Count by Is to fill in the missing numbers.

Practice
3,4, ,6,7,8, , 10,
a 15 , 17, 18, , , 21, 22,
b 3738, , , , 42, 43,
C 98,99, : , 102, 103, 104, , 106, 107,
d 110 , 112, 113, , 115, 116, , 118, 119,

Pg. 15 of 19
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2 Write the letters to show what belongs in each empty circle - a dime, a nickel, or a

Q) O

X Walli

What belongs in each circle? 101
D=dime N=nickel P=penny

Maria made a paper glider. She flew it three times. Arrows A, B, and C on the
Unifix cube runway below show where her glider landed each time. Write the
number to tell where each arrow is.

L NESESEGEES ___ SESSEESEEE __ ___ SESSENNESE
t t t | t
10 20 A B C

a Arrow A s pointing to cube
b Arrow Bis pointing to cube :

€ Arrow Cis pointing to cube

Pg.17 of 19



Name: INBT.C
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Name; INBT.C
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Hamilton K~12 Schiools

Student:
Grade 01 Report Card tudent
2024-2025 School Daly S¢hool
Page 1 of 3 Teacher:

Sample Proﬁciency—Based Report card

Term | T2 T3
Days Present [ 487 56.1 50.9
Days Absent 3.3 2.87 315
Periods Tardy i 2 3 0

Name | Advanced ici Nearmg Profl(lent | “Novice faught but
: i not Assessed
Score ! 4 3 2 ! 1 X
Term Bttt SHnt : el
| T T2 T3 T T2 1 T3

ENGLISH B LANGUAGE ARTS Term 3 Comments: This year we worked on infarmative writing, opinton writing,

READING FOUNDATIONAL SKILLS and personal narvatives.

Identifies and produces words, syllables, 3 3 3 MATH

and individual sounds NUMBERS & OPERATIONS IN BASE 10
Term 3 Comments: We hove been facusing on finding the beginning, middie, ond Reads, writes, and orders numeralsto 120 | 2 | L3
ending sounds in words. We have afso been seqmenting wards and breaking Term 1 Comments: Colinting to 120. Writing to 99. By the end of frst grade the
wards into sylfables. gool is counting ond writing to 120.

Uses phonetic strategies toread newwords | 3 | 3 [ 3 Counts forward and backward from any 3 | 3
Term 1 Comments: Working on whole word reading. given number _
Term 2 Comments. We worked on blends ond digraphs Understands that two digit numbers are 3 %03

Recagnizes and reads grade-appropriate 3 3 | 3 made up of tens and gnes

high frequency wocrds y ' Uses >, <, = to compare numbers 3 3
Term ¥ Comments: Can recognize and read start smart and unit 1 words, u | .

Terrm 2 Comments: TRS trirnester we covered words in umt2 ngd 3. nj?r?bpe?sc e value to add one and two digit X 3

E:g?gpgr:gf:r‘::: gﬁ?f:::ig:ﬁ accuracy: ; 2 3 Term 2 Comments: Taught but not ossessed

. fl
Term 2 Comments: Moking a lot of growth with readmg ﬁuen(.y il:r:rr:til-.yufr:g :r1 0 more or 13 fess than a 3 3
Term 3 Comments: The end of the year goal is 47 words per minute. He read 58, g Term 3 Comments: K roct ehis skill at Tost st
€D pra :cmg 15 skl gt ome, Just s Ur"f af any number
READING LITERATU_RE & INFORMATIONAL TEXT o1 osk whot is ten Jess o ten maore. 4
Cf“”;‘g‘*“ds "th; ’Skf‘-‘ad - - I|r r?’ . 1 dz : | - 3 OPERATIONS & ALGEBRAIC THINKING
erm omments: YYarking on reading a grode level text independently an . .
comprehending what was read. lnges strategies to add and subtract within | 3 3 3
Term 3 Comments: Keep working on comprehension
LANGUAGE & WRITING I — Term 1 Comments: We worked on the count on srrategy, number rack, draw o
— h picture, and the number line.

Writes in complete Szrf'te“‘:es with 2 3 3 Term 2 Comments: We practice this skiff everyday during our moth talk,

capitaiization and ending punctuation Understands the refationship between 3 3 3
Term 1 Comments: wl'orkmg on copltalization, addition and subtraction

Uses accuraie spelling of grade level words 2 ] 3 ] 2 Term 1 Comments: We worked on fact fomilies and applying that know!edge to
Term [ Comiments; We facused on short fa/, fof, W, and fe/. We olso learned different eguations.
ahout /ck/, | blends, r blends, ond the flsz rufe. Adds and subtracts fl Iy withi | I
Term 2 Comments: We covered the bossy e rule, soft ¢, soft g, /o0/, short vowels, T v C_ts ugnt y within ?O 2 3 3
digraphs, and ending blends. arm TCammenrs,. Working on subtraction )

Term 3 Comments. Can spelf words using sound speflings that were taught this Term 3'Camments, Made 50 much groww':h this year!
schoof year Determines the unknown number in an 3 3

Writes on tapic in logical sequence T 3 1 3 addition and subtraction equation when
Term 1 Comments: We focused on personal narrative writing and informative two out of three numbers are given.
writing. ferm 2 Comments: We have been working on finding dlﬁ ent parts of addition
Term 2 Comments: This trimester we worked on informative writing and opinion and subtraction probfems.
writisy,

Pg.10of2
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Grade 01 Report Card 20242025 for

Page 20f 3

Term

Models and solves addition nd subtraction
word problems within 20 using objects,
drawings, and equations

Term 3 Comments: Taught but not assessed
MEASUREMENT & DATA/GEOMETRY

Orders and cornpares length using X X
nonstandard units of measurement

Term
T £
Term 3 Comments: For the third trimester we continued working on problem-

solving(fair ways to play, inviting to join in, and hondling name-calling), moking

and keeping friends, bullying bystander power, personal safety (cor, bike,

wedpon, fire, water, animal, and walking safety), and touching safety (identify

unsafe touch, do not keep secrets ahout touching, and the touching rule).
Heaith/Physical Education

Terrn 2 Comments: taught but nor assessed
SCIENCE

Demonstrates effort in Science | 3 ] X | X
Term 2 Comments: Tought but not assessed
Term 3 Comments: Taught but not assessed.

SOCIAL STUDIES

Demonstrates effort in Social Studies

Term 2 Corments: Tought but not assessed
Term 3 Comments: Tought but not assessed

CITIZENSHIP
Warks cooperatively with peers and adults 3 3 3
Shows respect towards peers & property 3 3 3

Term 1 Comments; Respects peers and tokes core of the classroom.

Term 3 Comments: Always respectful and kind

Listens and follows directions 3 [ 3 ] 3
Term 1 Comments: Amazing to have In class

Manages time and materials appropriately | 3 | 3 | 3
Term 1 Comments: Completes work in o timely monner and keeps motertols

organized
Term 3 Cornmernts; Stays organized In class and completes work In o timely

Term 1 Comments: Throughout this trimester, students have been working hord
to fearn and demaonstrating the & Locornotor Movement Skilfs (Sorme of the basic
ways we move our bodies from place to ploce). Using these skiffs with stop and
start signafs, tempos, directions and @ good imagination—you can play fust
ahout anything! Students afso hod a throwing and cotching unit where they
worked with various implements to throw, catch and rolf to themselves and
with partners. Finafly, students were able to put these skills together in station
groups.

Term 2 Comments: We opened up our jump rope umit o couple weeks ogol
Students hove been working to fumg the rope in a non dynantic environment.
During stations its been really fun to see students moking safe choices with the
eguipment ond using their communication skiffs to share spoce and eguipment.
Lastly, through this trimester we frave been working on hand dribbling and
shooting ot i target.

Term 3 Cormments: Games, Games, Gomes!! Students have grown so much
throughout the year in both their understanding of personal space and their
ability to fisten and demonstrate directions. As o result, we have been abfe

to explore different worm dp ond skilt réinforcement games. Dribbling and
controlfing o ball with our feet was suger fun and new to some students. This
was g great year! May you have a wonderful, octive summer!

Information/Library Media | |

| manmer.
| Works independently [ 3 ] 31 3
' Term 1 Comments: Does e great job working Independently

COMMENTS

Trimester [ HERR i

Term 1 Cornments: It is so wonderful hoving him in class this year. He is
hardworking, kind, positive, and very respectful, I'm so proud of afl the growth
- he hos made and | con't wait to see what he will accomplish next.

Term 1 Comments: First grade library hos been focused on being independent
library fearners, sefecting good fit books, and answering and asking key detaifs
obout the story. Students have been working on using inferring to “read between
the lines” and In the process we Ve read some new and dlassic chifdren’s stories.
first graders fove storles with humor and are eager to fough with the stories,
Term 2 Comments: First grode has been focusing on asking guestions that
wonder about the world and beginning to explore ways to answer ther. We've
listened to different stories from vorying genres apd worked to identify key
details. The first grader's inguisitive guestions and joyful fearning make fibrary o
lively and enfoyabie place to fearn.

Term 3 Comments: Thank you for a wonderﬁ.r.‘ year of ibrary! First grade
finished the year by focusing on listening respectfully, broadening perspectives,
and offering opinions in group discussions. Remember to turn in off fibrary
books and continue to read gver the summer!

Trimester 2 1
Term 2 Comments, 1as made so much growth this trimester in reading.
He is kind, hefpful, and o hard worker, Keep readmgf

Trimester 3 ] [ |
Term 3 Comrrents: Your teacher for next year will be Mrs. Belanger. Hove o
great summerf

SPECIALS

Art

Term | Comrents: We started off the yeor with projects that helped us build

the necessory skills to grow and expond our artlsiic abilities; working hord

on hand-eye coordination, cutting, and cofor theery. We dived inte a world of
independent ort and explored our creativity through self-led profects.

Term 2 Comments: Our fittle artists hove been working hard this winter
developing and mastering skills such os; cutting, fine work, and cofor theory, The
month of jonuory we dived deep into Art History expanding our knowledge on
actual ortises, different types of ort and how to incorporate them into our work,
The st grode has been studying Pablo Picosso and testing out cubismm.

Term 3 Cormments: Qur tiny artists hove been explaring the world of art and
leorning about real life artists. This has been o fot of fun walching them recrecte
these masterpieces with their own flare. We will end the year immersing

aurselves in creative freedom ond independence. Have o fontastic summer!
Counseling |

Music
Term 1 Comments: In Music, we hove been working on steady beat and rhythm,
as well as learning performance skills. We oiso have been preporing for the
Veteran's Assembly, and our Holiday Concert which will be on December 11th.
Term 2 Comments: In Music, we have been working on singing songs and
playing different percussion Instruments to work on rhythm. We have olso been
using our whaofe bodfes and other taols fike shakers and scarves to explore
music.
Term 3 Comrnents: In Music, we have been working on explorfng different
instruments and using body percussion to work on riythn. We figve alse been
using musicaf toofs such s parachutes, stretchy bands, and ribbons to explore
different types of songs.

Term 1 Comments: For the fi rsr trimester we worked on understanding school-
wide expectations, how our brain works to recognize and maenage emotions,
skills for fearning {fistening, focusing attention, folfowing directions, seff-talk for
feorning, being assertive), identifying feefings, and recognizing bullying.

Term 2 Comments: For the second trimester we worked on empathy
{understanding how others feel, hondling occldents, understonding others muoy
have different feelings about the same thing, and showing core and concern),
emotion mandagement {identifying feelings, manaiing strong feelings, ond
calrving skilfs), reporting and refusing bullying, ond problem soiving.

Technology | ] |
Yerm T Comments. For the first trimester of Techanlogy we review, whot (s
technology? Remembering that technology is any toof that helps us sofve o
problem, from pencifs to computers. Mext we review thot people who design
and create things to sofve problems dre engineers. First graders proctice their
engineering skilts and the steps in the engineering process by trying to scofve
their own problem. How do 1 keep a Lego Minifigure safe and get it to stay
within the wind tunnef?
Term 2 Comments: This trimester we focused on coding. In Kindergorten
students are introduced to the idea of coding ond fearn what o programmer and
coding are, os well ns sequencing, We reinforce these concepts and buidid upon
them by introducing terms such as bug ond debugging. just fike Kindergarten
we spend o Jot of time seguencing both offline ond online and using robots.
Term 3 Comments: To finish off the school year and prepore for Second Grade,
First Graders learn how to log inta a Chromebook. They start this process in
Kindergarten and are able to master it in First. Once off students are able to log
imto a Chromebook they dre introduced to Goagle Orive, [n Google Drive they
fearn how to create a Google Drawing file and start playing with the different
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Sample Parent Letter - Progress Successful

To the family of

Elementary #10

[ hope this letter finds you well. | am pleased to share an update on your student’s
academic progress.

We have recently completed our progress monitoring and | am happy to report that your
student is performing at grade level. This means that their current skills and knowledge
are meeting the expected standards for their grade.

While your student is doing well, there are always opportunities to continue building on
their strengths and further develop their skills. We will continue to provide a challenging
and supportive environment to help them grow and achieve their full potential. | look
forward to talking with you at parent teacher conferences.

We value your partnership in your student’s education and look forward to continuing

our work together. Thank you for your continued support and involvement in your
student’s education.

Sincerely,
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Sample Parent Letter - Progress Successful

Elementary #11

To the family of

[ hope this letter finds you well. | am writing to provide you with an update of your
student’s academic progress.

While your student has made some progress, their performance is still below the
benchmark for their grade level. [ understand this may be concerning, and | want to
assure you that we are dedicated to supporting them in reaching their full potential.

At Daly, we understand that every student learns differently, and it is cur goal to tailor
our approach tc meet your student’s individual needs. | will continue to monitor their
progress closely and adjust our strategies as needed.

At parent teacher conferences next month, we can discuss their progress in more detai!

and [ will answer any questions you may have. [n the meantime, don't hesitate to reach
out.

[ value your partnership in your student’s education and look forward to continuing our

work together. Thank you for your continued support and involvement in your student’s
education.

Sincerely,
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Daly Elementary

House System

Teaching and learning through joyful experiences,
meaningful effort, and purposeful relationships.



Our Vision

We are creating a school community where every student is celebrated
for academic excellence, respect, cooperation, teamwork, and
accountability. Our House system brings this vision to life by fostering
belonging, positive character development, and school-wide unity.

What is the House System?

All students and staff are sorted into houses—cross-grade teams that
earn points while learning our core values through the Daly Dozen.
Houses create meaningful relationships and a tight-knit community
where students and staff support one another emotionally, socially, and
academically through healthy competition and common goals.

Our Foundation: The Daly Dozen

The Daly Dozen guides positive behaviors and character development
through:

e Clear Expectations: Safe, Respectful, Responsible, Ready to
Learn

e Consistent Teaching: Daly Dozen lessons during House Meetings

e Positive Reinforcement: House Points (Daly Dollars) that
celebrate appropriate behaviors

e Tiered Support: Individualized assistance for students with unique
needs

¢ Family Communication: Positive phone calls and regular updates

The Power of Connection

In their house, students build relationships across all grade levels. We
encourage housemates to support one another, creating a community
where every member belongs, contributes, and thrives.

Pg.2 of 4



"Houses create families within a family, helping shy or lonely
students feel part of something. Struggling students have support
when needed. It's a great system that can change dynamics and
culture for the better!”

~ Russell Staff

Daly’'s Six Houses:

House Equus - House of Empathy (Black)
House Cavall - House of Courage (Light Grey)
House Arklys - House of Ambition (Red)
House Ziemel - House of Zealous (Dark Grey)
House Ihhashi - House of Integrity (White)
House Farasi - House of Friendship (Maroon)

Who Is in a House?:

Every student and staff member will be sorted into one of the six houses
and remain in that house throughout their time at Daly. This includes all
certified and classified staff, with two exceptions: Mrs. Dowd and Mr,
Holland belong to all houses, and classified staff may be reassigned
based on the students they support

New Students:

New students will be assigned to a house during enroliment. Teachers and
support staff will see the student’'s house assignment in the New Student
Email.
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Daly Dozen

1: Build Relationships

e Make eye contact when someone is
speaking

o  Shake hands and repeat names
when meeting new people

e  Greet teachers in the hall by name

2: Be A Good Sport

o  Congratulate the winner or those
who do well

o  Don't brag when you win or show
anger when you [ose

3: Be A Leader

e  Respect others’ comments, opinions,
and ideas

o  Report bullying and stand up for what
you believe in

4: Have Good Manners

Say thank you when given something
Don't insult gifts or givers

Take only your fair share of food
Don't ask for rewards

5: Be A Good Citizen

o  Follow all classroom rules and
protocols, even with substitutes

e  Stay organized

e Remain quiet during assemblies

6: Clean Up After Yourself

e  Keep yourself and bathrooms clean
e  Dispose of your own trash

7: Be Courteous

e Pick up dropped items nearby

e Hold doors for others

o  Say "excuse me" when bumped, even
if not your fault

8: We Are Part of a Community

e  Enter public buildings quietly on field
trips

o  Compliment places you visit

e Thank everyone when returning from
trips

9: Have a Growth Mindset

'Y Learn from mistakes and move on
¢  Always give your best effort

10: Practice Good Habits

¢  Make swift, quiet, orderly transitions
¢ Walk in line with arms at your sides
e Never cutin line

11: Positive Attitude

» Be positive and enjoy life
o Live without regrets

12: Be YOU!

»  Always be honest
e Seize the day
o  Be the best person you can be
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Math Student Outcomes

Reading Student Outcomes
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Middle School
Supporting Documents



Our purpose as Hamilton Middle School educators is to:

Create a positive and supportive learning environment

Develop a solid base of social and academic skills such that
students are proficient at grade-level standards, demonstrate
academic perseverance, and leave our halls ready to transition to
high school

Teach students to be good humans who are empathetic and
purposeful, well-rounded contributors to society

Foster life-long learners who are critical thinkers, creative problem
solvers, and efficient, effective communicators

Model and promote healthy lifestyles

Enrich lives and meet the needs of the community
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Skills

L
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Broncs need to succeed:
Grit and resilience
Critical thinking
Organization
Collaboration
Problem-solving
Perseverance {learning from mistakes)
Time management and punctuality
Responsibility and accountability
Creativity
Leadership
integrity
Meeting and exceeding expectations
Collaboration
Respect {for others and self)
Transferability (of skills and knowledge)
Sense of curiosity
Self-advocacy
Reflection
Contribution (to family, school, community)
Empathy and kindness
Conscientiousness
Writing clearly; reading for fun
Effective studying
Working knowledge of academic content areas
Public Speaking {discuss, debate, participate, present)
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Grade 5 Science Rubric
e A -Exceeds Expectations
» B - Meets Expectations
e C - Approaching Expectations
¢ D - Below Expectations

5-PS-1: Use models and graphs to describe the physical world in terms of
heating and cooling and creating new substances

Level 4 — Exceeds Expectations:

The student creates detailed and accurate modets and graphs that clearly represent the effects
of heating and cooling on matter. They confidently explain both physical and chemicai changes
using scientific vocabulary, and connect these changes to real-world exampies.

Level 3 — Meets Expectations;

The student accurately uses models and graphs to show how heating and cooling can change
matter. They can describe the difference between physical and chemical changes and provide
relevant exampies.

Level 2 — Approaching Expectations:

The student attempts to use models or graphs but may include incomplete or partially accurate
information. Their explanations of changes in matter are general and may lack clarity or specific
scientific terms.

Level 1 — Needs Support:
The student provides littie or incorrect information in their models or graghs. Their explanation
shows misunderstanding or confusion about the effects of heating and cooling on matter.

5-PS-2: Understanding gravity and how it relates to the mass of an object

Level 4 — Exceeds Expectations:

The student provides a detailed explanation of gravity and its relationship to mass, using
real-world examples and scientific language. They may design or analyze modeis or
experiments to deepen their understanding.

Level 3 — Meets Expectations:
The student clearly explains the relationship between gravity and mass and uses accurate
examples to demonstrate their understanding.
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Level 2 — Approaching Expectations:
The student shows partial understanding of gravity and mass. Their explanation may be vague
or contain minor errors, and examples may not fully support their ideas.

Level 1 — Needs Support:
The student gives a limited or incorrect explanation of gravity and mass and does not show
understanding of how the two are related.

5-L.8-2: Design a model to describe the relationships between water, plant,
and animal cycles on Earth

Level 4 - Exceeds Expectations:

The student designs a highly detailed and accurate model that shows how water, plant, and
animal cycles are connected. Their explanation clearly describes interdependence using
scientific vocabulary.

Level 3 - Meets Expectations:
The student creates a model that accurately shows the relationships between water, plant, and
animal gycles. They can explain how these systems interact in a clear and organized way.

Level 2 - Approaching Expectations:
The student's model includes some correct elements but lacks detail or clarity. Their
explanation may be general or missing key ideas about how cycles are connected.

Level 1 — Needs Support:
The student provides an incomplete or inaccurate model and shows limited understanding of
water, plant, and animal cycle relationships.

§5-ES8-1: Use data to explain the relative distance of planets in relation to
the sun and how patterns of night and day change with the seasons

Level 4 — Exceeds Expectations:

The student uses data accurately to create a model of planetary distances and clearly explains
how Earth's rotation and revelution affect day, night, and seasonal patterns. Their explanation
demonstrates strong understanding and uses precise vocabulary.

Level 3 — Meets Expectations:
The student uses data to describe the relative distances of planets from the sun and explains
how day/night and seasons are affected by Earth’s movement in space.

Level 2 - Approaching Expectations:
The student attemnpts to use data but includes inaccuracies. Their explanation of night/day or
seasonal changes may be unclear or incomplete.



Level 1 ~ Needs Support:
The student provides limited or incorrect information and shows confusion about planetary
distance, day/night, or seascnal changes.

5-ESS-2: Develop a model, describe, and graph the Earth’s spheres and
distribution of water

Level 4 — Exceeds Expectations:

The student creates a detailed and accurate model of Earth's spheres and in¢ludes a clear,
well-labeled graph showing water distribution. They explain interactions between spheres and
use appropriate terminology.

Level 3 — Meets Expectations:
The studeni models Earth's spheres correctly and inciudes a graph showing basic water
distribution. They can describe how Earth's systems connect and interact.

Level 2 — Approaching Expectations:
The student creates a basic or partially correct model. Their graph may be missing elements or
lack clarity, and their explanation of Earth's spheres is limited.

Level 1 — Needs Support:
The student provides minimal or incorrect information. Their model and graph are unclear or
missing, and they show little understanding of Earth’s systems.

5-ETS-1: Define a need and design a solution while using the scientific
method. Carry out controlled tests and describe your findings

Level 4 — Exceeds Expectations:

The student identifies a real-world problem and designs a thoughtful, creative solution. They
carry out controlled experiments with clear procedures, coliect data accurately, and explain their
findings with strong analysis and refiection.

Level 3 — Meets Expectations:
The studen! identifies a need, proposes a logical solution, and follows the scientific method to
test their idea. They explain the steps taken and describe their results.

Level 2 — Approaching Expectations:
The student attempts to define a problem and design a solution but may not clearly follow the
scientific method. Their test and explanation may lack organization or detail.

Level 1 — Needs Support:
The student struggles to identify a problem or design a selution, Their process is unciear or
incomplete, and they provide litile or no explanation of their findings.



Timeline Grading Rubric

Excellent
7

Hood
5

Satisfactory
3

Needs Improvement
1

Title

The timeline has
¢creative title that
accurately deseribes
the matericl and is
easy to locate.

The timeline has an
effective title that
accurately describes
the material and is
easy to locate,

The timeline has a
title that is easy to
locate.

The title is missing
or difficult to locate,

Documentation of
Events

The timeline contains
all 13 significant
events, This includes
date and description.

The timeline contains
at least 9-12
significant events.
This includes date
and description.

The timeline contains
at least 5-8
significant events.
This intludes date
and descriptian.

The timeline containg
less than 5
significant events.
This includes date
and description,

Content/Facts

Facts were accurate
for all events
reported on the
timeline.

Facts were accurate
for almost all events
reported on the
timeline,

Facts were accurate

for most (~75%} of

the events reported
on the timeline.

Facts were often
inaceurate for the
events that were
reported on the
timeline.

Accuracy

All dates indicated
on timeline are
correct and are

sequenced in the
proper order.

At least 9-12 of the
dates are accurate
or sequences are in
the proper order.

At least 5-8 of the
dates are accurate

or sequences are in
the proper arder.

Less than 5 of the
dates are accurate
or sequences are in
the proper order.

Sentence Fluency

Events are clearly
described using
accurate and vivid
language

Events are described
well, but language is
sometimes vague or

maccurate.

Events are not
described well and
language 15 often
vague or inaccurate,

Events are described
using vague language
or inacedrate
information.

Graphics

All graphics are
effective and
balanced with text
use.

All graphics are
effective, but there
appear to be too few

or oo many.

Some graphics are
effective and their
use is balanced with

text use.

Several graphics are
not effective.

Legibility

Legible handwriting,
typing, or printing.

Marginally legible
handwriting, typing,
or printing.

Writing is not legible
in places.

Writing i$ not
legible.

Style &
Organization

The timeline was set
up Yo cover the
relevant time period.
It contains
appropriate yearly
gradations of set
intervals

The timeline was set
up to cover the
relevant time period.
It contains yearly
gradations, but not
at set intervals.

The timeline was set
up to cover most of
the relevant time
period. It contains
appropriate yearly
gradations.

The time period
covered was in
appropriate. Yearly
divisions were not
uniform.

Mechanics

Punctuation, spelling,
and capitalization
were checked and

are correct
throughout.

Punctuation, spelling,
and capitalization
were checked and

are mostly correct.

Punctuation, spelling,
and capitalization are
somewhat correct
and may or may not
have been checked.

There are many
punctuation, spelling,
and capitalization
errors,
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Theater Performance Grading Rubric

Mastery Level 5

Mastery Level 4

Mastery Level 3

Mastery Level 2

Mastery Level §

Criteria
Almost all {or The actor
. ( There was some Fewer than half .
N All of the lines most} of the . . carried the
Memorization . ) stumbling for the the lines were .
were memorized. lines were . . script and read
. lines. memorized.
memorized. the notes.
Could be heard Could be heard
Volume Could be heard for almost all of Volume was a rarely but the
: Could not be
for the entire the scene, but | problem for much overall heard
scene. some lines were of the time. presentation was '
mumbled. inaudible.
All words clearly Maost words Some of the The articulation Not
articulated and clearly words were was unclear for understandable
Articulation thus clearly articulated but clearly most of the because of the
understood, there were a few | articulated aend scene. articulation,
moments that clearly
were unclear. understood.
. Most of the Some of the Hardly any of the | The character
. The character's , \ ,
Clarity of wants and needs character's character's character’s seemed to be
bBramatization wants and needs | wants and needs | wants and needs without wants
were clear. )
were clear. were evident. were clear. and needs,
Use appropriate Used mostly Used some Used Used no or
movements and appropriate appropriate inappropriate minimal
Movement gestures. movements and movements and movements and movement,
gestures. gestures. gestures.
Created a fully Created a Developed a There was little | There was little
Character developed developed character but did character evidence of
Development character and character and not stay within development, creating a
remained within | acted within that | its confines for character,

that character
for the full
5CENe.

character for
the full scene.

the full scene.
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Student Language

. Definc what a ratio and a rate is and then use ratios and rates along with
multiplication and division to solve problems.

. Define a percent as a rate out of 100 and then use that rate to find the percent
of a number. Find out what the whole is when given the part and the percent.
. Divide a fraction by a fraction using visual models and equations 1o solve
problems.

. Understand that positive and negative numbers can describe quantitics that
arc eppesite in direction or value (temperature/credit/debit) and use them to
represent quantities in real-world situations; locate these positive and
negative numbers on a number line.

. I.abel and define all the parts of an algebraic expression and an algebraic
cquation. Writc an expression or equation to represent a real-world or
mathematical problem.

. Solve one-step equations that have one variable by applying
addition/subtraction/multiplication/division to both sides of the equation.

. Find the arca of a variety of triangles and other shapes by arranging them
into rectangles or breaking them apart into other shapes.
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1,100
1030
1,100
615
1,100
535
765
130
620
630
680
860
§40
80
535
825
1,100
800
1015
370
885
805
715
570
855
720
545
830
1080
1,100
850

805

710
375
60
580

Above grade
Above grade
Abave grade
Far below grade
Above grade
Far below grade
On grade

Far below grade
Far below grade
Far below grade
Below grade
Above grade
Above grade
Far below grade
Far below grade
On grade
Above grade
Above grade
Above grade
Far below grade
Above grade
On grade

Below grade
Far below grade
Above grade
Below grade
Far below grade
Below grade
Above grade
Above grade
Far below grade

Far below grade
Below grade
Far below grade
Above grade

Far below grade

1,100
960
1,100
600
1,100
550
820
130
700
550
830
780
980
80
480
800
1,100
B70
960
340
680
720
580
630
920
540
520
740
1,100
1,100
580

440

820
360
990
490

30053
273.86
286 55
246.06
288.06

241.2
265.29
i84.48
255.21
241.94
248.73
262.36
275.19
166.91
234.99

263.3
33517
265.09
274.03
21549
253.26
256.31
244.28
248.42
271.48
240.88
238.64
25813
287.49
302.32
244.44

230.48

264.84
217.51
275.42
235.21

Above grage
Above grade
Above grade
Far below grade
Above grade
Far below grade
On grade

Far below grade
Below grade
Far below grade
Far below grade
On grade
Above grade
Far below grade
Far below grade
On grade
Above grade
Abave grade
Above grade
Far below grade
Below grade
Below grade
Far below grade
Far below grade
Above grade
Far below grade
Far below grade
Below grade
Above grade
Above grade
Far below grade

Far below grade
On grade

Far below grade
Above grade

Far below grade
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Math Sample - Statistics

Final Project Rubric
4 = Complete 3 = Substantial 2 = Developing 1 = Minimal
» Describes the context of the | e Introduces the context of |e Introduces the ¢ Briefly describes
research the research and has a context of the the context of the

Has clearly stated question

specific question of

research OR has

research

study design

Shows good evidence of
critical reflection {discusses
possible errors, limitations,
etc.)

« Show some evidence of
critical reflection

evidence of
critical reflection

of interest interest a specific
Clearly defines the » Has correct question of
Introduction parameter of interest and parameter/hypotheses interest
states correct hypotheses for OR has appropriate
tests difficulty
Question of interest is
apprepriate difficulty
Method of data collectionis | e Method of data collection Methed of data * Some evidence of
clearly described is clearly described collection is data coliection
Inciudes appropriate ¢ Some effort is made to described
randomization incorporate principles of Some effort is
Data Collection Describes efforts to reduce good data collection made to
bias, variability, confounding | e Quality of data collected incorporate
Quality of data collected is is appropriate principles of good
appropriate data collection
Appropriate graphs are s Appropriate graphs are Graphs and e Graphs and
included included summary summary statistics
Graphs are neat, clearly ¢ Graphs are neat, clearly statistics are are included
Graphs and labeled and easy to compare labeled and easy to included and
Summary Appropriate summary compare labeled
Statistics statistics are included s Appropriate summary
Summary statistics are statistics are included
discussed and correctly
interpreted
Cerrect inference procedure |e Correct inference Correct inference |e Inference
is chosen procedure is chosen procedure is procedure is
Use of inference procedure  |e Test statistic/P-value or chosen attempted
is justified confidence interval is Test statistic/P-
Analysis Test statistic/P-value or calculated correctly value or
confidence interval is ¢ Lacks justification, lacks confidence
calculated correctly interpretation, or makes interval is not
P-value or confidence a calculation error caiculated
interval is interpreted correctly
correctly
Uses P-value/confidence » Makes a correct Makes a partially |+ Makesa
interval to correctly answer conclusion correct conclusion
question of interest e Discusses what conclusion {such
Discusses what inferences inferences are as accepting null}
Conclusions are appropriate based on appropriate Shows some

Poster Score = Rubric Score x 4

Overall
Presentation/
Communication

» Clear, helistic understanding

of the project

s Poster is well organized,

neat and easy to read

s Statistical vocabulary is used

correctly

o Poster is visually appealing

e Clear, holistic
understanding of the
project

s Poster is unorganized

» Statistical vocabulary is
used correctly

Poster is not well
done or
cominunication is
poor

¢ Communication

and organization
are very poor

Presentation Score = Rubric Score x 5

Final Score = Poster Score + Presentation Score
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Spanish Sample



Contento 1
{El volante)

El estudiante disefia el volante,
pero falta creatividad y no esta
complete. No tiene suficientes

sugerencias.

£l estudiante disefia el volante
en canva (¢ algo parecido)} y
sale bien. Tiene algunas
sugerencias buenas y la
entrega el 24 de mayo.

El estudiante disefa el volante
en canva {0 algo parecido) y sale
muy creativa, Tiene 8+
sugerencias buenas y la entrega
¢! 24 de mayo.

Contento 2
{El PowerPoint/
Google Slides)

La presentacion contiene
algunos slides, perc hay una
falta de enfoco y no sabemaos
totalmente el problema, la
solucién y como podemos
seguir.

La presentacion contiene
algunos slides que presentan
un problema de la escuela, la

solucidn, quién va a beneficiar,

y cémo seguiremos con la
solucidn en e futuro.

La presentacion contiene 6-10
slides gue presentan un
problema de la escuela, la
solucién, quién va a beneficiar, y
coOmo seguiremos con la solucion
en el future. La presentacién
explora todo v es muy creativeo.

Vocabulario

Utiliza 0-6 expresicnes/palabras
nuevas de las unidades 1-3

Utiliza 7-10
expresiones/palabras nuevas
de las unidades 1-3

Utiliza 10 + expresiones/palabras
nuevas de las unidades 1-3

Gramatica

No utiliza mandatos
correctamente, pronombres y
palabras + - . Es evidente que
necesitan mucho mas practica.

Utiliza mandatos correctos,
prenombres v palabras + -
bien. Puede esforzarse un
_poco mas ¢on la gramatica.

Utiliza mandatos formales,
pronombres y palabras + - muy
bien y con fluidez. Es evidente
gue han practicado.

Tareas

Elila estudiante no
completd/termind las tareas
asignadas por la fecha limite

Ella estudiante complets las

tareas, pero no todas a tiempo.

El/la estudiante complets todas
las tareas a tiempo y muy bien.
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English - Sample

Argumentative Oral Presentation Rubric

cleverly reinforced key
points of argument.
Presentation was
creative and cleariy
representative of
themes and message.

was used effectively {o
reinforce key points in
the message.
Presentation had clear
connection fo theme
and arqument,

lacked effort;
presentation was
unclear and difficult to
discern its relation to
theme.

Category 10 8 ) 4
Introduction Introduction is introduction grabs the | Introduction fails to Infroduction lacking or
Thesis exceptionally creative | attention of the creatively and barely present.
Purpose and original. audience creatively originally grab Purposefthesis is

Demonstrates with originality. audience attention. vague of not present.

ingenuity. Audienceis | Speaker clearly stated | Purposefthesis stated, Argument is unclear.

clearly aware of purpasefthesis of but lacks ciarity.

purpose/fthesis with speech; informed Argument needs

outstanding audignce of specific specificity.

presentation of argument.

argument.

information Supporting information | Supporting information | Some supporting Little supporting

Qpposing View included and included and minimally | information. Some information with liitle
explained thoroughly. | explained. explanation. explanation,
Opposing viewpoints [ Opposing viewpoints | Opposing viewpoint Lacks clearly refuted
presented; concession | were presented in presented, but or conceded opposing
or refutation of speech and were refutation or viewpoint {s).
0pposing viewpoints conceded or refuted concession lacks
are persuasive and with evidence. grounding.
effective.

Language Vocabulary was Language was Vocabulary contained | Vocabulary
appropriate for precise, specific and slang andfor inappropriate; overnuse
audience with specific | concrete. Vocabulary | euphemisms, of slang and colloquial
adjectives, action was appropriate io the | Vocabulary too language.
verbs, and analysis. audience. Avoided eolloguial for formal
L.anguage was slang or euphemisms. | speech.
formally precise and
specific.

Visual Support Visual presentation Visuals andfor sound | Visual presentation Visual representafion

lacked effort;
presentation unrelated
to theme and key
points.

Speaking Skills

Poised delivery;
confidently delivers
presentation with
appropriate facial
expressions, gestures
and movements.
Unnatural pauses and
filler expressions {eq.
Umm, like, ya know,
efc.} absent;
preparation obvious.

Argument delivered
effectively with
confidence. Facial
expressions, gestures
and mgvements were
natural. Poised; fimited
unnatural pauses and
filler expressions (eg.
Umm, like, ya know,
efc.)

Qveruse of filler
EXPressions; poise
and confidence
wavered at times.
Facial expressions,
gestures and
movements were at
times unnatural.

Lacked poise and
confidence. Overuse
of filler expressions;
stiff and unnatural
facial and body
language.

Name:

Score:

/50
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US History - Sample
Trait 1 2 34 5 Points
Content Presentation Presentation Presentation Out of 10
Did the Presentation | had moments | had a suitable | had an
presentation contained where valuable | amount of exceplional
have valuable little to no material was matenal and amount of
material? valuable present but as | benefited the valuable
material a whole class. material and
content was was extremely
lacking. beneficial o
the class.
Coliaboration | Teammates Teammates Teammates Teammates Outof 5
Did everyone didn’t work sometimes worked from always worked
contribute to the | together. it worked from others’ ideas from others’ Honest - SELF
presentation? seems as others' ideas. most of the ideas. It was SCORE
Did everyore though only a | However it time. And it evident that all
seem well few people seems as seems like all | of the group
versed in the worked on the | though certain | did some work, | members
material? presentation people did not | but some contributed
do as much people are equally to the
work as carrying the presentation
others. presentation.
Organization Presentation | There were Presentation Presentation Cut of 5
Was the lacked minimal signs | had organizing | was well
presentation organization of organization | ideas but could { organized, well
well organized and had little | or preparation | have been prepared and
and easy fo evidence of much stronger 1 easy to follow.
follow? preparation. with better
preparation.
Presentation Presenters Presenters Presenters Presenters Qutofd
Did the were were not were were all very
presenters unconfident consistent with | occasionally confident in
Speak clearly? 1 and showed the level of confident with | delivery and
Did they little evidence | confidence/ their they did an
engage the of planning preparedness | presentation excellent job of
audience? Was | prior to they showed however, it engaging the
it obvious the presentation. | but had some | was not as class.
material had strong engaging as it | Preparation is
been moments, could have very evident,
rehearsed? been for the
class.
Name: Period:
Overall Presentation Grade (from rubric) 25 points. 125










Health 2~ 2024-25

Date Due: A2 & A3 Wed 3/19 or B1 Thursday 3/20

Infectious Disease Class Presentation: 85 Points possible
Open hotes test over all presentations: 100 points

Name:

Period:

MANDATORY WORK CITED PAGE TYPED AND TURNED IN BEFORE PRESENTATION o Mrs. Fett _No warks cited = No presentation=__ $/85pts

Min. of 4 RE[IABLE sources, | non-internet, correct MLA cifation {elphabetical order, hanging indent, ete.) [ draft of works cited due 3/17 or 3/18 at end of class

1. NAML OF DISEASFE clearly announced (o cless™ _ _ 0 !
Which infcetious agent causes this discase? . o ¢ 1 2 3
3. AUDIENCE ENGAGEMENT: Ask a question about your discase or staic an interesting {act or tch a story...... ¢ 1 2 3 4 5
Hook your audience with an interesting question, fact or picture at the beginning. Teach the facts
in an interesiing way. Summanze ai the cad. Total time ~ 3 minutes, Hook: __ _
3. VISUAL AID: ~8-19 picturcs. Posicr, PowcrPoint, video, interpretative dance, Prezi, combination ol media, ¢le.
Pictures only. Very little fo no text B . - 9 1 2 3 4 5
A varicty of picturcs- maps, graphs, carioons, sympioms, medicings, etc. . . o 12 3 % 3
** Each graphic is given credit as class views each, Example: Photo by CDC 2014 or Map by WHO 2018 60 1 2 3 4 5
4, QCCURANCLE: Where in the world docs this disessc most commonly oceur? o 1 2 3 4
If it is worldwide, which regions/populations of the world have the most cases per year?
What arc the current trends? Is it infecting more/fewer people now than in the past? WHY? o 1 2
- __ because __
5. TRANSMISSION: What is the most commen way Lo “caleh” this disease?
Describe other ways that people may “caich” this discase. o
Are there other hosts or veciors involved? 0 12 3 4 5 6 7 8
6, SYMPTOMS:
What are 4-5 of the most common symploms of this discase” Be specific. ¢ 1 2 3 4 3
What would a doctor loek for o diagnosc you with this disease?
How long afier c'xposurc o the discase do the symploms usnally appear? (Incubation peried) 9 1 2
7. BASIC REPRODUCTION NUMBER (Ro) and CASE FATALITY RATE (CFR) _ _ ¢ 1 2 3 4 5 &
%, PATHOGRENESIS: What causes the symptoms” Deseribe bow it imteracts with the
cellsitissucs of the body. ¢ 1 2 3 4 5
Can it be deadly? 1f so, how does it kill? How long dees it 1ake you W recover? ¢ 12 3
9. HISTORY: 0 1 2 3 4 5
When was it first discovered or written about? Or which scientist made a significant discovery
regarding this discase? Or describe any listorical impact this discasc has had.
1. TREATMENT: {given AFTER symptlonmis shuw up)
What arc the names of the treaiments/medicines for this discase?Be specific! o 1 2 3 4 3
How successful are thesc lrcatments?
" What is the price per dose or for 1 full treatment? Be specific. e 12 3 4 5
Based on the price, are the ieaimentsimedicines affordable in developing
nations? _ _
1. PREVENTION: {happens BEFORE symptoms show up)
Explain at least 4 ways te proteet yoursell from getting this diseasc. o 1 2 3 4
I3 there an cifective vaccine? o 1 2
What actions are being taken to reduce the aumber of cases ol this discase ¢ i 2z 3 4 5
worldwide? Rescarch on this discase” Health education aboeut this discase?
Any charilics or governmeni programs to address (ks discasc?
TOTAL POINTS EARNED: / 85 POINTS



Physical Science - Sample



MT Standard Documents the | Provides a Presents a The plan is
HS-ETS1-2: iterative design | clear plan for the unclear or
Engineering process, plan/sketch machine but the final
Design (Design providing clear and can provides a machine
a solution fo a evidence of describe the limited does not
complex probiem multiple tesis process of explanation reflect a
by breaking it and building and of the testing coherent
down into refinements, testing the or design
smatller, more Explains why machine. problem-soivi process.
manageable specific changes | Explains at ng process. Cannot
problems that were made to least one The final explain how
can be solved solve problems significant machine may | problems
through (e.g., adjusting probiem be unreliable. | were
engineering.) angles, encountered addressed.

changing mass) and the sclution

{o improve that was

reliability. engineered to

fix it,

Science & Communicates Clearly Describes Description
Engineering the machine's communicates | the sequence | of the
Practice: function with a the of events but machine's
Communicating highly detaited, cause-and-effec | provides a function is
Information step-by-step t sequence of limited or unclear, and
{Communicate analysis using the machine. basic the
scientific and precise scientific | Correctly explanation explanation
technical vocabulary (e.g., | identifies and of the of scientific
information about | momentum, explains the underlying principles is
a proposed velocity, simple scientific scientific inaccurate or
object, tool, machines, principles (e.g., principies. missing.
process, or force). gravity, chain
system.} reaction) that

make each step
work.




HSD3 Argument Essay Rubric

Advanced
4

Proficient
3

Developing
2

Inadequate
1

Ideas

The essay introduces a
clear, arguable claim
{thesis) that remains the
focus of the paper.

The essay poses and
maintains a clear,
interesting and

purposeful claim. D

The essay poses and
maintains a claim.

0

The essay poses a claim
but often lacks focus.

The essay fails to state a
claim and/or lacks any

sustained focus.

Organization

The essay skillfully
orients reader to topic(s)
and uses structure
{paragraphing) with
transitions to provide
logical progression.

The essay is unified
and logical, with
effective transitions
and/or Hinking phrases.

()

The essay is logical
with occasional
transitions between
1deas.

The essay lacks

consistent unity and
logical order and may
not have transitions.

)

The essay lacks unity,
logic and order.

0

Development

The essay provides
sufficient data with
credible support for the
claim {thesis}.

_wxnmﬁ:czm_
5
The essay poses and
maintains a compelling
claim that is clear,
purposeful and
acadcemically D
mature.
The essay is unified,
logical and cohesive,
with original transitions
and linking phrases.
The essay provides
relevant, unique and
compelling information
to support all claims and
ao<o~ovwnoﬁasmm_
ooc:ﬁa?mnmcﬁm:ﬂw, D

The essay provides
clear, interesting,
relevant information,
to support all claims
and address potenti
counter-arguments.

The essay provides
relevant mformation to
support all claims, and
1t acknowledges
potential

counter-arguments. D

The essay provides
inadequate or irrelevant
information in an
attermpt to support
claims, without
reference to D
counter-arguments.

The essay lacks relevant
information and does not
support a claim.

0

Language

The essay displays a
strong command of
language, with precisc
word choice and varied
scnfence structures.

The cssay 1s marked by
elegant fluency and
strong, academically
matutre word choice.

The essay has clear,
fluent sentences
enhanced by effective

The essay contains
complete sentences and
appropriate word
choice.

]

The essay is missing
consistent sentence
structurcs and word
usage is weak,
repetitive or incorrect.

The essay is difficult to
follow due to distracting,
mcorrect usage of
sentences and words.

0

Conventions

The essay demonstrates
an obvious command of
Standard American
English including
citations for sources.

The essay displays
intentional, stylistic
grammmar with correct
punctuation, citations

and spelling. D

word choice.
The essay displays
consistent and correct

graminar, punctuation,
citations and spelling.

]

The essay displays
generally correct
grammar, punctuation,
citations and spelling.

U

The essay contains
distracting mistakes in
grammar, purnctuation,
citations and spelling.

U

The punctuation, grammar
and spelling mistakes
change or obscure the
intended meaning.
Citations are missing

or incorrect.

Essay Holistic Score:







HSD3 Expository Essay Rubric

Exceptional
5

Advanced
4

Proficient
3

Developing
2

Inadequate
1

[deas

The cssay introduces a
clear position (thesis) that
remains the focus of the
paper.

The 1deas presented in
the cssay arc original,
creative and impressive
in addressing the
prompt.

[

The 1deas in the essay
are clear and often

insightful while

The essay clcarly
and consistently

addresses the

Ideas 1n the essay attempt
to address the prompt,
but they lack focus and

The cssays fail to
address the prompt,
and the ideas are
frequently irrclevant.

o

Organization

The cssay skillfully orients
reader to topic(s) and uses
structure {paragraphing)
with transitions to provide
logical progression.

The essay is unified,
logical and cohesive,
with original transitions
and linking phrases

U]

maaaommw:m%o
prompt.

The essay 1s unificd
and logical, with
effective transitions

and/or linking phrascs.

O

prompt.

The essay 1s logical
with occasional
fransitions between

ideas.
[

clarity.

The essay lacks
consistent unity and logic
in order and may not

have transitions.

The essay lacks unity,
logic and order.

L)

Development

The essay provides
numerous examples and
support for the position
{thesis).

The essay contains
thoughtful examples
that ¢clearly enhance
and articulate the

writer’s position. D

The essay contains
original examples that
support and develop

the writer’s G

The cssay contains
examples that
support the writer’s

position. G

The essay contains a few
rclevant or accurate
cxamples of support.

L)

The essay provides no
relevant cxamples of

support.
(]

Language

The cssay displays a
strong command of
language, with precise
word choice and varied
sentence structures.

The essay is marked by
elegant fluency and
strong, academically
maturc word choice.

(]

position.

The cssay has clear,
fluent sentences
enhanced by effective

word choice.

The essay contains
complete sentences
and appropriate

word choice.

The essay is missing
consisent sentence
structures and word
usage is weak, repetitive,

The essay is difficult
to follow due to
distracting, incorrect
usage of sentences and

Conventions

The essay demonstrates an
obvious command of
Standard American
English including citations
{if required).

The essay displays
intentional, stylistic
grammar with correct
punctuation, citations
(if required} and
spelling.

JJ

The essay displays
consistent and correct
gramimar, punciuation,
citations (if required)

and spelling.

The essay displays
generally correct
gramimar,
punctuation,
citations and
spelling.

U

or Incorrect. D
The essay contains
distracting mistakes in

gramimar, punctuation,
citations {1f required} and

spelling.
[

words.
The punctuation,

grammar, and spelling
mistakes change or
obscure the intended
meaning. Citations (1f
required) are rissing

or incorrect. O

Essay Holistic Score:







HSD3 Narrative Essay Rubric

Exceptional
5

Advanced
4

Proficient
3

Developing
2

Inadequate
1

Tdeas

The essay introduces a
clear theme or themes that
remain/s the focus of the

paper.

The ideas presented in
the essay are original,
creative and impressive
in addressing the
prompt.

U

The ideas in the essay
are clear and often

insightful while

The essay clearly
and consistently

addressces the

Ideas in the essay attempt
to address the prompt,
but they lack focus and

The essay fails to
address the prompt,
and the ideas are
frequently irrelevant.

U

Organization

The cssay skillfully orients
reader to topic(s) using
narrative techniques such
as cxposition, rising
action, ¢limax, falling
action and resolution

The cssay is logical and
cohesive, with original
transitions and linking
phrases.

O

maaﬂommwsm%m
prompt.

The essay 1s unified
and logical, with
effective transitions
and/or linking phrases
between the order of

events. D

prompt.

The essay is logical
with occasional
transitions between
1deas that creates
logic without a Jist.

8

clarity.
The essay lacks

consistent unity and logic
in order and may not
have transitions. It
resembles more of a list

of events D

The essay lacks unity,
logic and order.

.

Development

The cssay provides
numerous narrative
techniques {such as
dialogue or figurative
language} with descriptive
writing and support for the
theme/s.

The essay contains
thoughtful examples
with mature descriptors
that clearly enhance
and articulate the
writer’s theme.

O

The essay contains
original examples that
support and develop
the writer’s that
enhance the writer’s

theme.
[

The essay contains
examples that
support and make
the theme clear.

0

The cssay contains a few
relevant or accurate
examples of support with
little or no connotation of

a theme,
O

The essay provides no
relevant examples of
support for a theme.

)

Language

The cssay displays a
strong command of
language, with precise
word choice and varied
scntcnee structures with
unique, individual style.

The essay is marked by
elegant fluency and
strong, academically
mature word choice.

O

The essay has clear,
fluent sentences
enthanced by effective

word choice.

The essay containg
complete senfences
and appropriate

word choice.

The essay is missing
consistent sentence
structures and word
usage is weak, repetitive,

or Incorrect. D

The essay 1s difficult
to follow duc to
distracting, incorrect
usage of sentences and

words.
[

Conventions

The essay demonstrates an
cbvious command of
Standard American
English including citations
{1f required).

The essay displays
intentional, stylistic
grammar with correct
punctuation, citations
(if required) and
spelling.

The essay displays
consistent and correct
gramrmar, punctuation,
citations (if required)

and spelling. D

The essay displays
generally correct
grammar,
punctuation,
¢itations and
spelling.

o

The essay contains
distracting mistakes in
grammar, punctuation,
¢citations (if required) and

spelling. D

The punctuation,
grammar, and spelling
mistakes change or
obscure the intended
meaning. Citations (if

required) are missi
or incorrect.







UM GERs Credit AP and PLTW Class, Score Needed, Equivalent UM Course
g AP Bialogy 4+ = BIOB 180/161(N} and BIOB 170/171{NL]
No additional Natural Science classes required. {Ruffatto)
Classes with a AP Biology, 3 = BIOB Lower Division Elective {NL}
Labs AND anather Natural Science {Ruffatto}
3 AP Bhysics |, 3+ = PHSX 205/208(NL) College Physics | Lecture & Lab
AND snother Natural Science [V. Haflich)
a CHMY 121N} Intro to General Chemistry
Natural Science {N), & credits AND another Natural Science with Lab {Ruffatio}
One class must have fab (ML} 3 AP Chermistry, 3 = CHIMY Lower Division Elective {N]
AND another Natural Science with Lab (Ruffatto)
Classes 3 AP Chemistry, 4+ = CHiMY 122{N) Intro to General Chemistry
without Labs AND another Matural Science with Lab (Ruffatto)
6 AP Environmental Science, 3 = ENSC Lower Division Elective (N}
AND another Natural Science with Lab {Antanioli)
5 AP Environmental Science, 8+ = ENSC 105(N) Environmental Science
AND anather Natural Science with Lab {Antonicli)
1al Sci S} 3 credit 3 AP US Government & Paolitics, 3+ = PSCl 210{SY} Intrg to American
Social Sciences {3}, 3 credits Government [Nisly) Can be taken as both dual-enrollment and/or AP.
& AP US Histary, 3+ = HSTA Lower Division Elective (MY} iKimzey)
Historical Studies {H), 3 credits 3, JRNL 100(HY} Journailism & American Saciety {Stewart)
3 NASX 235{HX] Written & Oral Traditions of Native Americans
8 AP LS Government & Politics, 3+ = PSCI 210{SY] Intro to American
Democracy & Citizenship (¥}, 3 credits Government
3 IRNL 100{HY} lournailism & American Society {Stewart}
3 AP Statistics, 3+ = STAT 216 Intro to Statistics {Livesay) Can be taken as
both dual-enrollment and/or AP,
3 M 115 Probability & Linear Math {B. Fett)
3 M 121 Collepe Algebra [Livesay]
Mathematics, 3 credits a4 M 151 Precalculus {B. Fett)
9 M 162 Applied Calculus {B. Fett) Can be taken as both dual-enrollment
and/or AP.
4 STAT 216 Intro to Statistics {Livesay)
. & AP English Language & Composition, 3 = WRIT 131 {Carmody)
Imtraductory College Writing
3 DC WRIT 101 College Writing | [Hattlestad)
. 3 COMX 112{A) Intro to Public Speaking {Gulman)
Expressive Arts, 3 credits -
3 JRNL 140{A} Intro Radio/Audio Storytelling (Stewart)
& AP Literature & Compasitian, 4+ = LIT110{LWAC}
MNASX 235 P Oral Tradit f Nati i
Intermediate Writing 3 SX 235{MX) Written & Oral Traditions of Native Americans {Carmaody)
3 WRIT 121 Technical Writng {Hattlestad)
6 AP Literature & Composition, 3 = Lower Division Literature Elective (L}
Literary & Artistic Studies {L], 3 cradits & AP Literature & Composition, 4+ = LIT 110L {LWac}
3 Film 103(L} Intro to Film {Stewart)
3 BGEN 220(E)Business Ethics & Social Respasnsibility
Ethical & Human Values {E}, 3 credits
PLTW Medical Interventions, 350+ = AHMS 270E Intro 10 Medical Ethics
and BIOH 113 Human Forrm and Function |1
Cultural & International Diversity (X}, 3 3 NASK 235(HX) Written & Oral Traditions of Native Americans {Carmody)}

credits

**UUM GERs permit “double-dipping” of courses bit MUS Core does not (EXCEPT Native American content course).

Eleclives

3 PLTW Human Body Systems, 350+ = BIOH 112 Human Form and Function t
8 AP Spanish Lang & Culture,3+ = SPNS 1017102 Elementary Spanish t and Il
3 PLTW Principles of Biomedical Science = AHMS 144 Medical Terminotogy

3 C8CI 105 Joy & Beauly of Computing

3 OSHA 130 Intre to Trades

High School #2
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: HAMILTON HIGH SCHOOL _
APPLICATION & AGREEMENT FOR WORK R::LEASE

High School #4

I request a Work Release period for the current

semester of Hamilton High School (“HHS”). I understand that a Work Release period is a privileged and
may be revoked by HHS Administration pursuant to the ferms set forth in this Appheanon & Agieement

SECTIONT Deumtlon of Work Release Work Release is special opportunity for senior students' to
have the ability to pursue a real life, off-campus employmeut experience and training. Seniors who are
granted a Work Release period hwe the following expeetatlons which mnst be met:

¢ Work Release employers st be located mth.m Rava].h County and close enough to H.[—IS 50 that

the Work Release student can work at least one (1) hour during the Work Release period.

Work Release students must lcave campus during their Work Rélease period unless Dnor

approval from the Work Release Coordinator has been obtained.

«  Work Release students must schedule a check-in and meet with the Work Release Coordinator
once during the semester. This meeting must take place prior to finals week.

s  Work Release stirdents must submit one paystub or one employer- SIgned tm:tesheet to the Work
Release Coordmator per month. :

+  Work Release students must complete a final project eaeh semester. This final pro ject is a one-
page paper, or a previously approved presentation, about the student’s _]Ob and how it will aid
them in their foture endeavors, . :

s Ifa Work Release student wishes to change _]ObS during the semester, they must subrmt new
Work Release paperwork to the Work Release Coordinator and obtain HHS approval for the new

job prior to changmc _]Obb

SE(‘TION Il Conditions of Work Re lease. Senior students may apply fora WOrk Re:’ease period if the
following condltlons are met:

e  All Work Release forms and paperwork must be submitted to the WOIL Release Coordinator prior

to the second week of the semester.
o  The student is on'track to graduate from HHS af the end of the academic year in which Work

Release is requested.

o The student must ensure that they have registered for and pass an adequate number of credits to
successfuliy graduate HHS at the end of the academic year in which Work Release 18 requested.
(This requirement does not apply if the student is a sophomore or junior.)

« The student must have no F’s or Incompletes from the previous quarter.

¢ The student is in good standing with regard to HHS Attendance and Discipline policies,

SECTION IH Loss of Work Release: Work Release privileges may be revoked by the administration
for the violation of any of the above-mentioned conditions. Additionally, Work Release privileges may
be revoked by a parent/guardian at any time during the school year.. Once parental/guardian permission is
revoked, the student may not be rescheduled for Work Release without Work Release forms and

paperwork being filled out/submitted again.

' Subject to HHS Administration’s sole discretion, sophomore and/or junior students may be granted permission to
partieipate in Work Release subject to the same terms set forth in this Application & Agreement. The termn
“Senior,” as used in this document, il apply to any student granted permission to participate in Work Release,

regardiess of grade level.



Additionally, Work Releasc students will automatically be rescheduled to a supervised study hall (or
elective course if within the first two weeks of the quarier) in the following circumstances:

If a Work Relélése student loses their job during the semester, for any reason.
If a student fails to submit their Work Release paperwork or forms before the end of the second

weck of the semester.
If the Work Release student violates HHS policies or procedures {including the Student

Handbook and HSD Board Policies) and it is determnined by HHS 3dl'[].ll115tl ation that the violation
warrants termination of Work Release. : . .

*In the évent a student loses thelr job during the semester, they must immediately infarm the Work
Release Coordinator.

*Work Release status may be reinstated at the sole discretion of HHS Administration after a
review of the relevant circumstances surrounding the loss of Work Release.

SECTION IV Grading: Work Release qualifies for a maximum of .50 PASS / FAIL credits per
semester’. Work Release is graded based on the following components: Work Release Paperwork (20
points), Paystubs/Timesheets (10 points per month), Check-In with the Work Release Coordinator (10
points), and Final Project (20 points). Students who fail to complete the components of Work Release
will not receive a passing grade. Students who fail Work Release will receive a FAIL on their transcript

for the relevant gradmg pertod.

SECTION Y Trapsportation: Work Release students are required to provide and/or privately amange for
their own transportation to and from their Work Release ernployment.

SECTION VI School Rules: Work Release students have a special obligation to represent their school
in an appro pnate manner. Students agree to abide by the Student Code of Conduct/School-Wide
Expectations in the Hamilton High School Student Handbook during Work Release. All school rules are.

in effect during the time the students are off campus and participating in Work Release.

By signing this Application & Agreement, | acknowledge and agree to the terms and condition set forth

herein,

Signature of Student's Parent or Legal Guardian Date
Print Name:
Student's signafure Date

* In extraordinary circumnstances, HHS Administration, in its sole discretion, may approve additional Work Release

credits.



HAMILTON HIGH SCHOOL
WORK RELEASE LIABILITY RELEASE & WAIVER

My’ sindent, , has permission to participate in
Hamilton School District’s (“the District”) / Hamilton High School’s Woik Relcase.

CONDUCT DURING ACTIVITY
I understand that my student’s participation in the activity is a privilege, and not a right. I acknowledge that

I have spoken with my student about my student’s need to comply with the specific rules and requirements
establiished for Work Release, as well as: all District policies and procedures, rules of conduct set forth in
the Student Handbook, and state and federal regulations and laws. | understand that all District rules and

policies apply to my student during Work Release.

TRANSPORTATION PERMISSIONS AND WAIVER
[ understand that my student is required to provide and/or privately arrange for their own transportation to

and from Work Release employment.

ACKNOWLEDGEMENT OF PERSONAL LIABILITY AND WAIVER

In considcration of the District’s agreement to allow my student to participate in Work Release, I release,
forever discharge, and hold harmless the District, its trustees, employees, agents, or volunteers (“Released
Parties™) from any liability, claims, demands, costs, and damages of any kind arising from and/or relating
to my student’s off-campus participation in Work Release, including transportation to and from Work
Release employment. 1 accept responsibility for any loss, damage, or injury to my student that occurs
during my student’s off-campus participation in Work Release that is not the result of fraud, willful injury
to a person or property, or the willful violation or grossly negligent viclation of a law by the Released

Partics.

SIGNATURE
I acknowledge that I have carefully read this Liability Release and Waiver, understand, and ageee to its

terms knowingly and voluntarily. I also acknowledge that I am the pareat or legal guardian of the student
listed above.

Signature of Student's Parent or Legal Guardian Date
Print Name:

Student's signature Date



HAMILTON SCHOOL DISTRICT
WORK RELEASE EMPLOYER AGREEMENT

The Hamilton High School (“TIHS™) Work Release program is intended to provide the opportunity for
HHS students to obtain work experience that contributes to the student’s future employability.

Work Release Student Name: Job Title:
Employer’s Name: Phone ##:
Supervisor’s Name: Phone #:
Payrate:§ . __/per hour Average Thrs Per Wkt L

By signing below, and in consideration for the benefit of having a Work Release student availablic to my

business during school hours,
following terms and conditions as an employer of the HIIS Work Release student listed above:;

(“Employer”) agrees to the

» Employer will provide the Work Release student with a well-rounded employment experience;

s  Employer will comply with all anplicable federal, state, and local laws and regulations;

» [Employer will carry workers” compensation insurance covering the Work Release student;

o Employer will notify FIIS {Work Release Coordinator: (406)375-6067) if the Work Release
student’s performance and/or attendance is less than satisfactory;

+ Employer will evaluate the Work Study student’s performance once cach academic quarter as
defined by ITHS’ acadermic calendar;

e Employer will provide the Work Release student with pay-stubs or Employer signed timesheets

on a monthly {or more frequent) basis;

+ Employer will pay the Work Release student mininjum wage or greater,

« Lmployer will comply with Tlamilton School District’s $iqual Employment and
Nondiscrimination Policy (Board Policy 5000);

¢ In the event the Work Release student loses their job for any reason, Employer will notify ITHS

immediately (Work Release Coordinator: {406)375-6067); and

*  Where the Employer is the parent or guardian of the Work Release student, Employer must meet

all requirements set forth in this Agreement, including, but not limited to those relating to:
payment of minimum wage, evaluation, and workers’ compensation.

AGREED & ACKNOWLEDGED: By signing this Agreement, [ agree to the terms and conditions set

forth herein:

Vmployer Signature: Date:
Print Name:

ACKNOWILEGED:

Student Signature: Date:
Print Name:

Parent/

Guardian Signature: Date:
Print Name:

HHS Principal Signature: L o Date: _




Hamilton High School
School-to-Work Internship
Application

‘Student Name:

Student Phone Number:

Parent Name:

Parent Phone Number:

Grade;

Age:

Internship Period:

Where would you like to intern?

What do you hope to learn from Internship?

Why do you want to participate in Internship?

Transportation:

Do you have a driver’s license and reliable
access to a vehicle to travel to and from

your internship?

If you do not have a driver’s license and
yehicle do you have reliable transportation
provided by a parent or guardian?

If you do not have reliable transportation,
is your internship site within walking/biking
distance of Hamilton High School and are

you willing to walk/bike to your internship?



Hamilten High School
School-te-Work Internship

Eligibility Requirements Checklist

Name: Period;

The following items must be completed / turned in to the Intqméhip Coordinator by:

School-to-Work Internship Application

Confidentiality Definition & Agreement

Parent/Guardian Consent & Release

Student Expectations Sign-Off

Iniemship Notebook/Folder with School-to-Work Packet inciud'ed

Photocopy of Driver’s License and Proof of Insurance (if driving to Internship)

Students who do not submit the required documents on time may forfeit their opportunity to
participate in School-to-Work Internship and will be reassigned to a study hall, elective, or other
appropriate class for the remainder of the semester.



Hamiiton High School
School-to-Work Internship

Parent/Guardian Consent & Release

My student, , has permission to participate in Hamilton
High School School-to-Work Internship, with my student’s Intemship to take place at the following
location:

(“Internship Site").

I understand that the School-to-Work Internship requires travel to and from Hamilton High School
(“HHS™), 327 Fairground Rd., Hamilton, MT 59840, and the Internship Site. My students will participate
in the School-to-Work Internship for the entire duration of the semester in which my student is registered
for the School- to Work Internshlp experience. 1

CONDUCT DURING ACTIVITY

I understand that my student’s participation in the School-to-Work Internship is a pr1v1[ege and not a
right. T acknowledge that T have spoken with my student about my student’s need to comply with the
specific rules and requirements established for the School-to-Work Internship, all Hamilton School
District (“the District”} policies and procedures, rules of conduct set forth in the HHS Student Handbook, .
local/state/federal laws and regulations, and any applicable Internship Site rules/policies. I understand
that all District rules and policies apply to my student during the course of the School-to-Waork Internship.

TRANSPORTATION PERMISSIONS AND WAIVER

I also understand that my student must provide for their own tranSp011at10n to and from the Intemnship
Site. Transportation may consist of: 1) a licensed student driver providing their own transpottation; 2) the
student’s parent/guardian providing transportation; or 3) the student walking and/or biking to the
Internship Site if it is within walking/biking distance.

For students who intend to drive themselves fo the Internship Site, the student must have a valid driver’s
license and the owner of the vehicle must carry motor vehicle insurance which meets with the minimum
limits required by Montana law. The District’s insurance does not cover damages arising from, or related
to, the operation of any private vehicle, failure to follow the directed driving route, or any personal
negligence related to this activity. Any damages/harm resulting from a parent/guardian, or student-driver,
arising from the operation of & motor vehicle in refation fo the School-to-Work Internship, is hereby
waived by Hamilion School District. '

Please jnitial on the spaces to the left of each statement below to acknowledge your acceptance of the
following permissions:

I give permission for my student to drive his/her own vehicle to and from the Internship Site.
) [ agree to provide fransportation for my student to and from the [nternship Site.

_ I give permission for my student to walk to and from the Internship Site.

I give permission for my student to ride their bicycle to and from the Internship Site.



I understand that I have the option te not sign this form. If ] do not grant permission for one or more
of the modes of travel listed above, my student will not be able fo participate in the School-to-Work

Internship.

SUPERVISION
I understand that NO SUPERVISION will be provided by Hamilton High School during the School-to-

Work Internship and/or transportation to and from same.

ACKNOWLEDGEMENT OF PERSONAL LIABILITY AND WAIVER

I understand that the District and its staff will try to prevent accidents. However, [ fully understand that
some activities involve inherent risks to students regardless of reasonable safety measures that may be
taken by the District. In consideration of the District’s agreement to allow my student to participate in the
School-to-Work Internship, I agree to accept responsxbihty for any loss, ddmage or injury to my student
that occurs during my student’s participation in the School-to-Work Internship, including their
transportation to and from the Internship Site, that is not the result of fraud, wiliful injury to a person or
property or the willful violation of a law by a trustee, employee, or agent of the Hamilton School District.

SIGNATURE X
I acknowledge that I have carefully read this CONSENT AND RELEASE and agree to its terms

knowingly and voluntarily. I also acknowledge that T am the parent or legal guardian of the student.

Parent/Legal Guardian Signature Date
Print Name:
Student Signature - Date

For Questions Relating to School-to-Work Internship:
Please contact the Internship Coordinater at (406)375-6060




Hamilton High School
School-to-Work Interpship
Confidentiality Definition & Agreement

Due to your access to confidential information, all students enrolled in the HHS internship
program must sign this Agreement. “Confidential Information” means any information of &
secret or confidential nature relating to the internship workplace. In addition, certain intermship
sites (for example, healthcare facilities and schools) are subject to state and federal laws
governing confidential information that go beyond ethical confidentiality obligations (see, for
example: the Health Insurance Portability and Accountability Act; and the Family Educational
Rights and Privacy Act).

Confidential information may include, but is not limited to, the following: human resovrces
information, student educational records, health care/patient information, trade secrets;
proprietary information, customer information, customer lists, methods, plans, documents, data,
drawings, manuals, notebooks, reports, models, inventions, formulas, processes, software,
information systems, contracts, negotiations, strategic planning, proposals business alliances, and
training materials.

I [student name] agree to the following with regard
to my enrollment in the Hamilton High School Internship Program:

I have read and understand the above definition of “confidential information.” 1 agree that I will
not at any time, either during or after my enrollment in the Hamilton High School Internship
Program, communicate or disclose confidential information to any person, corporation/business,
or entity. : :

I further recognize and agree that while enrolled in the Hamilton High School Intemship
Program, ] may become aware of nonpublic information of a personal nature about employees or
associates, including, without limitation, actions, omissions, statements, or personally
identifiable medical, family, financial, social / behavieral, educational, or other personal or
private information. I will not disclose any such information that I leam through the Hamilton
High School Internship Program to any other person or entity, unless required to do so by
applicable law.

Student Signature Date

Print Name



School to Career-Internship
Assignment #3

Name Period

Due date: (one class period after you start at your internship site)

1. Interview by employer/trainer completed

2. Copy of school calendar (and Mr. Del.ong’s business card) given to site

(Your initials that you’ve done this - )

See attached forms — have them signed and return attached to this form.

3. Internship training agreement signed by you, your site, and parent/guardian.

4, Workforce Development Criterid signed by your site.

#

If job shadowing, required paperwork {(see Mr. DeLong )

Internship Site Information:

Business Name Business Phone

Mailing Address

On-the-Job Supervisor &/or Contact person(s)

Supervisor email address:




HSD3 High School INTERNSHIP TRAINING AGREEMENT

Student Name Cell - Age

Business Phone

Business Name

Address City State Zip

On-the-Job Supervisor and/or Contact person

Description of Work to be Performed

The objects of the intern projects are to help students to successfully learn to obtain

employment, maintain employment, develop job skills, and/or create mentor relationships.
The internship programs are a means of combining theory and practice. In-school mstrucnon IS
-provided by the-teacher-coordinator; on-the-job-is-provided-by-the employer:- - e

The Student-ILearner Agrees to: '
1. Keep regular attendance, both in school and at the intern sn%e Notify school and/or employer-trainer

if unable to report as scheduled. Failure to comply may result in removal from the program.

2. Show honesty, punctuality, courtesy, a cooperative attitude, proper health and grooming hablts, good
dress, and a willingness to Jearn.

3. Consult the teacher or coordinator about any difficulties arising at the internship site.

4. Conform to the rules and regulations of the internship site.

5. Furnish the Intern Coordinator with all the necessary information and reports.

Student-Leartnter Signature Date

The Training Sponsor (Employer) Agrees to:

1. Consult Intern Coordinator with problems related to the Intern experience.

2. Provide time for consultation with the Intern Coordinator if needed about problems related to the
Internship.

3. Provide learning experiences for the student-learner that will contribute to the attainment of the
general work place skills (see Workforce Development Criteria).

4. Comply with the state and federal guidelines and regulations regarding nondiscrimination against
any student-learner on the basis of race, color, national origin, sex, or handicap in recruitment,
hiring, placement, assignment of tasks, hours of emuployment, levels of responsibility, and in pay.
Harassment of student-learner with regard to race, color, national origin, sex, or handicap is strictly
prohibited.

5. The work-station supervisor will be asked to evaluate the student worker periodically.

6. Inform other employees of their important role in assisting in the training of the student.



Internship Outcomes

The Internship program goal is to give the student a work-based learning experience that gives them an
authentic connection to thelr chosen occupation. Quality experiences combine activities meaningful to the
learner with guided refection and analysis under a schoo! coordinater and an adult mentor linked to the
experience. it is a challenging, active, learner-centered process that expects learners to take initiative, assume
responsibility, and practice sound decision making.

Measurable Learning outcomes: Identify 5 outcomes directly linked to the learning experience {to be filled out
by trainer/mentor}

1.

Activities: What will the student/learner do to achieve the outcomes listed? identify one for each of the above.

1.

2.

3.

Employer/Trainer _ _ Date

[}



Workforce Development Criteria
Hamtliton High School .
internship

The Workforce Development Criteria was developed by the School-to-Work Advisory Committee based on skills that the local
community members, teachers, parents, and students felt were important for students to have upon graduation, This criteria Is
a general guldeline for schools, businesses and students to use when designing & work-based learning activity for students.
Whoever works with this student during the internship time will be asked to rate the student on these skifls ut the end of the

fnternship.

1. Knowledge of Job. Conslder extent of student’s knowledge of “All aspects of an Industry”. Please use the following list and
any more that are relevant to your particular area: Planning; Management; Finance; Technical and Production Skills; Underlying
Princlples of Technology; Labor issues; Community Issues; and Health, Safety and the Environment. s the student on the alert

10 increase his or her knowledge of these areas?
2. Communication. Does the student interpret and communicate information In an appropriate manner? 1s the student able to

acquire and evaluate informatian?

3, Quallty of Worl.. Consider ability of the student to produce work that meets high standards of quality. Does the student
recognize and correct errors? Conslider accuracy and neatness of work,

4. Quantity if Work. Consider volume of work produced by the student under normal conditions. Does the student allocate
time to complete assigned tasks?

5. Attendance and Punctuality, Consider students absences and tardiness. Does the student make arrangements ahead of time
or call is he or she is unable to make It to work?

-6; Attitude. Consider-attitude of student toward work; companyand assoclates. Does the student participate as'a member of -
the work team? Does the student demonstrate a flexible attitude? Is the student willing to serve cllents and customers to
satisfy thelr expectations? Does the student exercise leadershlp and a willingness to teach and learn from others? Does the
student demonstrate a strong work ethle? Is the student willing to work with diversity?

7. ludgment. Consider the ability of the student to make appropriate decisions, find alternate solutions to probfems, and
resolve conflicts within workplace, Does the student demonstrate leadership skills?

8. Reliahillty. Is the student dependable, self-motivate, and able to complete tasks under presser?

9. Persenal Characteristic’s. Conslder the honesty and integrity of the student, Does the student demonstrate appropriate
etiquette and ethics In a workplace? Is the student willing to share In the responsibiiity of completing less desirable tasks in the

workplace? Does the student dermonstrate leadership skilis?

10. Personal Appearance. Does the student dress appropriately for the job? Is the general impression one of neatness and
cleanness? Does the student keep work area orderly?

11, Technology. Is the student able to adapt to the particular type of technotogy used in work place? Is the student willing to
learn new ways to apply technelogy? Is the student able to understand and use techngloglcal systems In the work place?

12. Disability Related Accommodatlons. Are there reasonable accommodations the student needs in any of the categorles
above? Accommodations are modifications to the job that enables a person with a disability to have an equal employment
opportunity. Reasonable accommodations are required only for persons with a disability who are otherwise qualifled for the
job such as accommadations do not Impaese undue hardship on the employer.

13, Other. -

Comments:

1 understand the above listed Workforce Development Criteria and understand that itis my respensibility 1o provide 3 leaming
environment and an employee mentor that wili instruct the student la these areas. it is my responsibility to see that the
student has the opportunity to tmprove his or her skifis in the above listed areas, and that | wiil be asked to rate the student

Intern on these skills at the end of the semester.

Tralner/Employer Signature Date

I understand the above listed Workforce Development Criterls and understand that itls my responsibility to strive to Improve
my work-related skills, | understand that this project will be used to calculate part of my grade In Internship class. | also
understand that while | am at my Internship | will be under the Jurisdiction of the employer and the school.

Student Signature Date



HSD3 INTERNSHIP TRAINING AGREEMENT

The Parent/Guardian agrees to:

1

Give permission for my student to participate in the internship program at the noted site. [
understand that the student may change Intern sites during the semester, and it will be up to my
student to notify me that he/she is changing intern sites.

Recognize the special responsibilities undertaken by the student and make every effort to support
him/her with adequate time, fransportation, and assistance.

Communicate with the coordinator any questions or concerns regarding the internship program.

I am aware that the Hamilton School Distriet’s vehicle liability insurance policy will not be in effect,
and the individual driver is responsible for the insurance coverage.

On behalf of myself and my child I agree to indemnify and hold hammless Hamilton High School and

its owners, operators, instructors, employees, agents and servants from any and all claims, demands,
costs expenses and compensation arising out of or in the course of or in any way related to any
personal injury to me or my child. '

Parent Signature: Date
The Teacher Agrees to:
1. Have contact with the site to review student progress during intemship.
2. Try to solve any problems relating to student’s internship.
3. Help the employer plan meaningful experiences for the student.
4. Help student relate class work to future work.
5. Grant credit for internship after: (a) performance of duties as determined by the employer and

=1 on

coordinator, and {b) completion of the class.
Monitor hours worked by students.
Coordinate volunteer coverage for the student intern.

Teacher Signature Date
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October 29, 2025

MT - OPI Transformational Learning Grant Review Committee
P.0. Box 202501
Helena, MT 59620

Dear Members of the Review Committee,

At Joliet Public Schools, we have set our sights high. Guided by this year’s theme, “Raise the Standard,”
we are committed to ensuring that every student, no matter how small our district or how rural our
surroundings, receives the same access to excellent instruction, materials, and opportunities as any
student in Montana.

fn a community like ours, the school is the heart of everything. We are a close-knit staff of educators who
know our students by name, who see their potential, and who refuse to let distance or limited resources
define their futures. Yet the reality remains, without continued support, we cannet sustain the level of
transformational work our students deserve.

Phase | of the Transformational Learning Grant gave us the foundation tc personalize learning, build
teacher capacity, and strengthen student ownership. With Phase I, we seek to raise the standard even
higher, to bring high-quality instruction, innovative tools, and advanced training to every classroom, Our
vision is a district where data, technology, and relationships work together to ensure that gvery child learns
deeply, grows confidently, and graduates ready to lead with wisdom, integrity, and unity.

This grant is more than a funding request, it is an act of hope and responsibility. For small, rural schools like
ours, it represents the chance to bridge the opportunity gap that geography too often creates. With your
partnership, we can continue to transform teaching and learning in Joliet and model what is possible when
a community comes together to raise the standard for every student.

On behalf of our students, families, and staff, thank you for your belief in Montana's rural schools. Your
support empowers us to keep our promise: to educate with excellence, lead with integrity, and unite around
the future of our children.

With sincere appre iation,

ClarkBeg T
Superintende
Joliet PublicS s



JARD

Joliet Public Schools
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Cover Letter
July 22, 2025
Transformational Leaming District Leader,

The Montana Office of Public Instruction (OP1) is pleased 10 announce the application window
for Phase 11 of the Montana Transformational Leaming Grant, established in alignment with
House Bill 573 (HB 573).

The purpose of this grant is to further develop the efforts of the most innovative transformational
learning grantees toward district-wide implementation of transformational and proficiency-based
Jeaming, as defined in MCA 20-7-1601 and to use the knowledge gained by Phase Il grantees to
develop recommendations and guidance for other districts interested in innovating in a similar
manner.

No later than July 15, 2026, and contingent on appropriation from the legislature, the OPI will
distribute funds to no more than five districts selected to participate in a Transformational
Learning Phase Il grant. Award amounts will be based on each district’s size and the costs
outlined in its application, utilizing 90% of the amount appropriated by the legislature for the
grants, which is approximately $2.5 million total in fiscal year 2027

Application Timeline

s Application Window: September 1 — October 31, 2025

* Present recommended Five Districts the Board of Public Education: January 2026
e Districts Notified of Selection: April 1, 2026

¢ Funds Deposited in Awardees’ Flex Funds: July 15, 2026

Successful Phase II grantees will be expected to demonstrate continued commitment to
transformational and proficiency-based learning and to provide a joint report to the Education
Interim Committee and the Education Interim Budget Committee no later than September 1,
2028, detailing the progress made by the grantees.

We {ook forward to receiving your application and partnering with you to advance Montana’s
vision for innovative, proficiency-based education.

Sincerely,

Susie Hedalen

State Superintendent

Montana Office of Public Instruction
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Montana Transformational Learning Grant

Phase II Grant Application Form

Introduction

The purpose of this grant, per HB 573, is to further develop the efforts of the most innovative
transformational learning grantees toward district-wide implementation of transformational and
proficiency-based leaming, and to use the knowledge gained by Phase II grantees to develop
recommendations and guidance for other districts interested in innovating in a similar manner.

District Information

Distriet Name:  SOULEC G ULEMEN AR

Contact Person: (A ALY QGG

Title: SUPERTINTEYRE AT

Email: che er olet. kllmtius

Phone Number: 06, T62.35¢/

Mailing Address: 300 U. PARK <1 TetaeT Mr 5704

Section 1: Evidence of Progress Made

In accordance with MCA 20-7-1601, please provide a clear and concise summary of your
district’s progress in implementing transformational and proficiency-based learning to date.

Describe specific strategies or initiatives your distriet has implemented.

Include data or evidence of the impact of district strategies or initiatives (e.g.,
participation rates, pilot programs, student outcomes, stakeholder engagement,
professional development).

Attach supporting decuments and letters of support if relevant.
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Section 2: Description of Continued Progress and Cost Estimates

Provide a detailed narrative of how your district plans to continue progress toward district-wide
mmplementation of transformational and proficiency-based learning. Then use the chart below, or
a similar chart, to outline the following information.

¢ Describe key activities, goals, and timelines for Phase II.

» Explain how your staff, students, families, school board, and community will be
engaged.

» Provide estimated costs for each major activity.

Planned Activities & Estimated Costs (sample chart template to use)

Activity ] Description Estimated Cost
Example: Professional Workshops and coaching for teachers h)
Development
Example: Technology Support 1:1 learning devices $
Example: Personnel Costs Train the trainer reimbursement stipends 3

Total Estimated Phase IT Budget: 3

Section 3: District Assurances
By submitting this application, the district assures it will:

(a) Further develop district-wide implementation of transformational and proficiency-
based learning as defined in MCA 20-7-1601.

(b) Use knowledge gained during Phase II to develop recommendations and guidance
for other Montana districts interested in innovating.

{c) Engage in technical assistance and collaborative opportunities with other
Transtormational Learning grantees to collaborate in learming and share best practices
and resources statewide.

{d) Provide a joint report with other grantees to the Education Intertim Committee and
the Education Interim Budget Committee no later than September 1, 2028 on the progress
made through this grant opportunity.
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Authorized Signatures

I hereby certify that the information provided in this application is accurate and that the district
agrees 1o the assurances stated above,

Superintendent Name: G LA‘Qk Bg Q’()E TZ

Superintendent Signature:
Date: 10/29/25

School Board Chair Name:

School Board Chair Signature:

Attachments Checklist

E. Summary and evidence of current progress
E Narrative of Phase 11 district-wide implementation
E Budget chart including activities, descriptions, and pricing

E Letters of Support and additional documents {optional)

Submission Instructions

Please submit your completed application and any additional documents by October 31, 20235 at
5pm using the Qualtrics survey button found on the GPI Transformational Learnin - website.

For questions, please contact: Krystal Smith, Education Innovation Manager at
kr stal.smith mt ov. Please find the evaluation rubric attached.
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Phase Il Transformational Learning Grant Application Evaluation Rubric

Criteria

Evidence of
Impact from
Previous
Transformational
Learning Funding
Description of

Continued
Progress

Cost Estimates &
Budget

District
Assurances and
Deocumentation

Clarity &
Completeness

Exemplary (5)

Provides ¢lear, compelling
evidence with data,
examples, and
stakeholder engagement.

Detailed plan with clear
goals, timelines, roles, and
alignment to HB 573
purpose.

Cost estimates are
detailed and aligned with
planned activities.

All required names,
signatures, and dates are
included, signifying
district’s understanding of
assurances and
commitment 1o
implementing a
proficiency-based learning
system district-wide,

Application is clear, well-
organized, complete, and
on-tirne with all required
documentation.

Total Score: /28

Evaluators Comments:

Proficient (3}

Provides adequate
evidence with some
examples and limited
data.

Adequate plan with
general goals and
timelines.

Cost estimates generally
align but lack detail.

Missing a required name,
signature, and/or date,
making it unclear of the
district’s understanding
of assurances and
commitment to
implementing a
proficiency-based
learning system district-
wide.

Application is
understandable but may
have minor gaps.

Developing (1)
Lacks clear evidence or

provides only general
statements.

Vague plan with few
details or unclear
alignment.

Cost estimates are
unglear or misaligned.

No required names,
signatures, and dates are
included, signifying ’
district's lack of
understanding of
assurances and
commitments.

Application is unclear or
missing key information.
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Joliet Public Schools
Joliet Elementary District
Montana Transformational Leaming Grant
Phase Il Grant Application

Section 1: Evidence and Pregress Made
Introduction

Joliet Elementary School District was the recipient of the Transformational Learning Grant from 2020-2024.
The district has taken foundational steps toward a K-5 transformational and proficiency-based learning
model. Our work centers on clearly defined learning targets, personalized instruction based on student
needs, and processes for students to demonstrate mastery before advancing. Through i-Ready
implementation, targeted professional development, and structured PLC collaboration, we have begun
shifting instructional practices to support mastery, student ownership, and individualized pathways.

Strategies and [nitiatives Implemented

“* Evidence prinfouts are included in grant application**"
o i-Ready Reading and Math Implementation
o After an exhaustive vetting process, Joliet Elementary School adopted i-Ready Math in the
2021-2022 school year as our diagnostic, instructional, and progress-monitoring system for
numeracy. After a similar process, the District adopted i-Ready Reading in the 2023-2024

school year.

o Used adaptive diagnostics to determine each student’s level and align instruction to
persenalized learning pathways.

o Integrated i-Ready data into intervention, enrichment, and WIN-time structures.

o Teachers regularly analyze i-Ready MyPath data, formative assessments, and classroom
observations to adjust instructional strategies and provide differentiated support.



o Standards-Aligned Proficiency Targets

o Identified priority standards and aligned classroom learning targets with i-Ready
progressions.

o Incorporated regular formative assessments and i-Ready growth checks to guide
instructional adjustments and small-group instruction,

o Professional Learning and PLC Structure

o Delivered ongoing PD on i-Ready, data analysis, differentiation, and proficiency-based
instructional practices.

o Used PLCs to analyze student data, plan targeted instruction, and monitor the
effectiveness of interventions and core instruction.

o Teams regularly review iReady data at the District’'s monthly JAT (Intervention Assistance
Team} meetings.

e Student-Centered and Perscnalized Supports
o Ulilized i-Ready tocls o support goal-setting and student reflection on growth.

o Expanded opportunities for mastery through reassessment, targeted small-group
instruction, and individualized learning blocks.

o We have developed a “JFLEX" period in our daily schedule that incorporates a “Walk to
Read” and "Walk to Math” model. During this period, students are grouped according to
their instructional fevel, determined by classroom observations and i-Ready MyPath data.
This ensures each student receives targeted instruction tailored to their unique learning
needs.



2020 ~ K-8 Math Curriculum Review Team

Purpose: The purpose of the 2020 Math Curriculum Review Team will be fo review current K-8 math instructional
materials and suggest the adoption of materials for the 2021 - 2022 school year. The District will continue to use the
(GoMath! program for the 2020-2021 school year. The rationale behind this is that if the team chooses to adopt a
different program, teachers wili be able to rely on GeMath! as the primary program whife supplementing with the new
program for one year. This would allow teachers to learn the new program before being completely reliant on new
materials.

Participants:
1. Admin Team - Mrs. Evertz, Mr. Begger
2. Teacher Team
3. 1Para/SPED
4. Parent -- Tefra Stein
5. Board Member -- Kathy Grewell

Tentative Meeting Dates/Agendas:

e Agenda
o Establish a Vision
Examine results of Go Math Teacher survey
Examine edreports.org program reviews
Decide on which materials to request sample materials from
Additional ltems fo be determined
Update Vision
Set dateftime of February meeting

o o o o o O

e Agenda
o Develop a framework for analyzing programs
Create teams (4 Teams)
Assign vision areas
Teams develop a definition for their vision area
Homework ~ Analyze materials, be prepared o report out in March
s Set dateftime for team meeting - March 12th ~7:15 Library
o Ready Classroom Presentation - March 26th ~ 3:30 - 5:00pm Library
o Mrs. Peters’ enVision demo
o Other items as needed



March 12th - 7:15 Library

Aptl

May

Agenda

ju]

c o o O 0O

s Agenda

Q
2
Q
Q
Agenda

o]
<

Team Prasentations
m Teams have 10 minutes to present findings to the group
Straw Paoll
m  Mr. Begger will make available an anonymous Google survey that asks team members
where they are currently at in their thought process on preferred text.
Prepare to give materials to teachers for review/supplementing in classrooms
m Teachers should collect grade appropriate materials and use as a supplement during the
month of March
Curriculum Associates {Ready} - March 26th -- 3:30pm -~ Library
Set dateftime of April meeting — Meet Early April?
Homework (Teachers} ~ use new material to supplement your current lessons
Homework {ALL} ~ complete Google survey Straw Poll
Homework (Begger) -~ collect feedback from Google survey Straw Poll

Review feedback from teachers
Team Decision?

Additional tems to be determined
Set dateftime of May meeting

Final Decision/Recommendation
Additional ltems to be determined
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"You can't be common. The common person goes nowhere. You have fo be uncommon™ - HERB BROOKS
Jhawks SOAR because we're uncommon!

March 31, 2023
Jhawk Families,

The purpose of this letter is to communicate important information related to the District's K1-8 English
Language Arts textbook adoption for the 2023-2024 school year and beyond.

One of the stated goals of the District's School [mprovement // Curriculum Committee this year was to
make a recommendation for K-8 ELA materials for the 2023-2024 school year and beyond. Towards this
end, the committee began meeting in December 2022 to engage in this important work.

The Committee, composed of school administrators, all English Language Arts teachers in grades K1-8 as
well as Special Education teachers, began by reviewing the District's Strategic Plan and then engaged ina
visioning activity that outlined the desired elements of a textbook adoption. The Committee’s vision
identified core ideas of fluidity, excitement, differentiation, technelogy, movement, and rigor as desired
elements. The Committee reviewed a variety of programs, which inciuded assessing programs for
coverage of grade level standards, utilization of research based practice, and overall usability.

Ultimately, the Committee will be recommending the following adoptions:

Kinder 1 CKLA {Core Knowledge Language Arts)
Grades K-5 Magnetic Reading & iReady
Grades 6-8 StudySync

This recommendation will be made to the Joliet Board of Trustees at the Regular Board Meeting on April
18th. Parents and community members are invited to review the recommended materials before the Board
takes action. Sample materials are available on a table in the school library. If you would like to review
these materials, please check in with Ms. Brookings and she will show you the materials.

Thank you,

Clark Begger
Superintendent, Joliet Public Schools
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Impact to Date {Fall 2024 to Spring 2025)

***Data prinfouts are inciuded in grant applications

ki

73% of students are currently at or above grade level in Reading, an increase from 43% from fall
to spring.

71% of students are currently at or above grade level in Math, an increase of 54% from fall to
spring.

62% of students met their Typical Growth target in Reading; 37% met their Stretch Growth
target.

58% of students met their Typical Growth target in Math; 35% met their Stretch Growth target.

Tier movement: Reading Tier 3 decreased from 15% 1o 6%, and Math Tier 3 decreased from 18%
to 4%.

Tier movement: Reading Tier 2 decreased from 55% to 22%, and Math Tier 2 decreased from 64%
to 25%.

Tier movement: Reading Tier 1 increased from 30% to 72%, and Math Tier 1 increased from 18%
to 71%.
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Diagnostic Results |~Reqdy'
School JOLIET ELEMENTARY SCHOOL
Subject Math
Academic Year 2024 -2025
Piagnostic Final Diagnostic
Prior Diagnostic FaH

Criterion Referenced

Overall Placement
Students Assessed/Total 186/171

Final Diagnostic

48%

23%

25% 3% 1%

4% 13% 64% 13% 4%
Fall
did or Abova Grade Carby On Grade Level One Gegde Level Sotow iwo Grade Levels Three of Mot Grade
Level Bolaw Levels Below
75 Students 36 Students 39 Students 4 Students 2 Students
From ¥ Stodents) From 21 Studeniz} {Fram 100 Students) {Froim 21 Studsnis) {Figin 7 Shedents)
Placement by Domain
Number and Gperations (NO)
Algebra and Algebraic Thinking (4LG)
Measurement and Data (M5}
Gegmetry (GED)
Switch Table View Choose to Show Resuits By
Placement Summary Economically Disadvantaged
Showing 1 of 1
All Overall Gradedlevel Placement Students
Assessed/Total
Final Diagnostic I 48% 23% 25% 3% 1%
Not Reported —_— — e emmepmmeems - —-—— 156/171
i
| Fall 4% 13%_! 64% | 13% | 4%
* |
B 1 _
Curriculum Associates 13

@ Curriculum Associates, LLC, All Rights Reserved. | I-Ready.com 18/22/25 | Page:1/1



Diagnostic Results i-Ready

School JOLIET ELEMENTARY SCHOOL
Subject Reading
Academic Year 2024 -2025
Diagnostic Final Diagnostic
Prior Diagnostic Falt
Criterion Referenced
Overall Placement

Students Assessed/Total: 158171

46% 27% 22% 6% 1%
Final Diagnostic
13% 17% 55% 1% 3%
Fall
wid or Above Grade Eardy On Grade Leved One Grade Level Befow Twre Grade Levels Thies o Mose Grade
Level Betow Levals Below
72 Students 42 Students 24 Students 9 Students 1 Student
{Fram 21 Students) From 27 Studoenis) {From 87 Studeniz) {Fram 18 Stwdents) {From & Students)

Placement by Domain

Phonolopical Awareness (PA)

Phonics {FH)

High-Frequency Words (HFW)

vacabulary (W00}

Comprehension: Overall (COMP)

Literature {LIT)

Informational Text (INFO}

45 Mot assessed (due to grade or domain exempted}

Switeh Table View Chaose to Show Results By
Placement Summary Economically Disadvantaged
Showing Tof 1
Studenis
Overall Gradetevel Placement Assessed; Total
Final Diagnostic 46% 27% 22% 6% 1%
Not Reported 158/171
Fall 13% 17% 55% 11% 3%
Curricutum Associates 14

© Currteulum Associates, LLC, All Rights Reserved, | -Ready.com 10/22/25 | Page: 1/2



Diagnostic Results

School JOLIET ELEMENTARY SCHOOL
Subject Math
Academic Year 2024 -2025
Diagnostic Final Diagnostic
Prior Diagnostic Fall
Placement Definition Standard View
Criterfon Referenced

Students Assessed/Totsl: 156/171

Qverall Placement

At Rish for Tier 3
4% (From 18%})

Tier2
25% (From £4%)

® Tier 1
F1% (From 18%}

Final Diagnostic

Switch Table View

Placement Summary

Show Results By

Economically Disadvantaged

All

Final Diagnostic
Mot Reported
Fall

Currieulum Associates
€ Cumculum Associates, LLC, All Rights Reservad. | i-Ready com

Placement By Bomain

NO
ALG
MS
GEO
Fall
CGverall Grade-Level Placement
1%
18% 4%

16

i-Ready

Shawing T of 1
Students
Assessed/Total
25% 4%
156/171
18%

10/22/25 | Page: 111



Diagnostic Results i-Ready

School JOLIET ELEMENTARY SCHGOL
Subject Reading

Academic Year 2024 - 2025

Diagnostic Final Diagnostic

Prior Diaghaostic Fall

Placement Definition Standard View

Criterion Referenced

Students Assessed/Total 158/171

Overall Placement Placement By Domain
PA
At Rigk for Tier 3
6% (From 15%) PH
Tier 2 HFW
22% (From 55%)
voc
® Ter1
B B 72% (From 30%)
LT
Final Diagnastic Fall
INFO
Switch Table View
Placernent Sumrmary
Show Resuits By
Econemically Disadvantaged
Showing 7 of T
All Overall Grade-Level Placement Students
Assessed/Total
72% 22% 6%
Final Diagnostic ° °
Not Reported —_— —_— 158/171
30% 55% 15%
Fall ¥
Curriculum Assotciates 16

@ Curriculum Assoctates, LLC, All Rights Reserved. | i-Ready.com 10/22/25 | Page: 1/1



Diagnostic Growth
Schiool JOLIET ELEMENTARY SCHOOL
Subject Math
Academic Year 2024 -2025
Comparison Diagnostic Final Diagnostic

Students Assessed/Total 1677171

Progress to Annual Typical Growth (edian}

111%
| |
50% 100%
The median percent progress towards Typical Growth for this schoolis 111%,
Typical Growth is the average annual growth for a student at their grade and
baseline placement level.

Bistribution of Progress to Annual

Typical Growth

58%
2
=
3
&
? 19%
10%
5% 4% 5%
€219 20-39 ag-59 G079 8094 100+
Met
% Progress
Choose 10 Show Resulis By
Economically Disadvantaged
Annual Typical Growth
All
Progress (Median) % Met
Not Reported 111% 58%

Curriculum Associates
© Custiculum Associates, LLC, All Rights Reserved. | «Ready.com

Current Placement Distribution

M or above
Grade Level

{From 4%)

% Studonis

6%

“=19

47% 22%
Easly On Gne Grade Twen Grade
Grade Leve! LevelBelow Levels Below
(From 13%} {From 63%) (From 15%}

Cistribution of Progress to Annual

Stretch Growth®
23%
16% 13%
7%
20349 40-5% 079 20-9%
% Progress

annual Stretch Growth@

Progress (Madian)

% Students with

Improved Placement
% Mgt

79% 35% TT%

17

i-Ready

28% 2% 1%

Thiree or More
Grade Levels
Below

{From 4%)

35%

100+
Met

Showing 1 of 1

Students
Aszessed/ Total

167/171

10/22/25 | Fage: 1/1



Diagnostic Growth i-Ready'

School JOLIET ELEMENTARY SCHOOL
Subjert Reading
Academic Year 2024 -2025

Comparison Diagnostic Final Diagnostic

Students Assessed/Total 1661171

Progress to Annual Typical Growth (Median) Current Placement Distribution
43% 28% 23% 5% 1%
123%
] |
50% 100%
hid or Above Early On One Grade Twro Grate Thaes or Mora
The medlan percent progress towards Typical Growth for this school is 123%, Grade Level Grade Level Level Befow Levels Below g:l::,l“"""s

Typical Growth is the average annual growth far a student at thelr grade and

baseline placement level, {From13%)  {(From17%) {Ffroms7%)  (From11%) {From 3%)

Distribution of Progress to Annual Bistribution of Progress to Annual

Typical Growth Stretch Growth®
62% 37%
2 4 17% D 17%
= v 0 (]
15% 79 10%
5% 7% 5% 7%
2014 20-3¢ A40-59 40-74 8-9¢ 100+ <19 20-38 40-59 $0-79 an-99 100+
Met Met
S Piggiesy % Progress
Choose to Show Results By
Economically Disadvantaged
Showing 1 af 1
Annyal Typical Growth Annual Stretch Growih®
Al % Students with Students
) ) Improved Placement  Assessed/Total
Progress (Median} % et Proqress (Median} % Met
Not Reported 123% 62% J 82% ‘ 37% 68% 166/171
Curriculum Associates' 18

© Curiculum Associates, LLC, AllRights Reserved. | i-Ready.com 10722425 | Page: 11



Phase 1l Narrative: Continuing District-Wide Progress

“**Evidence or past professional development, board communication, and sample student progress sheets
are included in grant application***

If selected for Phase Il funding, the district will deepen its implementation of transformational,
proficiency-based learning by strengthening both personalized leaming and intervention systems while
emphasizing student ownership and mastery practices. Our priorities include consistent use of student data
to drive instruction, clear expectations for proficiency, and structures that empower students to track
progress, reflect on leaming, and demonstrate mastery.

We will continue developing teacher capacity through PD, coaching, and PLCs, while expanding the use of
i-Ready tools to target instruction, monitor growth, and adjust supports. That said, we will begin to
emphasize, at the student level, a focus on increasing goal-setting, self-reflection, and opportunities for
students to demonstrate mastery through multiple evidence sources. Families, the school board, and the
community will be engaged through transparent communication, shared student progress data, and
periodic input on implementation.

19
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Phase Il — Key Activities, Engagement, Timeline, Annual Estimated Costs

Activity {Phase [l Timeline Engagement {Staff / Students / Estimated
Families / Board / Community} Cost
Elementary Begin Employment  Oversee all aspects of the TLG. 1FTE +
Transformational on 8/1/26 Expand role to instructional coaching  Benefits for 3
Learning Grant On-Site as trained by iReady folks. Expand years
Director /f Instructional role to assume all K-12 Testing
Coach // Testing Coordination. Expand role to assume 969,000 per
Coordinator // District for K-12 District Data analyst. Expand  year for 3
Data Analyst the role to ensure 8th grade students ~ Ye&rs

transition to high school within one of
the high school's individualized career
pathways.

~$195,000
TOTAL

i-Ready renewal for 6 year renewal of Staff use for instruction; families $100,866.74
Read iReady studentand  receive growth reports TOTAL

teacher materials and

professional

development,

Supports

programming through

FY32

i-Ready renewal for 6 year renewal of Staff use for instruction; families $75,071.91
Math {K-5}) iReady studentand  receive growth reports TOTAL

teacher materials and

professional

development,

Supports

programming through

FY32

20



Sub costs forteacher 24 times per year Staff data analysis days

release time {data days

/ PD}

Teacher stipends for Summer / School Staff professional learning
summer or after-hours  Year

leamning

Monitoring and Evaluation {Continuing)

The district will monitor Phase [l progress through:

i-Ready diagnostics (fall, winter, spring of 2026-2027 and beyond)
Growth monitoring {fall, winter, spring of 2026-2027 and beyond}
PLC data reviews (4 time annually)

Tier movement {MTSS)

Student goal-tracking evidence

Board Reports (June, October, March)

21

$400 per
instance {4
instances)

$1600 per for
three years

$4800
TOTAL

$2500
TOTAL



iReady K-5 Implementation Plan
2020-2026

2025-2026 Schoo! Year
September 5th, 2025 - Modular Classroom — Math & Reading
Cbjectives:
e New Teacher Onboarding

Participants: layne Nelson {4th/5th ELA), Mikaela Raville {ath/5th Math), and Tori Ward
{2nd Grade — ELA & Math)

Time: 3:00 AM to 2:00 PM

2024-2025 School Year
August 12, 2024 - Library ~ Math
Cbjectives:
s Year 4 Implementation
9 to Noon - K-1 (interventionists may aftend - Tifle and/or SPED)
1om te 4 — 2-5 {interventionists may aftend - Title and/or SPED)}
August 13, 2024 - Library - ELA
Chjectives:
o Year 2 Implementation

9o Noon - K-2 {Interventionists may attend — Tifle and/or SPED)
1pm to 4 - 2-5 {interventionists may attend - Title and/or SPED}

2023-2024 School Year

22



Please note that Joey Richert is now taking the lead on implementation of both Math & ELA programming in
the K-5 world. Mr. Richert's contact information is: jrichert@joliet.k12.mf.us

New Teachers - 3rd Math/Science {Mettes)
Returning Teachers ~  Kindergarten {MacArthur}
Kindergarten {Torbert} {Previously 3rd grade)
1st Grade {Webber)
1st Grade {Posey) {Previously Kindergarten)
2nd Grade {Lind)
2nd Grade {Odore)
3rd Grade ELA/Social Studies {Yordsilp) (Previously 5th grade)

4th/5th Grade ELA and SS (Hardy)
Ath/5th Grade Math and Science {Oren)

Interventionists — Title (Koerper)

Principal - Joey Richert {will need to sit through these trainings ang will be taking the lead
on this planning beginning August 1, 2023

February 8, 2024 -~ Conference Room ~ Reading

Cbjectives:

o Examine diagnostic data

9 to Noon - K-1 {4} {interventionists may aftend - 1 Title and/or 1 SPED)
Tom to 4 - 2-5 (4) {interventionists may attend - 1 Title and/or 1 SPED)

February 8, 2024 - Conference Room ~ Math
Objeciives;
e Examine diagnostic data

9am to 11.30am - K-1 {4) {Inferventionists may aftend — 1 Title andfor T SPED}
12pm to 2:30pm — 2-5 {4} {interventionists may affend ~ 1 Tifle and/or 1 SPED)

September 25, 2023 --Hardy’s Room ~ ELA

Objectives;

23



Examine Diagnostic Data

Exploring new reports from Magnetic Reading

K-1 Focus: Digging into assessment pieces, leveled readers
2-5 Fotus: Ready \Writing

All Grades Focus: Using sequencing guides

9amto 11am - K-1{4) {Interventionists may attend - 1 Title and/or 1 SPED)
Noon to 2pm — 2 (2) (Inferventionists may attend — 1 Title andfor 1 SPED)
2pm to 4pm - 3-5 {2} {interventionists may aftend — 1 Tifle and/or T SPED)

September 25, 2023 - Warburton's Room — MATH

Objectives:

e To be determined based on feacher survey results

9 to Noon — K-1 {4) {interventionists may aftend — 1 Tille and/or 1 SPED)
1pm to 4 - 2-8 (4} (inferventionists may aftend — 1 Title and/or 1 SPED}

2022-2023 School Year

New Teachers ~

Retuming Teachers -

Interventionists -

Pringipal -

Kindergarten {Rogers)
5th Grade {Richert)
3rd Grade (Torbert) (She used as a Title interventionist last year)

Kindergarten {MacArthur} (She used as 4th grade teacher last year)
1st Grade (Webber) (She used as Kindergarten teacher last year)
2nd Grade (Lind)

2nd Grade (Odore} {She used as a 15t grade teacher last year)

4th Grade {Hardy)

Title {Kriskovich} {Used last year}
Title {Koerper) {(New staff}

Theresa Keel {will need tc sit through these trainings and will be taking the lead
on this planning beginning August 1, 2022

24



April 2022 - Purchase order completed! When can we expect to see materials coming in?
***Teachers should look for login information to access iReady online accounts**

August 24, 2022 .. 10am to 2pm {working lunch) .- Library

September 21, 2022 .. Warburton's Room

January 25, 2023 -- Warburton’s Room

11am

2021-2022 School Year
July 1~ District Purchase Order Completed
***Teachers should look for login information to access iReady online accounts™

August 24 -- 8am to 2pm (working lunchj} -- Library

25



Steve Henderson, iReady Representative

Teach the teachers how to get good data

Going through the program, discourse math, try, discuss connect
How fo access the support

September 15 - MS — Elementary Music [n the Classrooms -- Title Canceled
Steve Henderson, iReady Representative
Teacher Preparation Required - 1st Diagnodstic Completed

K-2-- 8am to 11:30am (Title Staff)

35  12:30pmio4pm

January 26 -« Library « M3 - Elementary Music in Classrooms -- Title Canceled
Steve Henderson, iReady Representative
Teacher Preparation Reguired -- 2nd Diagnostic Completed

3-5--  Bamto 11:30am {Molly, Gloria, Tracy, John, Title Staff}

K-2 - 12:30pm to 4pm {Colette, Alane, Eleah, Shay)

2020-2021 School Year
April 21 - 2:45 - 4:00pm - Library
Vikki Lange, iReady Representatives
Intraductory Information, Q&A

Teacher’s Editions will begin arriving before end of the school year

26



Goal Area #1

State of
Intended
Quicome

Strategic
Objectives

Action Towards
Goal

“To see far is one thing, going thete is another.”
Jhawks SOAR far!

Joliet Public Schools
Superintendent’s Annual Goal Report
2024-2025 School Year

Enhanced Opportunities for Each Student

We have implemented strategies and programs that are focused on enhancing
learning and other opportunities for each student. As a result our students are more
engaged, thriving, and excited about learning and their future.

1. We will enhance access to vocational and technological opportunities for each
student.

2. We will improve the accelerated learning opportunities for each student.

3. We will initiate a highly impactful school schedule that maximizes the learning
opportunities for each student.

4. Leverage community resources to increase opportunities for each student,

5. The Board sets the following teacher t¢ student ratios to meet the goals,
standards, and objectives of a high quality education. Nonresident students will be
denied enrollment if ratios exceed these limites:

Kinder 1 - 15 students per teacher — Open to In-District Students Only
K through Grade 3 - 15 students per teacher

Grade 4 through Grade 6 ~ 20 students per teacher

Grade 7 & Grade 8 — 22 students per teacher

Grade 9 through Grade 12 - 25 students per teacher

mooewe

Adoption of Transportation, Distribution & Logistics AND Design &
Construction Montana Career Pathways. 22 students enrolled in Woods | in
23-24 in 2 Sections
o Addition of Construction class
12 total students enrolled in Fall 2024 in Woods &
Construction
o Addition of Welding class
8 Students enrolled in Fall 2024

27
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“To see far is one thing, going there is another”
Jhawiks SOAR far!

7 Students Enrolled in Work Study Programming. Managing a transition year
towards seniors being enrolled in work study PM only for the 24-25 school
year.
o Successful transition to PM only work study
o 8 Seniors enrolled in Fall 2024
o Successful transition of the monitoring of the program to a
designated staff member
o All students meet 15 hours/week, turn in pay stubs or signed
calendars from employer
o Work site visits completed
In-person Spanish language course offerings. 18 high school enroliments.
37 8th grade enroliments
o 13 high school enroliments in Spanish |
o 7 high scheol enrollments in Spanish il
o 28 8th grade enrollments split into two semesters
64 Total AP Enrollments — 45 AP Test Enroliments
76 Total AP Enrollments — 51 AP Test Enrollments
K1-5 ELA/Math Programming
o ELA curriculum adoption in Year 1
ELA curriculum is now in Year 2. Curriculum Associates
were brought onto campus for a ‘Summer Institute’ to train
teachers over two days. One day was targeted towards ELA
and one day was targeted towards math
o K1-5 Math curriculum adoption in Year 3
Math implementation is now in Year 4.
o Data trends reporied at the board level
23-24 6-12 Master Schedule AND 23-24 District Calendar was the result of
multiple committee meetings that included internal and external stakeholders.
K1-5 Master Schedule transition to provide consistent and common prep
periods for K1-5 teachers.
o Transition to 7 period day for the 25-26 school year
Adopted 2 human services career pathway.
o Offered Basic Child Development Class
o Two students eamned CNAs
o Growth in this program allowed us to offer two sections of Child
Development/CNA classes, students are currently fundraising to
purchase an infant simulator that can be taken home by the students
o Teacher worked to get a hospital bed and manican donated for
practical student learning.
o On-site clinical visits for students
19 students taking 21 APEX distance courses for 23-24

28
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“To see far is one thing, going there is another.”
Jhawks SOAR far!

o 7 students taking AP & Honors
o 3 students taking upper level language

e The current list of APEX offerings for fall 24 includes:
o 3 AP Chemistry Classes

1 AP Environmental Science Class

2 AP U.S. History Classes

1 Environmental Science Class

2 Precalculus Classes

2 Psychology Classes

5 U.S. History Classes {one of these is a credit recovery)

1 Spanish 2 Class

1 Spanish 1 Class

1 German Class {ALVS)

1 French Class

2 College and Career Prep Classes

1 Liberal Arts of Math Class

1 Geography Class

1 World Histery Class

2 Health Classes

2 Algebra Classes (credit recovery)

2 Geometry Classes {credit recovery)

o 1 Principles of Business and Finance class
e Continuation of GATE programming for 3-8 students
o GATE Team met on November 14 to discuss growth areas for the
program. Team meeting included board member, teacher, admin,
and parent/community representative,
o Team will need to meet again in the summer
o Adoption of class sizes for optimal leaming
o All classes are at or under the board's goals for class size with the
exception of 1 of our 1st grade classrooms which is at 17

e Bellto Bell, Entry & Exit Ticket Initiative

» Working to limit cell phone use in the classroom

e No Phone /f Connected Devices Policy for the 24-25 school year.

o Stakeholders were involved in the process through a survey
o Implemented the policy that was adopted by the board on day 1
o Overall, this has been a positive experience for everyone

o Introduction of 1 screen free instructional day per month.

s Beginning Spring 25, we will be offering the SAT to students paid out of MT
Advanced Opportunities grant. This year, 23 signed up, 6 declined, and 4 are
still unsure.

+ We are now sharing ouf achigvement data at multiple times of the year at

OO0 CO0O 00 CO0CO00 00000
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school board meetings.

* Creation of a dedicated page on the school's web page to share data with
stakeholders.

e Continued regular committee meetings ensure the Board members are an
integral part of the process of policy formulation and big picture decision
making.

e Working to implement a Meat Processing Intemship with the Producer
Partnership in Fall of 2025.

Goal Area #2 Quality Staff
State of We have initiated effective recruitment and retention strategies to both aitract
Intended talented staff and to retain our existing quality staff. As a result of our focused

strategies, we have staff who feel valued and supported and who are focused on

Qutcome .
each student's success.

Strategic 1 We will enhance positive relationships within our school
Objectives
2. We will improve community involvement and engagement in our school

3. With increased staff training and mentoring opportunities.

4. Staff are held accountable for their actions.

Action Towards o MSUB Student Teaching Pipeline. Hired 2 student teachers to be employed
Goal as full-time certified staff.
o This partnership continues. We are working to have a high school
student teacher placed in Joliet in the spring.
o Ongoing partnering with Montana Statue University te bring a rural
student teaching cohort to Carbon County.
e New look PLCs that include 1 hour personal prep, 1 hour book club, and 1
hour of instructional work with a plan in place for the 2024-2025 school year.
o This effort continues
o New elementary schedule includes 1 hour daily for elementary teacher prep
that is aligned with grade level partners to common prep and meetings with
administration.
o This effort continues
e 3rd through 5th grade teaching assignments allow teachers to become
content area experis.
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o This effort continues
All K1-5 teachers were assigned to the same grade level and/or content area
for the 24-25 school year.

o This effort continues. We will need to add a 5th grade teacher next
year.

Professional development for K1-5 reading curriculum adoption. A plan is in
place for on-site PD through the 2025-2026 schocl year. Summer 24, the
plan includes the 1st annual Joliet Summer Institute for ELA/Math teachers to
earn OPI renewal units in Joliet with professional development targeted to
our programming.

o The summer institute was a success. We received positive feedback
from teachers and will aim to make improvements for next summer's
institute,

Utilization of creative funding streams to provide stipends that supplement
teacher salaries:

o Math [nnovation Zones Grant

1 x $4000 extra duty stipend
o World Drumming Grant — 1 x $1000 teacher stipend
o PAX~2x$1000 teacher stipends
This effort continues
Dude Be Nice! Club offering staff gifts
Tootle culture remains strong for recognizing positive staff actions
Daily supervision of teachers is emphasized with both building principals
Emphasis on every classroom every day
Trustees adopted a plan to implement on-site day care for staff.

o Successful implementation of the Lil Hawks Nest daycare in the

24-25 school year. This effort receives a lot of positive praise.
Team building event held during November PLC
Negotiations Committee engaged in a successful negotiation session with
the JTA during the 23-24 school year that resulted in increased beginning
pay in Joliet. The starting pay for teachers in the 25-26 school year will be at
or above $40,000. Negotiations this year resulted in achieving the $41,650
starting pay amount in order to qualify for the STARS Act.
Effectively recruited a payroll assistant which alleviates pressures on the
business office and creates a long term plan to ensure institutional
knowledge in the Business Office when Business Manager/Clerk retires.
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Goal Area #3

State of
Intended
Qutcome

Strategic
Objectives

Superintendent's

Action Towards
Goal

“To see far is one thing, going there is another”

Jhawks SOAR farl

Improved Facilities

We are focused on both the maintenance and enhancements to our facilities and our
infrastructure. As a result, our facilities and infrastructure meet the ongoing needs of
our students, staff, parents, and community members while also supporting our

mission and vision.

1. We will make enhancements to our facilities with a focus on educational spaces
and safety of traffic flow.

2. We will take necessary measures to maintain our current infrastructure consistent
with our comprehensive maintenance plan.

3. We will ensure student involvement in facility maintenance and improvements,

e Facilities Master Planning Process

o]

o]

o]

o
o]

Q

o

O

O
O

Tabling at volleyball games, community meetings at the Joliet
Community & Multi-Purpose Room
Surveying of community

Restructure of Facilities Depariment

Expanding the roles of custodians to take on maintenance tasks
Expanding the roles of maintenance fo take on custodial tasks
Student Projects Completed

Woods | Students fabricated and replaced kick panel on east
bleacher

Woods | students rehuilt wood shop

Woods | students created a requisition system for teachers to submit
projects for administrative approval.

Woods | students designed and built a paper storage system for the
elementary copy room

Woods | students currently working on a record board display for
¢ross county records.

Students built a step stool for elementary drinking fountain

Students built an accessible ramp for medular classrooms

Student owned business was contracted to wash exterior windows

o 2 student custedial warkers during 5th period paid through Pre-ETS grants
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e 2 student custodial workers after school
e Safety & Security Upgrade includes updated door access and panic system
o Fencing project completed in summer of 2024

(Goal Area #4 Community Relations
State of The mutual refationships between our school, parents, and our community is strong,
Intended Qur community supports cur mission and vision and likewise our school provides
Outcome support and services o our community.
Action Towards e Attended Mason's Meeting
Goal o Metwith Mason’s again in the spring of ‘24 and the fall of ‘24 o mark

a new school year
o Worked with Bob Hull and Will Alexander to revamp our Student of
the Month incentive. We are now doing a lunch with Masons on a
manthiy basis for all of our K1-12 students.
e Local Grant Funding Secured
o Ag West Bank, Fays Ranch Foundation
o Attended Boyd Seniors Luncheon
« Monthly coffee continues to see increased participation
o Continuation of coffee. To date, only 2 coffees have cancelled due
family death and one because | was travelling in the AM on that day.
e There are currently 20 Gym Sponsor signs paid. This generates $5000 in
annual income for the school
o We are currently up to 30 gym sign sponsors, will now generate
about $7500 in annual revenue
o Working to improve our invoicing and renewal process
o Initial purchase from this fund went to a motivational speaker
e Continued streaming of all regular school board meetings
o Committee meetings are now being recorded and uploaded in line
with state faw
e Responsiveness to community/parent feedback is stressed to both building
administrators
e Continued utilization of local restaurants and businesses when feasible:
© Backeountry Scraps, Jane Dough's, 212, Black Brew, Mountain At
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Stan's Weed Control, JNR Excavating, among others.
Utilization of local newspapers for positive press
Partnerships will local ranchers have seen over 800 pounds of local beef
donated to the school lunch program.

o Continued donations from this program mean that the schoo! will not
purchase any beef for the 2024-2025 school year. Over 1000 pounds
have heen donated this year.

o Based on community feedback from Milligan survey, we should work
to serve beef more regularly.

Mr. Counter led a great effort to get community partners together for golf
fundraiser. Date is set for September 21, 2025 for this year.

Expanded building reserve levy passed 57-42 in the high school and 60-39 in
the elementary district in 2024,

General fund levies in both district's failed in May 2025.

Purple Star Designation School achieved in December of 2024.
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& Home > Meetings Listing >  Bosrd Meeti.. w

Regular Board Meeting | 10/23/2025 - 056:30 PM

© vanaov |

I 1. Call to Order
I 1. Pledge of Allegiance
I 1%, Public Comment
v | 1 Reports
[ A Student Council &

B. Elementary Principal / District Testing
Coordinater &

[ € MS/HS Principal &
[ D. Joliet Teachers Association
| E Falk 2025-2026 TestingData
I F. Firancial Reports &*
v | V. Consent Agenda
v ] A Warrants & s
| 1.Claims

»

v .

10/21/2025-0630P... ~

|
|

About Us | Meetings | Policies | Doty

HAMTERA Powered by

s a

< | E.Fall 20252026 Testing Data

Content

Quick Summuary / Abstract

We do a vartely of testing throughout the year at Jollet Schoot. These include MAP
{Measures of Acadenis Progress), MAST (Montana Allgned to Standards Through-
Year), Monlana Sclence Assessment, Multi-State Aitemnative Assessment, ACT
{American Coliege Testing}, PSAT (Preliminary Schotastlc Aptitude Test), and
ASVAB (Armed Services Vocational Aptitude Battery).

Gith through 10th grade does MAPs reading and math testing, Kindengarten through
5th grade does 1Ready math & reading testing, 5th, 8th, and 10th grade do MAPs
stlence testing. The MAPs & iReady dlagnostic test s gliven to our students in the
fall, winter ant spring.

Contact Person

Mir. Begper

Supparting Documents

[ 25-26 Fal Testing Board Packet

Supporting Links
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Prepared For:
Clark Begger
Joliet SD 7

300 N Park §t,
Joliet, MT 59041

Budgeting Quote - final quantities needed prior tc purchase order

10/28/2025

Dear Clark Begger,

Thank you for requesting a price quote from Curriculum Associates. The chart below provides a summary of the products and i-
Ready Partner Services included. If you have any questions or would like any changes, please contact us.

Implementation Starting: 2026-2027 Quote ID: 435045.2 Areetn Mialid theanah: 42243008

i-Ready Classroom + i-Ready
i-Ready Classroom
Professional Learning
i-Ready Partners Services

Thank you again for your interest in Curriculum Associates.

Sincerely

Vikki Lange
(208) 297-9000
viange@cainc.com

$93,243.60 $43,896.00
$9.720.00 $0.00
$28,100.00 $28,800.00
$12,000.00 $0.00
List Total: $143,063.60
Savings: $70,367.60
Shipping/Tax/Other: $2,375.91

i-Ready Partners Services includes:

» (nitial Implementation Senvices: Provisioning, initial Rostering,
Hosting, Technofogy Assessment

« [mplementation Manggement: Partner Success Manager You Know
On A First Name Basis, implementation Guidance, Reoltime
Achievement Data After Every Assessment, Ongoing Data
Management

» Stoff Devefopment Consuftation and Resources: Consultative
services to help you plan and maoke the most of Professional
Learning sessions; Access to Ontine Educator Learning (OFL) Digital
Courses, ond i-Ready Central Self-Service Resources

s Technical Support: Proactive MNetwork Monitoring & Issue
Notification, Annual Health Check, Technical Support

This quote is for budgeting/estimate purposes only - cannot be used to purchase

Curricutum Associates, 193 Rangeway Road, Morth Billerica MA (1862-2013
Phone: 800-225-0248, Fax 800-366-1158, E-Mail: orders@eaing com Website: CurriculumAssociates com



Prepared For-

Clark Begger

loliet 5D 7

300 N Park St,

Joliet, MT 59041
cbegger@joliet.k12.mt.us
4069623541

Your Representative:

Vikki Lange

(208) 297-9000
vlange@cainc.com

Budgeting Quote - final quantities needed prior to purchase order

Total Building Enrollment: 156, Grade Range: PK ~ 5
Product Name

Online Educator Learning Site License - Digital PL Courses and
Personalized Learning to Complement Professional Leaming Sessions

Professional Learning Session {up to 6 hours) AY 26-27
Professional Learning Session (up to & hours) AY 27-28
Professional Learning Session (up 1o 6 hours) AY 28-29
Professional Learning Session {up 1o & hours} AY 29-30
Professional Leaminé; Session (up 1o 6 hours AY 30-31
Professional Learning Session {u-;s to 6 hours} AY 31-32

i-Ready Classroom 2024 Mathematics Student Worktext with Digital
Access Package + i-Ready Personalized Instruction Grade K 6 Years
i-Ready Classroom 2024 Mathematics Student Worktext with Digital
Access Package + i-Ready Personalized Instruction Grade 16 Years
i-Ready Classroom 2024 Mathematics Student Waorktext with Digital
Access Package + i-Ready Personalized Instruction Grade 2 6 Years
i-Ready Classroom 2024 Mathematics Student Worktext with Digital
Access Package + i-Ready Personalized Instruciion Grade 3 6 Years
i-Ready Classroom 2024 Mathematics Student Worktext with Digital
Access Package + i-Ready Personalized Instruction Grade 4 6 Years
i-Ready Classroomn 2024 Mathematics Student Worktext with Digital
Access Package + i-Ready Personalized Instruction Grade 5 & Years

i-Ready Classroom 2024 Common Core Mathematics Teacher Digital
Access Volume 1 + 2 Grade K-8 6 Years

Grade
Multiple

Muttiple

Multiple

Multiple

Multiple

Muhiple

Muttiple
K

K-8

i-Ready Partners Core Support - Provistoning + Tech Support + Hosting +  Multiple

Data Management + Implementation Planning + Data Reviews + and
Check ins 6 Years

ftem #
401240

38559.0
385600
385610
385620
38563.0
385640
354990

355000

35501.0

355020

355G3.0

355040

355900

21270

Qty  List Price
1 $500.00
2 $2,300.00
2 $2,300.00
2 $2,300.00
2 $2,300.00
2 $2.300.00
2 $2,300.00
22 $526.80
30 $526.80
33 $526.80
31 $526.80
26 $526.80
35 $526.80
& $1,620.00
i $12.000.00

Curriculum Assoctates, 153 Rangeway Road, North Billerica ha 01862-2013
Phone: B00-225-0248, Fax: BOO-366-1158, E-Mail: grders@caine com Website: Curiiculumassociate m
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Net Price
£0.00

$2.400.00
$2.400.00
$2,400.00
$2,400.00
$2.400.00
$2,400.00

$248.00

t248.00

$248.00

$24800

$248.00

$248.00

£0.00

$0.00

Subtotal:
Shipping:

Tax:
School Subtotal:

Total
3000

$4.80000
$4,800.00
$4.800.00
$4,86000
$4.80000
$4,860.00
$5456.00

$7.440.00

$8,184.00

$7.68800

$6,44800

$8.680.00

$0.00

$06.00

$72,896.00
$2,375.91
$0.00
$75,071.91



List Total:

Savings:
Merchandise Total:
Voucher/Credit
Estimated Tax:
Estimated Shipping:

For budgeting purposes only, final quote needed with updated quantities and end users.

F.OB.. N. Billerica, MA (1862

Shipping: Shipping based on MDSE total
Terms: Net 30 days, pending credit approval
Fed. ID; #26-3354988

$143,063.60
$70,367.60
$72,696.00
$0.00
$0.00
$2,37591

This quote is for budgeting/estimate purposes only - cannot be used to purchase

Curriculum Assodates, 153 Rangeway Road, North Billerica MA (1862-2013
Phane: B00-225-0248, Fax. 800-366-1158, E-Mzik erders  cainc.oom Website: C riculurndssociates.com
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Curriculum Associates

Multiyear Purchase: Core Literacy and Core Math

Curriculum Assaciates is pleased to offer an industry-best, flexible, subscription-based mode! for multiyear purchases
of both print and digital products. Please see below for more information about your multiyear purchase.

Included in Purchase:

Student Materials
- Annual shipment of consumable printed student materials for full term of subscription

= Includes reatlocation of the quantities of originally purchased student materials of an equivalent price
across schools, grades, and available languages (English/Spanish) as necessary {mathematics only}

« Digital student access for full term of subscription

Teacher Materials
- First-year shipment of printed teacher materials and printed program components

- Digital teacher access for full term of subscription

Please Note;

+ The quantities purchased are an annual allotment. Shipments of materials in Year 2 and beyond must match
total guantity on the original purchase order. Any additicnal student materials needed will require
a new purchase order. Partial returns of guantities cannot be accormmodated.

« Teacher materials are provided gratis at a ratio of one teacher set per 25 student sets purchased during
the initial fulfiiment year only. A new purchase order is required for any additional teacher materials in
subsequent years.

+ Purchase order and payment are required up front for full value of sale.
» Professional learning is required.

« Price does not include exchanges or upgrades to products other than the product indicated on the original
purchase order.

Curriculum Associates
Stands behind Its Products

Qur goal is to ensure any product you purchase from us meets or exceeds
expectations, We stand behind our programs and strive to clearly and
accurately describe their features and functionality. If for any reason you are not
satisfied with our products, upon request we will provide a refund for products
and services not yet delivered or provided. Note that print materials that have
been used and/or are not in “saleable condition” and individual components

of Magnetic Literacy, i-Ready Classroom Mathematics, and Ready student and
teacher sets that have been separated out are not eligible for return.
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Protecting the health and safety of the educators we serve and their students, as well as the health and safety of our
employees, is of paramount importance to Curriculum Associates. While it is our preference to deliver PL sessions in
person, circumstances related to COVID-19 may require us to provide sessions virtually instead. Curriculum Associates’
policy is to only provide PL sessions in person where one of our employees can reach the session site by car and where
adequate safety measures are in place 1o protect the health of our session leaders and participants. Curriculum
Associates reserves the right to switch any session from in-person to virtual if we cannot reach a session site by car, if
adequate safety measures cannot be put in place, or if Curriculum Associates determines that it would otherwise put it
employees at risk 1o provide an in-person session.

if your school or district will not permit visitors at the time of a scheduled session, Curriculum Associates would be happy
to provide an equivalent live, virtual session via videocanference. Similarly, Curriculum Associates will comply with your
school or district’s health and safety requirements regarding on-site visitors if we are given adequate advance noftice,
Our PL Operations team will work with school or district personnel to hold sessions in a manner that protects the safety
of educators and your school community as well as Curriculum Associates employees,

We are pleased to be able 1o serve you in these challenging times and look farward to providing productive learning
sessions to your staff. Any questions regarding scheduling in-person or virtual training sessions should be directed to
pdoperations@cainc.com.

Curricktivm Assuciates, 153 Rangewsy Road, Narth Billerica ba 01862-2013
Fhone: 800-225-0248, Fax: 800-366-1158, E-Mall: ordersi@aing com Wehsiter Curricolurmdssocizess m

Fage1al5
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i-Ready Partners

Unparalleled Service and Educator Support

The i-Ready Partners team was born from our core value: the quality of our services is as important as the quality
of our preducts, Know that when you implement our programs, your local i-Ready Partners will be there to
support your team every step of the way.

Service Components

Qur i-Ready Partners team is tasked with helping you implement our programs to meet ambitious district goals.
i-Ready Partners support includes:

+ An Account Manager You Know on a First-Name Basis: Dedicated account managers are your point of
connection to a powerful network of i-Ready experts focused on making your implementation successful.

+ Consultative Professional Development Planning: Tailored professional development plans ensure
that PD is tied to your implementation goals and that educators are equipped to optimize the use of our
programs from day one.

+ Real-Time Achievernent Data after Every Assessment: Detailed student achievement analytics to
empower data-driven practices in classrooms.

+ Educational Consultants to Help You Know What's Coming Next: Educational consultants to keep you up
to speed on our latest research, development, and best practices.

+ Technical Support and Health Checks: Proactive support that anticipates and heads off issues before they
start—and is there for you should they arise.

WS

Account Professional Educational Achievement Technical
Management Development Consultants Analytics Support

Your i-Ready
Partners Team

Dedicated to helping you
implement i-Ready programs
and achieve your district goals

Curriculum Associates
© 2021 Curriculum Assaciates, LLC, All rights reserved, | 08/21 0K

41
Page & of 7



Email: Orders  cainc.com Please visit CurriculumAssociates.corm for more information about placing

Fax: 1-800-365-1158 orders ar contact CA's customer service departmant {1- 800-225-0248} and
Mail: reference guote number for questions.

ATTN: CUSTOMER SERVICE DEPT. Please attach quote to all signed purchase orders,

Curriculurn Assaciates LLC if tax exempt, please submit a valid exemption certificate with PO and

153 Rangeway Rd quotein order to avoid processing delays. Exemption certificates can also be
North Billerica, MA 01862-2013 submitted to exempt@cainc.com.

Unless otherwise noted, shipping costs are calculated as follows:

Order Amount Freight Amount Crder Amount Freight Amaunt
$74.9% or tess Max charge of $12.75 55,000.00 to $99,999.99 9% of order
$75.00to $999.99 12% of order 5$100,000 and more 7% of order
$1,000t0 $2,999.99 10% of order

Pleasa contact your local CA representative or customer service {1-80()-225-0248) for expedited shipping rates. The weight limit for an expedited order s 5001bs.

The enhanced shipping and handling services listed below are If our carrier partners are unable to detiver to the location instructed
available upon request subject ta the availabllity of our carrier anthe PO or you need to change the time or location of delivery, ong
partners. Please notify us of these delivery requests prior to or mare of the following fees may be applicable:
submitting your FO so that we can include the service on your e Delivery Address Change $400/shlpment location

ucte appropriately.
a pprop v = Freight Storage $600 fshipment location

»  White Glove Delivery Service $500/shipment location e Freight Carvier Redefivery $100/pallet

Unless otherwise expressly indicated, the shipping terms for all deliveries is FOB CA's Shipping Point fwhether to a CA or third party facility). Risk of loss and title
is passed o purchaser upon transfer of the goods to carrier, standard shipping charges (listed above} are added to the inveice or inckided in the unit price
unless otherwise specified,

Supply chain challenges outside of Curriculum Associates’ control may impact inventory availahility for print product. We recommend submission of purchase
ordars as soon as possible to help ensure timely defivery.

Payrment terms are as follows:
+  With credit approval: Net 20 days
= Without credit approval: payment in full at time of order
*  Accounts maust be current before subsequent shipments are made
To ensure payment processing is timely and environmentally conscious, €A encourages ACH payments, i you would ke to pay via ACH, please roquest
rerittance information by emailing AR cainc.com.
Please send any payment notifications to payments@cainc.com. Credit card payments are only accepted for purchases under S50,000.

Ca is pleased to offer electronic invoice detivery. Electrontc invoice delivery allows €A to deliver your inveoice in a timely and environmentally friendly
manner. To reguest electronic involce delivery please contact the CA Accounts Receivable team at invoices@cainc.com or by fax [1- 800-366-1158).
Please reference your quote number, provide a valid email address where the Invoice should be directed, and ingicate you would tike to opt into
electronic invaice delivery,

Customer’s use of i-Ready® shall be subject to the i-Ready Terms and Conditions of Use, which can be found at i-ready.com/fsupport. Customer’s professional
lzarning sessions will expire two years following the date of your purchase order or the implementation year noted on your quote, whichever comes
first and are subject to the Professional Leaming Terms of Service, which can be found at curriculumassociates comfsupport/privacy-and-policies.

For arty non-print products - your subscription may be terminated and you may request a pro-rata refund for unused services within 90 days of license start
date. For Professional Learning services, you may request a refund for unused services within 90 days of purchase date. After 50 days, your non-print products
and Professional Learning purchase shall be final and no refunds are available. Except for materials sold on a non-refundable basis, purchaser may return,
at purchaser risk and expense, purchased print materials with pre-approval from CA's Customer Service department within 12 manths of purchase.
Please examine your order upon receipt. Before returning matertal, call CA's Customer Service department (1 -800-225-0248 option 2} for return
authorization and documentation. When retuening mateial, plesse include your return authorization number and the return form that will be provided
to you by CA's Return department. We do not accept returns on gnused i- Ready or Toolbox licenses®, materials that have been used andfor are not in
“salealle condition,” and individual components of kits or sets including but not limited to BRIGANCE® Kits, Ready ® student and teacher sets, i-Ready
Classroom® student and teacher sets, and Magnetic Foundation and Literacy classroom kits.

Cumiculum Associates, 153 Fangewsy Road, Monh Billerica A 01852-2013
Fhone. 800.225-0248, Fax 800-366-1158, C-Mail. , Website:
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Prepared For:
Clark Begger
JolietSD 7

300 N Park St,
Joliet, MT 59041

Budgeting Quote - final quantities needed prior to purchase order
10/28/2025
Dear Clark Begger,

Thank you for requesting a price quote from Curriculum Associates. The chart below provides a summary of the products and i-
Ready Partner Services included. If you have any questions or would like any changes, please contact us.

Implementation Starting: 2026-2027  Quote 1D: 435147.1  Guote Valid through: 12/31/2025

Magnetic Literacy + i-Ready $133,578.36 $58,056.00
Magnetic Literacy $19,374.00 $586.50
Professional Learning $37,300.00 $38,400.00
i~Ready Partners Services $0.00 $0.00
List Total: $190,252.36
Savings: $93,209.86
Shipping/Tax/Other: - $3,824.24

i-Ready Partners Services Inciudes:

Thank you again for your interest in Curriculum Associates. o Initial tm lfernentation Services: Provisioning, Initial Rostering,
Hosting, Technology Assessment

o Implementation Management: Partner Success Manager You Know

Sincerely On A First Name Basis, implementation Guidance, Regltime
Achievernent Dota After Every Assessment, Ongoing Dafa

Vikki Lange Management

{208) 297-9000 * Stoff Develooment Consttation and Resources: Consultative

services to help you plan ond make the most of Professionoal
Learning sessions; Access to Onfine Educator Learning (OFL) Digital
Courses, and i-Ready Centrof Self-Service Resources

o Techrical Suppart. Proactive Network Monitoring & Issue
Notification, Annual Health Check, Technical Support

vlange@cainc.com

This quote is for budgeting/estimate purposes only - cannot be used to purchase

Curmicylum Associates, 153 Rangeway Road, North Billerica MA 0N862-2063
Phone: 800-225-0248, Fax: B00-366-1158, E-Mail: orders@caing corm, Website: CurrculumAsiodiates com
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Prepared For- Your Representative:

Clark Begger Vikki Lange
Joliet SD 7 {(208) 287-9000
300 N Park St, viange@cainc.com

Joliet, MT 59041
cbegger@joliet.k12.mtus
4069623541

Budgeting Quote - final quantities needed prior to purchase order

Curdiculum Assodates, 153 Ranoeway Road, North Billerica MA (862-2013
Phone: 800-225-0248, Faw: 800-366-1158, E-Mail: grdersfcainCcom, Website: CurriaubimAssogiales oo
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Total Building Enroflment: 156, Grade Range: PK -
Product Name

Online Educator Learning Site License - Digital PL Courses and
Personalized Learning to Complement Professional Leamning Sessions

Professional Learning Session {up to 6 hours) AY 26-27
Professional Leaming Session (up to & hours AY 27-28
Professional Learning Session (up to 6 hours) AY 28-29
Professional Learning Session {up to 6 hours} AY 28-30
Professionat Learning Session up to 6 hours) AY 30-31

Professional Learning Session (up to & hours} AY 31-32

; Grade
Muttiple

Muttiple
tMuttiple
Multiple
Multiple
Muttiple
Muit.iple

i-Ready Partners Core Support - Provisioning + Tech Support + Hosting +  Multiple

Data Management + Implemantation Planning + Data Reviews + and
Check ins 6 Years

Magnetic Literacy Anchor Charts Grade K (2027) 1 Year

Magnetic Literacy Classroom Transition Decodable Library Set Grade K
Inchucdes Super Words Cards Spelling Cards Vocabulary Cards

tagnetic Literacy Student Worktext with Digital Access Package + i-
Ready Parsonalized Instruction Grade K 6 Years

Magnetic Literacy Teacher Guide with Digital Access Grade K & Years
tagnetic Literacy Anchor Charts Grade 1(2027) 1 Year

Magnetic Literacy Classroom Transition Decodable Library Set Grade 1
Includes Super Words Cards Spelling Cards Vocabulary Cards

Magnetic Literacy Student Worktext with Digital Access Package + i-
Ready Personalized Instruction Grade 16 Years

Magnetic Literacy Teacher Guide with Digital Access Grade 1 & Years
Magnetic Literacy Anchor Charts Grade 2 2027) 1 Year

Magnetic Literacy Classroom Transition Decodable Library Set Grade 2
Includes Super Words Cards Spelling Cards Vocabulary Cards

Magnetic Literacy Student Worktext with Digital Access Package + i-
Ready Personalized Instruction Grade 2 6 Years

Magnetic Literacy Teacher Guide with Digital Access Grade 2 6 Years
Magnetic Literacy Anchor Charts Grade 3 2027) 1 Year

Magnetic Literacy Student Worktext with Digital Access Package + i-
Ready Personalized instruction Grade 3 6 Years

Magnetic Literacy Teacher Guide with Digital Access Grade 3 6 Years
Magnetic Literacy Anchor Charts Grade 4 2027) 1 Year

Magnetic Literacy Student Worktext with Digital Access Package + i+
Ready Personalized Instruction Grade 4 6 Years

Magnetic Literacy Teacher Guide with Digital Access Grade 4 § Years
Magnetic Literacy Ancher Charts Grade 5 (2027) 1 Year

Magnetic Literacy Student Worktext with Digital Access Package + i-
Ready Personalized Instruction Grade 5 6 Years

Magnetic Literacy Teacher Guide with Digital Access Grade 5 § Years

Curriculum Associates, 153 Rangeway Road, Morth Billerica va 01862-2013

Jtem #
41240

385590
38560.0
385610
38562.0
385630
38564.0
2711210

450720
452130

454440

452500
45073.0
452145

454450

45290
450740
452150

45446.0

452920
45075.0
454470

4529310
450760
454480

45294.0
450770
454490

452950

Qy
1
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List Price  Net Price
$500.00 $0.00
$2,300.00 $2,400.00
$2,300.00 $2.400.00
$2,30000 $2,40000
$2.300.00 $2.400.00
$2,300.00 $2,40000
$2.30000 $2,400.00
10.00 3000
$80.00 $000
$230.00 419550
$754.68 $328.00
$3,054.00 $0.00
$80.00 $0.00
$230.00 $195.50
$754.68 §£328.00
$3.054.00 $0.00
$80.00 $0.00
423000 $195.50
475468 $328.00
$3,05400 $0.00
$40.00 10.00
$75468 $328.00
$3.054.00 $0.00
$40.00 $0.00
175468 $328.00
$3,054.00 1000
$40.00 3000
$754.68 332800
$3,054.00 $0.00
Subtotal:

Shipping:

Tax:

School Subtotal:

Phone, #00-225-0248, Fa: 800-366-1158, E-Mail: orders @caing com, Website: Curgiaulymassaciates.com

Page%sof <]

Total
£0.00

$12.000.00
$7.20000
$4.800.00
$4.80000
$4,800.00
$4.80000
$0.00

$0.00
$195.50

$7.216.00

$0.00
$0.00
$195.50

$5,840.00

$0.00
$0.00
$195.50

$10,824.00

$0.00
$0.00
410,68.00

$0.00
$0.00
$8.528.00

$0.:00
$0.00
$11,480.00

$0.00
$97.042.50
$3,824.24
$0.00

$100,866.74



List Total: $190,252.36
Savings: i $93,200.86

Merchandise Total | $97,042.50
Voucher/Credit i $0.00
Estimated Tax:) $0.00
Estimated Shipping: | $3.82424

For bl;I_d.geting purposes only, fih'ai.al-.l'b't'é' needed w'ith'upc.ia'ted quantities and end users.
A credit may be applied in the event of an appiicable praduct retum. Please work with your sales rep on next steps.

FOB. N. Billerica, MA 01862

Shipping: Shipping based on MDSE total
Terms: Net 3G days, pending credit approval
Fed. ID: #26-3954988

This quote is for budgeting/estimate purposes only - cannot be used to purchase
¥1

Curriculum Assodates, 153 Rangeway Road, Morth Billerica Ma 01862-2013
Phone; 800-225-0248, Fax 800-366-1158, E-Mail; grdersfcainc.com Website: CurriguliymAssooates com

4
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Multiyear Purchase: Core Literacy and Core Math

Curriculum Associates is pleased to offer an industry-best, flexible, subscription-based model for multiyear purchases
of both print and digital products. Please see below for more information about your multiyear purchase.

Included in Purchase:

Student Materials
» Annual shipment of consumable printed student materials for full term of subscription

+ Includes reallocation of the guantities of originally purchased student materials of an equivalent price
across schools, grades, and available languages (English/Spanish} as necessary {mathematics only}

+ Digital student access for full term of subscription

Teacher Materials
» First-year shipment of printed teacher materials and printed program components

- Digital teacher access for full term of subscription

Please Note:

- The quantities purchased are an annual allotment. Shipments of materials in Year 2 and beyond must match
total quantity on the original purchase order. Any additional student materials needed will reguire
a new purchase order. Partial returns of quantities cannot be accommeodated.

« Teacher materials are provided gratis at a ratio of one teacher set per 25 student sets purchased during
the initial fulfillment year only. A new purchase order is required for any additional teacher materials in
subsequent years.

+ Purchase order and payment are required up front for full value of sale.
« Professional learning is required.

+ Price does not include exchanges or upgrades to products other than the product indicated on the original
purchase order.

Curriculum Associates —
Stands behind Its Products

Qur goal is to ensure any product you purchase from us meets or exceeds Ljterocy’
expectations. We stand behind our programs and strive to clearly and

accurately describe their features and functionality. If for any reason you are not she

satisfied with our products, upon request we will provide a refund for products ’ W e
and services not yet delivered or provided. Note that print materials that have

been used and/or are not in “saleable condition” and individual components - E.E.}E::;’EE‘:‘::
of Magnetic Literacy, i-Ready Classroom Mathernatics, and Ready student and c
teacher sets that have been separated out are not eligible for return, '

© 2025 Curriculum Assoctates, LLC. All rights reserved. | 07/25 0K | 2961384

47
Page 5of 8



Protecting the health and safety of the educators we serve and their students, as well as the health and safety of our
employees, is of paramount impartance to Curriculum Associates. While i is our preference to deliver PL sessions in
person, circumnstances related to COVID-19 may require us to provide sessions virtually instead. Curriculum Associates’
policy is to only provide PL sessions in person where one of our employees can reach the session site by car and where
adequate safety measures are in place 1o protect the health of our session leaders and participants. Curriculum
Associates reserves the right to switch any session from in-person to virtual if we cannot reach a session site by car, if
adequate safety measures cannot be put in place, or if Curriculum Associates determines that it would otherwise put it
employees at risk to provide an in-person session.

1f your school or district will not permit visitors at the time of a scheduled session, Curriculum Associates would be happy
to provide an equivalent live, virtual session via videoconference. Similarly, Curriculum Associates will comply with your
school or district’s heaith and safety requirements regarding on-site visitors if we are given adequate advance notice.
Our PL Operations team will work with school or district personnel to hold sessions in a manner that protects the safety
of educators and your school community as well as Curricuium Associates employees.

We are pleased 1o be able to serve you in these challenging times and logk forward to providing productive learning
sessions to your staff. Any questions regarding scheduling in-person or virtual training sessions should be directed to
pdoperations@cainc.com.

Curniulum Associates. 152 Rangeway Road, North Billerica MA 01862-2013
Prone: 800-225-0248, Fax: BOO-366-1158, E-Mail: orders@caing com, Website: Cusricullmassociates com

Page 1ofS
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i-Ready Partners

Unparalleled Service and Educator Support

The i-Ready Partners team was born from our core value: the quality of our services is as important as the quality
of our products. Know that when you implement our programs, your local i-Ready Partners will be there to
support your team every step of the way.

Service Components

Cur i-Ready Partners team is tasked with helping you implement our programs to meet ambiticus district goals.
i-Ready Partners support includes:

« An Account Manager You Know on a First-Name Basis: Dedicated account managers are your peint of
connection to a powerful network of i-Ready experts focused on making your implementation successful,

+ Consultative Professional Development Planning: Tailored professional development plans ensure
that PD is tied to your implementation goals and that educators are equipped to optimize the use of our
programs from day one.

» Real-Time Achievement Data after Every Assessment: Detailed student achievernent analytics to
empower data-driven practices in ¢lassrooms.

+ Educational Consultants to Help You Know What’s Coming Next: Educational consultants to keep you up
to speed on our latest research, development, and best practices.

+ Technical Support and Health Checks: Proactive support that anticipates and heads off issues before they
start—and is there for you should they arise.

Account Professional Educational Achievement Technical
Management Development Consultants Analytics Support

Your i-Ready
Partners Team

Dedicated to helping you
implement i-Ready programs
and achieve your district goals

Curriculum Associates’
© 2021 Curriculum Associates, LLC. All rights reserved. | 08/21 0K
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Email: Orders  cainc.com Please visht Curriculumassociates.com for more information about placing

Fax: 1-B00-366-1158 orders or contact CA's customer service department {1- BO0-225-0248} and
Mail: reference quote number for questions.

ATTN: CUSTOMER SERVICE DEPT. Piease attach quote to all signed purchase orders,

Curriculum Associates LLC If tax exempt, please submit a valid exemption certificate with PO and

152 Rangeway Rd quote in order to avoid processing delays. Exemption certificates canalso be
Marth Billerica, MA 01862-2013 submitted to exempt@caine com.

Uniess otherwise noted, shipping costs are cajculated as follows:

Order Ampunt Freight Arnount Qrder Amount Freight Amount
$74.99 or Tess ax charge of $12.75 $5,000.00 to 599,959 9% 9% of arder
$75.0010 599999 12% of order $100,000 and more 7% of order
$1,00010 54,999.99 10% of order

Please contact your focal CA representative or customer service {1-800-225-0248] for expedited shipping rates. The weight limit for an expedited order is 500Ibs.

The enhanced shipping and handling services listed below are i Gur carrier partners are unable to deliver to the location instructed
available upon request sublect to the availability of our carrler onthe PO or you need to change the time or location of delivery, one
partners. Please notify us of these delivery reguests prior to or more of the following fees may be applicable:
subrnitting your PO so that we can include the service on your . Delivery Address Change $400/shipment location

unte appropriately:
4 pprog v . Freight Storage 5640 fshipment lacation

- White Glove Delivery Service S500/shipment location .
. Freight Carrter Redelivery $100/pallet
Uniess otherwise expressly indicated, the shipping terms for all deliveries is FOB CA's Shipping Point {whether to a CA or third party facility}. Risk of loss end title
is passed ta purchaser vpon transfer of the goods to carver, standard shipping charges {listed above) are added to the inveice or included in the unit price
unlass otherwise specifipd,
Supply chain challenges outside of Curricufum Associates” control may impact inventory availability for print product. We recormmend submission of purchase
orders as soon as possibie to help ensure timely delivery.

Payment terms are as follows:
. With credit approval Net 30 days
. Without credit approval: payment in full at time of order
*  Accounts must be current befgre subsequent shipments are made
To ensure payment processing is timely and envirgnmentally conscious, CA encourages ACH payments. If you would like to pay via ACH, please request
rerittance information by emailing AR cainc.com.
Pizase send any payment notifications to payments@cainc.com. Credit card payments are only accepted for purchases under $50,000.

Chois pleased to offer electronic invoice delivery. Electronic invoice delivery allows CA to deliver your invelee in 2 timely and environmentally friendly
manner. To reguest electronic nvolce delivery please contact the CA Accounts Receivable team at invoices@cainc.corn or by fax {1- 300-366-1158).
Plesse reference your quote nurnber, provide a valid email address where the invoite should be directed, and indicate you would fike to opt into
glectronic invoice delivery.

Customer’s use of i-Ready® shall be subject to the i-Ready Terms and Conditions of Use, which ¢an be found at i-ready.comfsupport. Customer’s prafesstonal
learning sessions will expire two years following the date of your purchase order or the implementation yesr noted on your quote, whichever comes
first and are subject to the Professional Learning Terms of Service, which can be found at curriculumassociates com/support/privacy-and-poticies.

For any non-print prodiucts - your subscription may be terminated and you may request 8 pro-rata refung for unused services within 90 days of license start
date. For Professional Learning services, you may request a refund for unused services within 50 days of purchase date. After 90 days, your non-print products
ang Professional Learning purchase shall be final and no refunds are available. Except for maternials sold on a non -refundable basis, purchaser may return,
at purchaser risk and expense, purchased print raterials with pre-approval from CA’s Customer Service depantment within 12 months of purchase.
Please examine your order upon receipt. Before returning material, cafl CA’s Customer Service department (1 -BO0-225-0248 option 2} for return
autharization and documentation. When returning material, please include your return authorization number angd the return form that will be provided
1o you by CA's Return department. We do not accept returns on unused i- Ready or Toolbox licenses®, materials that have been uvsed andfor are not in
"salegble condition,” and individual components of kits or sets including but not limited to BRIGANCE® Kits, Ready student and tearher sets, i-Ready
Classroom® student and teacher sets, and Magnetic Foundation and Literacy classroom kits.

Curticylum Assaciates, 153 Rangewsy Road, North Billerics Ma (1B62-2013
Phone: 800-225-0248, Fax 8I0-366-1158, E-Mail. grders@ainccom Website: Curooulumdssociates com
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JOLIET PUBLIC SCHOCLS
TLG ON-SITE DIRECTOR
JOB DESCRIPTION

***This position is dependent on a successful grant application and is being proposed o be funded for three
years only. The position would be from the 2026-2027 schoof year through 2029-2030™

Job Title:

Elementary Transformational Leaming Grant On-Site Director / Instructional Coach / Testing Coordinator /
District Data Analyst / Career Pathways Transition Specialist

Job Overview:

The Elementary Transformational Leaming Grant {TLG) On-Site Director / Instructional Coach / Testing
Coordinator / District Data Analyst is a comprehensive leadership role responsible for overseeing all
aspects of the Transformational Learning Grant, leading instructional coaching efforts across K-12,
coordinating district-wide assessments, managing academic data systems, and ensuring smooth student
transitions from 8th grade into individualized high school career pathways. This position serves as a bridge
hetween instructional excellence, data-driven decision-making, and student-centered transformation across
the district.

Key Responsibilities:

Transformational Learming Grant {TLG} Oversight

» Serve as the On-Site Director for the Elementary Transformational Leaming Grant,

s Coordinate all aspects of TLG implementation, documentation, reporting, and evaluation in
alignment with state requirements and district gcals.

o Support innovative instructional practices and personalized learning models developed under the
TLG framework.

o Facilitate collaboration among teachers, administrators, and the community fo ensure successful
program outcomes.

51



Instructional Coaching

o Provide ongoing instructional coaching and professional learning to K-12 teachers, with a focus on
data-informed instruction, student engagement, and differentiated learning.

o Partner with i-Ready frainers to implement effective coaching practices that enhance curriculum
alignment and instructional quality.

o Support teachers in using assessment data to guide instruction, monitor progress, and improve
student ocutcomes.

Testing Coordination

o Serve as the district's K-12 Testing Coordinator.
e Manage the scheduling, administration, and compliance of all state and district assessments.
e Train and support school staff in proper testing procedures and protocols.

e Ensure accuracy, confidentiality, and timely reporting of all test resuits.

District Data Analysis

» Collect, analyze, and interpret district academic data to support continuous improvement.
o Develop user-friendly data reports and dashboards to inform instructional and sirategic decisions.

s Collaborate with administrators to identify trends, monitor growth, and evaluate program
effectiveness.

8th Grade Transition and Career Pathways

o Lead initiatives to ensure each 8th grade student transitions successfully into high school with an
individualized career pathway plan.

52



RAISE DD

Partner with high school staff, counselors, and families to align academic planning with student

goals and district pathways.

Qualifications:;

Required:

Valid Montana teaching certificate {or ability to obtain).
Bachelor's degree in education or related field.
Demonstrated experience in teaching and/or instructional leadership.

Strong organizational, communication, and analytical skills.

Preferred:

Master's degree in education, curriculum and instruction, or data analytics.
Experience with state and district assessment coordination.
Familiarity with i-Ready, proficiency-based learning, or transformational leaming models.

Experience leading professicnal development and coaching educators.

Performance Expectations:

Demonstrates professionalism, initiative, and collaborative leadership.
Maintains confidentiality and accuracy in all data and testing processes.
Promotes continucus improvement aligned with the district's mission and goals.

Fosters a positive and innovative culture of teaching and learning.

Fvaluation:

Performance will be evaluated annually by the Elementary Principal in accordance with district policy and
procedures

53
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Montana Transformational Learning Grant
Phase Il Grant Application Form - Cover Page

Introduction

The purpose of this grant, per HB 573, is to further develop the efforts of the most innovative
transformational learning grantees toward district-wide implementation of transformational and
proficiency-based learning, and to use the knowledge gained by Phase Il grantees to develop
recommendations and guidance for other districts interested in innovating in a similar manner.

District Information

e District Name: _Kalispell Public Schools
e Contact Person: Matthew Jensen
e Title: Superintendent

e Email: jensenm@sd5.k12.mt.us

e Phone Number: 406-751-3400

e Mailing Address: 233 First Avenue East, Kalispell, MT 59901

Application responses and supporting documents are linked HERE.


mailto:jensenm@sd5.k12.mt.us
https://drive.google.com/drive/folders/1dhb951fushZmuUg7qp1o2dLqMCidpk9W

Montana Transformational Learning Grant
Phase Il Grant Application Form

Introduction

The purpose of this grant, per HB 573, is to further develop the efforts of the most innovative
transformational learning grantees toward district-wide implementation of transformational and
proficiency-based learning, and to use the knowledge gained by Phase Il grantees to develop
recommendations and guidance for other districts interested in innovating in a similar manner.

District Information

e District Name: Livingston Public Schools, Districts 4 and 1

e Contact Person: Todd Wester

e Title: Curriculum Director

e Email: Todd.Wester@Livingston.K12.MT.US

e Phone Number: 406 223 6980

e Mailing Address: 129 River Drive, Livingston, MT 59047



mailto:Todd.Wester@Livingston.K12.MT.US

Section 1: Evidence of Progress Made

In accordance with MCA 20-7-1601, please provide a clear and concise summary of your
district’s progress in implementing transformational and proficiency-based learning to date.

e Describe specific strategies or initiatives your district has implemented.

e Include data or evidence of the impact of district strategies or initiatives (e.g.,
participation rates, pilot programs, student outcomes, stakeholder engagement,
professional development).

e Attach supporting documents and letters of support if relevant.
Overview

Leveraging Transformational Learning Grant Phase | funds, other state and federal grants, private
donations, and school-community partnerships, Livingston Public Schools, Districts 4 and 1 (LPS),
has developed a promising, research- and data-informed, modern approach to Multi-Tiered Systems
of Support (MTSS) that has already substantially improved service to students and families.
Components of this transformation include curriculum and instruction outreach, guidance, and support
to local providers and programs for children aged 0-5; redesign of the District’s 2-year-kindergarten
as an Early Learning Program (ELP); identification and implementation of valid, reliable, efficient
screening and benchmark assessments to inform tiered placement and targeted intervention in grades
K-6; and establishment of a robust work-based learning program for students in grades 7-12.

Research Partners

Statewide and nationally recognized research consultants Dr. Tessie Rose Bailey, Dr. Danielle
Thompson, Dr. Craig Buscher, Dr. Michelle M.M. Mazzocco, Dr. Jo Boaler, and Dr. Janet Lindow
provided LPS teacher and administrator teams with key insights regarding the ways that children best
learn reading, writing, mathematics, and behaviors that support learning and employability. LPS also
garnered key information from employer survey work led by Todd O’hair at the Montana Chamber of
Commerce, and via active participation in Montana’s Work-Based Learning Collaborative and the
Montana Student Wellness Advisory Committee. Most recently, the work of the Montana Innovation
& Excellence in Education Working Group has provided key information.

MTSS at LPS now forms an arc spanning birth to graduation from high school, with three distinct
spans within that arc:

Birth to age 5

In the years before children reach school age, the District promotes, supports, and teaches methods
that parents, caregivers, and providers can use to develop skills crucial to later success in literacy,
mathematics, and behaviors that support learning. Children who start school phonemically aware and
skilled in phonological processing more readily develop decoding, comprehension, and writing skill
than their peers who lack those skills. Similarly, those who can discriminate quantity, i.e., know
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which of two numbers is greater, more readily develop mathematical skill leading to later successful
completion of algebra 1l than their peers who lack that skill. From 2021 to 2024, funding the program
using Montana Comprehensive Literacy Development Project (MCLDP) grant and philanthropic
funds, LPS assumed sponsorship of the Park County Early Childhood Coalition (PCECC). During that
period, LPS availed parents and early childhood providers with access to literacy consultants,
provided learning mats designed to teach letters, letter sounds, phonemes, numbers, and quantity
discrimination, curriculum such as Heggerty Phonemic Awareness curriculum, and numerous events
wherein parents and providers could learn how to utilize the materials and strategies to develop skills.

While the Transformational Learning Grant monies did not directly fund these activities, they were a
part of the comprehensive approach to MTSS that is a part of the overall transformation that has taken
place in Livingston, and something that the District hopes to continue to support. As LPS and its
partners in the PCECC developed the stepwise approach to assuring that there were sufficient seats in
early childcare, and that students were receiving intentional curriculum and instruction in those years,
scores in phonemic awareness and quantity discrimination began to rise substantially. Prior to the
effort, consistently, about 75% of students in any given year entered LPS kindergarten below
expected ability in letter sound recognition, phonemic awareness, number awareness, and quantity
discrimination. Post the effort, consistently, about 75% of children now enter LPS with those skills.
This indicates post-capacity-building project sustainability.

Grades K-6

The enhanced early childhood start seems to have a lasting effect on literacy, as scores remain
improved over those of prior cohorts as students move through grades K-6. In those grades, via the
MCLDP, LPS focused on development of the Science of Reading approach to literacy, and on vetting,
purchase, and high-fidelity implementation of valid and reliable screening and benchmark
assessments, with interventions that target specific skills diagnosed as lacking by the assessments.
Those interventions show moderate to strong evidence of good effect size improvement in meta-
analysis. As reported during the MCLDP years, local data at B.A. Winans Primary (grades ELP-2),
East Side (grades 3-5), and Sleeping Giant Middle School (grades 6-8) indicated that in cohorts that
had not previously received those interventions, it was not uncommon to see 25% to 35% growth in
the percentage of students proficient in reading from fall to spring of a given year.

LPS has initiated a project to accomplish the same sort of MTSS approach to mathematics as it has
done successfully with literacy. Certain components will differ. For example, whereas fluency is
approximately a .85 predictor of comprehension in literacy, no such relationship shows up between
math fluency and comprehension. However, the concept — let data inform placements and
interventions, identify the best assessments and interventions, and utilize them with high integrity —
remains identical.

The District also developed an approach to student behavioral regulation, resilience, and motivation in
the grade ELP to 5 years that adheres to MTSS principles in that students receive tiered intervention
based on frequency, duration, and severity of unexpected behavior, but which does not include a
screening tool.



Importantly, in grades K-5, LPS has largely been able to replace the severe discrepancy model for
identification for special education intervention in literacy with the MTSS approach to identification.
Whereas the severe discrepancy model may leave out students who perform within their 1Q range, the
MTSS approach provides targeted intervention for students whose screening and diagnostic
assessments indicate learning deficits and allows those who are persistent non-responders to those
interventions to immediately access special education accommodations and supports. The process has
been ratified by the OPI and provides LPS students with access to “just in time” interventions that
often may prevent need for special education services, or that make special education services more
efficient. LPS aims to scale the approach across all grades in literacy, mathematics, and behaviors that
support learning.

Grades 7-12

While there is some overlap with the K-6 MTSS approach, on the recommendation of Dr. Tessie Rose
Bailey, LPS handles things somewhat differently in grades 7-12. According to Dr. Bailey, long-term
analysis of Response to Intervention (RTI) and MTSS indicates that at roughly grade 7, the
effectiveness of discrete content area interventions wanes, and it becomes more important to look at
other measures and to provide alternate pathways to successful graduation and employability.

Dr. Bailey recommends using the Early Warning System (EWS) as the primary indicator of risk of
failure to graduate, and to confirm the nature of the risk by next using content-area screening with the
subset of the population identified at-risk by the EWS. Some students may never have been exposed
to the intervention most likely to treat their skill deficits, and could benefit from that exposure, so LPS
continues to have tiered, targeted interventions in grades 7-12. But other students may have been
persistent non-responders to intervention, may consistently experience significant backslide, or may
simply always seem to need to revisit intervention as content increases in complexity.

For students for whom discrete content-area interventions are unlikely to produce sufficient gain, and
for students of all ability levels seeking more applied learning opportunity, LPS has chosen to develop
project-based, multidisciplinary, inquiry-based, work-based learning, with portfolio evaluation and
proficiency-based awarding of grades and credit. Phase | Transformational Learning Grant funds
provided the District with the means to hire a coordinator to support all teachers in grades 9-12 in the
development of proficiency rubrics for awarding credit, and to help set up partnerships with agency
and industry partners for work-based learning opportunity.

For grades 6-8, the District has been fortunate to partner with the Community School Collaborative
(CSC), a privately funded, Park County non-profit which has now provided thousands of student days
in a wide variety of work-based learning experiences, ranging from whole grade level career day field
trips to area businesses to pop-up clubs to job shadow. While the CSC was not funded directly by
Transformational Learning Grant funds, their work has been entirely complementary to the project to
develop multiple pathways to student success in grades 6-12.



Importantly, the kind of hands-on, multidisciplinary, project-based, proficiency-based learning for
credit described here often serves as a great equalizer between students of all abilities. It can be
considered a Tier Il or Il intervention, and a way to show knowledge and skill via a project, for the
student who persistently struggles to produce answers in the conventional fashion. On the other hand,
it can allow the most advanced student an opportunity for authentic challenge in an area of interest.

The overall aim is that any student in any course could earn credit (even, dual college / high school
credit, or high school credit and a valued credential) in a project-based, work-based, place-based,
constructivist, and/or inquiry-based fashion. Early success in the program has included fast expansion
of relationships with agency and industry partners willing to host students, now totaling 80 grade 9-12
placements; numerous individualized pathway plans wherein students could earn, via proficiency,
original or recovery credit across a broad array of subjects such that 16 students have gotten back on
track, stayed in school, or recovered credit; energy among a group of ambitious students who
participate in Certified Nurse Assistant apprenticeships to create a Health Occupations Student
Association (HOSA) chapter that took the state title in their first year of competition; and strong
community desire for continued expansion.

Done well, the work to provide rigorous, effective, applied learning opportunity such as this takes a
substantial commitment of time on the part of all who are organizing it, and there remains the need to
build capacity among all staff with the intense efforts of some who know how. Parallel with work on
this application, the District is working on an application for a public charter school called
“Pathways,” with specific intent to provide an alternate learning environment where students could
acquire the skills and knowledge laid out in Montana content standards, but in a novel way. If
Pathways becomes a reality, teachers there will act as instructional advisors, working with students to
develop individualized plans for how to meet all the learning objectives required by accreditation rule
in Montana.

Transformational Learning Grant monies have supported MTSS efforts school-wide. Largely
facilitating that project have been the MTSS coordinators, serving teachers and students in grades
ELP through 12. The coordinators deeply understand and have helped to develop the MTSS process.
They master data analysis and help teachers develop skill in using data, making placement decisions,
delivering targeted interventions, and progress monitoring. While sustainability requires that the
MTSS project involve all staff, in the current capacity-building phase, there is temporary need for
intense work of key personnel such as coordinators and consultants, who deeply understand the MTSS
process and can teach it to others in an applied setting.



Section 2: Description of Continued Progress and Cost Estimates

Provide a detailed narrative of how your district plans to continue progress toward district-wide
implementation of transformational and proficiency-based learning. Then use the chart below, or
a similar chart, to outline the following information.

e Describe key activities, goals, and timelines for Phase I1.

e Explain how your staff, students, families, school board, and community will be
engaged.

e Provide estimated costs for each major activity.

Overview

Phase Il of the Transformational Learning Grant will allow LPS to deepen, scale, and sustain the
comprehensive MTSS framework established under Phase 1. The project focuses on three areas of
continued growth:

1. Sustain MTSS Infrastructure — Maintain and expand the roles of four building-level MTSS
coordinators (ELP-12) to ensure, teach to others, and support data-driven decision-making,
progress monitoring, and intervention fidelity.

2. Expand Project-, Inquiry-, Place-, Work-, and Proficiency-Based Learning (Grades 7-12) —
Extend and systematize applied-learning pathways, rubric-based proficiency assessment, and
credit recognition.

3. Develop and Validate the Future Skills Implementation Index (FSII) — In partnership with a
Montana-based research firm, measure the degree to which LPS instruction cultivates current
core top skills such as are identified in the Montana Innovation and Excellence in Education
Working Group 2025 Report.

1. Sustaining the MTSS Framework (Birth — Grade 12)

Building on strong Phase I results, LPS will retain and expand its MTSS coordinators—one per
building—to guide universal screening, tiered interventions, and progress monitoring.
Coordinators will provide data coaching to teachers, lead professional learning communities, and
ensure fidelity of academic and behavioral interventions. This investment sustains the continuum
of supports from early childhood through secondary interventions informed by the Early Warning
System (EWS). Importantly, LPS needs the coordinators to develop capacity, such that the work
continues after the grant monies expire.

2. Expanding Project-, Inquiry-, Place-, Work-, and Proficiency-Based Learning (Grades 7—
12)

Under Phase 11, LPS will: (a) train teachers to design and assess high-quality project-based,
inquiry-driven, and place-based experiences rooted in Montana’s community contexts; (b)
continue to develop and refine proficiency-based rubrics for awarding credit across high-school
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subjects; (c) institutionalize work-based learning pathways with agency and industry partners that
allow dual credit, valued credentials, or the like; (d) scale proficiency-based grading using rubrics
co-developed teachers and MTSS coordinators; and (e) extend these practices to the proposed
Pathways Charter School (pending approval).

Work-Based Learning Coordination and Tiered Application — The district’s MTSS coordinators
serving grades 7—-12 will also lead and support coordination of all applied, project-based, inquiry-
based, and place-based instruction, ensuring alignment to Montana content standards, community
partnerships, and proficiency-based assessment rubrics. Again, within MTSS, these experiences
serve a dual purpose: for some students, a Tier Il or Tier Il intervention (alternate pathway for re-
engagement); for others, an enrichment opportunity in advanced, authentic, real-world learning.

Developing, Implementing, and Sharing the Future Skills Implementation Index (FSII)

While fiscal and engineering audits happen regularly in Montana school districts, formal
instructional audits take place infrequently. And while most educators agree with the statement,
“we must prepare students for their future, not, for our past,” lacking bona fide measures, it can be
difficult to know the extent to which that happens.

An opportunity exists to fill a need in Montana school districts. LPS aims to partner with the
Montana Innovation and Excellence in Education Working Group (MIEEWG), the Office of
Public Instruction, and a yet-to-be-determined Montana educational research agency or firm to
help develop - and submit to a third-party instructional audit using - a tool that addresses the 26
current core top skills as presented by the MIEEWG in its 2025 report, and the World Economic
Forum Future of Jobs Report of 2025. The 2025 core top skills as determined by survey of
thousands of industry leaders:

Analytical thinking

Resilience, flexibility, and agility
Leadership and social influence
Creative thinking

Motivation and self-awareness
Technological literacy

Empathy and active listening
Curiosity and lifelong learning
Talent management

10. Service orientation and customer service
11. Artificial intelligence and big data
12. Systems thinking

13. Resource management and operations
14. Dependability and attention to detail
15. Quality control

16. Teaching and mentoring

17. Networks and cybersecurity
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18. Design and user experience

19. Multilingualism

20. Marketing and media

21. Reading, writing, and mathematics

22. Environmental stewardship

23. Programming

24. Manual dexterity, endurance, and precision
25. Global citizenship

26. Sensory-processing abilities

Summary

LPS has been innovative, transformative, and of service to other districts in the state in its approach to
MTSS. Current facets of the design have brought about improvements in student experience and
outcomes. MTSS can now be thought of as supporting a strong early childhood start, catch-up
intervention and acceleration during the early grades, and novel pathways for success and enrichment
at the upper grades. While portions of the work have been funded by other revenues such as other
state and federal grants, general fund, and philanthropic donation, Transformational Learning Grant
monies have helped to build a comprehensive program. If successful, LPS will leverage the Phase 11
funds to continue innovation, transformation, and growth via expansion and scaling of early
successes, and via development and implementation of a measurement tool for modern workforce
skill.

Selected Resources:

Hogan, T. P., Adlof, S. M., & Alonzo, C. (2005). The relationship between phonological awareness
and reading: A review/meta-analysis. (Review available in PMC).

Annotation: Summarizes predictive power of phonological awareness for early word reading
(kindergarten—grade 2), showing PA explains a meaningful portion of variance in later reading
outcomes—supports LPS’s focus on phonemic awareness in early childhood and K-2 screening. PMC
Raghubar, K. P., Barnes, M. A., & Hecht, S. A. (2010). Early numeracy skills in preschool-aged
children: A review. Frontiers in Psychology / Developmental Reviews (review).

Annotation: Reviews early numeracy constructs (counting, cardinality, quantity discrimination) and
their predictive relation to later mathematics; supports LPS emphasis on quantity discrimination and
early numeracy screening. PMC

Ehri, L. C. (2020). The science of learning to read words: A case for systematic phonics instruction.
Review of Educational Research / Reading Research Quarterly.

Annotation: Synthesizes evidence for systematic phonics and component skills (phonemic awareness
— phonics — fluency — comprehension), reinforcing the Science-of-Reading model LPS is
implementing in K-6. lla

Suggate, S. (2016). A meta-analysis of the long-term effects of phonemic awareness instruction.
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https://pmc.ncbi.nlm.nih.gov/articles/PMC2848754/?utm_source=chatgpt.com
https://pmc.ncbi.nlm.nih.gov/articles/PMC6208324/?utm_source=chatgpt.com
https://ila.onlinelibrary.wiley.com/doi/abs/10.1002/rrq.334?utm_source=chatgpt.com

Journal of Learning Disabilities.
Annotation: Shows that early phonemic awareness instruction has durable effects, supporting
sustainability claims for LPS early-childhood investments. epub.uni-regensburg.de

Nitz, J., et al. (2023). Multi-Tiered Systems of Support with a focus on behavioral outcomes. (Open
access review in PMC).
Annotation: Recent review indicating MTSS improves elementary academic and behavioral

outcomes when implemented with fidelity; provides direct evidence base for LPS’s MTSS expansion.
PMC

Al-Dabbagh, R., et al. (2022). Systematic review and meta-analysis of teacher interventions for
externalizing behaviors. Frontiers in Psychology.

Annotation: Supports teacher-led, tiered behavioral interventions consistent with LPS’s behavior
regulation and resilience efforts for ELP-5. PMC

U.S. Department of Education (brief): Issue Brief — Early Warning Systems. (U.S. ED evaluation
brief)

Annotation: Summarizes national practices and effectiveness of EWS for identifying students at risk
of dropout and guiding interventions. Useful for operationalizing LPS secondary EWS protocols. U.S.
Department of Education

Balfanz, R., & Byrnes, V. (State-of-the-Field). Early Warning Indicators and Intervention Systems.
(Policy handbook/research synthesis)

Annotation: Practical handbook summarizing EWS indicators (attendance, behavior, course
performance) and guidance on intervention systems — used widely to design EWS for grades 7-12.
pathwaystoadultsuccess.org

Shepley, C., et al. (2019). MTSS for preschool-aged children: A review. Early Childhood Research
Quarterly / ScienceDirect.

Annotation: Provides evidence that MTSS models adapted for preschool can improve social-
emotional outcomes and school readiness—relevant to LPS PCECC and early coaching approach.
ScienceDirect

Murphy Odo, D. (2021). Meta-analysis of effect of phonological awareness instruction. SAGE Open.
Annotation: Recent meta-analytic evidence of moderate-to-large effects of PA instruction —
supports investment in explicit phonemic awareness curricula and coaching. SAGE Journals

Research on early numeracy longitudinal meta-analysis (2024/2024-2025 updates). Early
numeracy predicts later mathematics: Longitudinal meta-analysis (2024/2025 preprints/meta-
analyses).

Annotation: Large meta-analytic evidence linking early numeracy measures to later math outcomes;
supports the predictive validity of LPS’s early numeracy screenings and interventions.
ResearchGate+1
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https://epub.uni-regensburg.de/35639/1/0022219414528540.pdf?utm_source=chatgpt.com
https://pmc.ncbi.nlm.nih.gov/articles/PMC10319208/?utm_source=chatgpt.com
https://pmc.ncbi.nlm.nih.gov/articles/PMC9440654/?utm_source=chatgpt.com
https://www.ed.gov/sites/ed/files/rschstat/eval/high-school/early-warning-systems-brief.pdf?utm_source=chatgpt.com
https://www.ed.gov/sites/ed/files/rschstat/eval/high-school/early-warning-systems-brief.pdf?utm_source=chatgpt.com
https://pathwaystoadultsuccess.org/wp-content/uploads/2021/03/EWSStateoftheField.pdf?utm_source=chatgpt.com
https://www.sciencedirect.com/science/article/abs/pii/S0885200619300067?utm_source=chatgpt.com
https://journals.sagepub.com/doi/10.1177/21582440211059168?utm_source=chatgpt.com
https://www.researchgate.net/publication/384017392_Early_Numeracy_and_Mathematics_Development_A_Longitudinal_Meta-analysis_on_the_Prediction_Nature_of_Early_Numeracy?utm_source=chatgpt.com

Planned Activities & Estimated Costs

Activity Description Cost Year 1 Cost Year 2 Total Cost
(FY2026) (FY2027) (2 Years)
Personnel Costs 4 FTE MTSS Coordinators / Developers and | $320,000 $320,000 $640,000
training time for all staff outside normal
contract hours (salary, benefits, incidentals)
Research & Development and local implementation ofa | $35,000 $15,000 $50,000
Innovation Partner | third-party, core skills, shareable,
instructional audit tool
Evaluation & Data | Costs associated with data and observation $5,000 $5,000 $10,000
Systems tools, e.g., Qualtrics or similar
Total Estimated Phase |1 Budget: $360,000 $340,000 $700,000
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Section 3: District Assurances
By submitting this application, the district assures it will:

(a) Further develop district-wide implementation of transformational and proficiency-
based learning as defined in MCA 20-7-1601.

(b) Use knowledge gained during Phase Il to develop recommendations and guidance
for other Montana districts interested in innovating.

(c) Engage in technical assistance and collaborative opportunities with other
Transformational Learning grantees to collaborate in learning and share best practices
and resources statewide.

(d) Provide a joint report with other grantees to the Education Interim Committee and
the Education Interim Budget Committee no later than September 1, 2028 on the progress
made through this grant opportunity.
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Authorized Signatures

| hereby certify that the information provided in this application is accurate and that the district
agrees to the assurances stated above.

Superintendent Name: _Eldon Chad Johnson

Superintendent Signature:

Date:

School Board Chair Name: Dan Vermillion

School Board Chair Signature:

Date:

Attachments Checklist

Summary and evidence of current progress
Narrative of Phase Il district-wide implementation
Budget chart including activities, descriptions, and pricing

Letters of Support and additional documents (optional)

Submission Instructions

Please submit your completed application and any additional documents by October 31, 2025 at
5pm using the Qualtrics survey button found on the OPI Transformational Learning website.

For questions, please contact: Krystal Smith, Education Innovation Manager at
krystal.smith@mt.gov. Please find the evaluation rubric attached.
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Phase Il Transformational Learning Grant Application Evaluation Rubric

Criteria Exemplary (5) Proficient (3) Developing (1)
Evidence of Provides clear, compelling  Provides adequate Lacks clear evidence or
Impact from evidence with data, evidence with some provides only general
Previous examples, and examples and limited statements.
Transformation stakeholder engagement. data.
al Learning
Funding Detailed plan with clear Adequate plan with Vague plan with few
Description of goals, timelines, roles, and  general goals and details or unclear
Continued alignment to HB 573 timelines. alignment.

Progress purpose.

Cost Estimates
& Budget

District
Assurances and
Documentation

Clarity &
Completeness

Cost estimates are
detailed and aligned with
planned activities.

All required names,
signatures, and dates are
included, signifying
district’s understanding of
assurances and
commitment to
implementing a
proficiency-based learning
system district-wide.

Application is clear, well-
organized, complete, and
on-time with all required
documentation.

Total Score: /25

Evaluators Comments:

Cost estimates generally
align but lack detail.

Missing a required name,
signature, and/or date,
making it unclear of the
district’s understanding
of assurances and
commitment to
implementing a
proficiency-based
learning system district-
wide.

Application is
understandable but may
have minor gaps.

Cost estimates are
unclear or misaligned.

No required names,
signatures, and dates are
included, signifying
district’s lack of
understanding of
assurances and
commitments.

Application is unclear or
missing key information.
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Dear Montana Office of Public Instruction,

The Community School Collaborative is pleased to offer our enthusiastic support for Livingston
Public Schools, Districts 4 and 1's (LPS) application for the Montana Transformational Learning
Grant Phase Il. We have proudly partnered with LPS in their commitment to innovative,
proficiency-based education, particularly in the development of their work-based learning program
for students in grades 6-12.

LPS has demonstrated exceptional progress in implementing transformational and
proficiency-based learning through a comprehensive Multi-Tiered Systems of Support (MTSS)
framework. Their efforts have significantly improved services to students and families across all age
groups, from birth to high school graduation. We have witnessed firsthand the positive impact of
their initiatives.

Our collaboration with LPS has been particularly impactful in the 6-8 grade work-based learning
experiences. The Community School Collaborative has provided thousands of student days in a wide
variety of work-based learning opportunities, from career day field trips to pop-up clubs and job
shadows. This work is entirely complementary to LPS's vision of developing multiple pathways to
student success and has proven to be a great equalizer and an enrichment opportunity for students
of all abilities. We are particularly excited about the continued expansion of work-based learning
pathways, which will further empower students to earn dual credit, valued credentials, and gain
real-world experience. The dedication of LPS to building capacity among all staff to ensure the
long-term sustainability of these transformative efforts is also a testament to their commitment.

The Community School Collaborative wholeheartedly believes that Livingston Public Schools is an
exemplary candidate for the Montana Transformational Learning Grant Phase II. Their innovative
approach, proven track record, and ambitious plans for continued growth align perfectly with the
grant's purpose of advancing district-wide implementation of transformational and
proficiency-based learning. We are confident that LPS will continue to be a leader in transformational
learning in the state of Montana.

Sincerely,

Gina Morrison

Executive Director

Community School Collaborative
Livingston, Montana



19 River Dr, Livingston, MT 59047
craig.buscher@gmail.com

To Whom It May Concern:

This is a letter of support for the Livingston Public School District (LPSD) for Phase Il of the
Transformational Learning Grant. Since completing my doctorate in Education in 2014, | provide school
districts with science of reading trainings, consultation and coaching on literacy and language instruction
and assessment, and guidance with MTSS implementation. This is my sixth year supporting LPSD.

Throughout this last decade, LPSD has worked in an organized and targeted way to improve student
outcomes. The collective knowledge base of the district continues to grow through professional
development in language and literacy, mathematics, social-emotional health, and MTSS. Impactful
application of this knowledge is a lengthy and often messy process that takes collaboration, flexibility,
persistence and continuous problem solving.

Presently, | perceive the LPSD to be in a phase of implementation that is ripe for innovation and
continued transformation. Just as students do not reach high levels of reading comprehension without a
plethora of subskills becoming highly strategic and others reaching automaticity, school districts will not
be transformational without certain systems, evidence-based practices, and high-level leadership deeply
ingrained. As student transformation has been evident through observation and solid data, school
personnel engage at an even higher level of understanding and application. They understand that the
knowledge building cannot cease and that application of this knowledge must continue to be refined.
Just this week | participated in a school leadership meeting (held after school) that included discussion
of an MTSS book study that demonstrates the current commitment and collaborative environment.

Despite everything on their plate, LPSD in their K-2 building recently piloted administration of a language
screening tool and intervention program for the authors, becoming pioneers in this work. They
understood the research, accepted the guidance, and implemented new practices upon many other
preexisting initiatives. This fall, screening data showed the highest levels of proficiency to date. As
school personnel dive deep into data with a more informed lens, MTSS processes and instructional
practices continue to evolve.

The two-pronged approach of the work-based learning initiative, one as an alternative pathway for at-
risk students and two as a bridge for enrichment for any student, will provide an invaluable entryway to
future life skills and connections to community and business organizations for any student. Increased
collaboration with community partners is an exciting avenue in the quest to provide all students access
to a wider range of positive life outcomes.

| am confident that LPSD has the environment and level of commitment for successful implementation
of their Phase Il initiatives.

Sincerely,
Craig Buscher, EdD


mailto:craig.buscher@gmail.com

LOCKWOOD SCHOOL DISTRICT
Transformational Learning Phase 1] Grant Application
Submitted in accordance with MCA 20-7-1601
Subrmission Date: September 22, 2025
Bon Christman, Superintendent
1932 U.5. Hwy 87 E - Lockwood, MT 59101

Phone: (406) 252-2776 - Email:



Susle Hoedalan, Supatintandent Phone: 06,464 5843
B Box 20250 in-State Toll-free: LA 2319393

Hetena, MT 59620-2501 ol mLgoy

MON T4 &1

Montana Transformational Learning Grant

Phase II Grant Application Form

Introduction

The purpose of this grant, per HB 573, is to further develop the efforts of the most innovative
transformational learning grantees toward district-wide implementation of transformational and
proficiency-based learning, and to use the knowledge gained by Phase II grantees to develop
recommendations and guidance for other districts interested in innovating in a similar manner.

District Information

District Name: Lockwood School District

Contact Person: 0N Christman

Title: Superintendent

Email: christmand@lockwoodschool.org

Phone Number; 406-867-6207

Section 1: Evidence of Progress Made

In accordance with MCA 20-7-1601, please provide a clear and concise summary of your
district’s progress in implementing transformational and proficiency-based learning to date.

Describe specific strategies or initiatives your district has implemented.

Include data or evidence of the impact of district strategies or initiatives (e.g.,
participation rates, pilot programs, student outcomes, stakeholder engagement,
professional development).

Attach supporting documents and letters of support if relevant,
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Susle Hedalan, Superintendent Phone: 406 444.5643
PO Box 202501 In-5tate Toll-fres 1LBSB.231.9333
Helena, MT 526202501 G MLgoy

Section 2: Description of Continued Progress and Cost Estimates

Provide a detailed narrative of how your district plans to continue progress toward district-wide
implementation of transformational and proficiency-based learning. Then use the chart below, or
a similar chart, to outline the tollowing information.

Describe key activities, goals, and timelines for Phase Il.

Explain how your staff, students, families, school board, and community will be
engaged.

Provide estimated costs for each major activity,

Planned Activities & Estimated Costs (sample chart te  late to use)

Activity Description Estimated Cost
Example: Professional Workshops and coaching for teachers 3
Development
Example: Technology Support 1:1 learning devices $
Example: Personnel Costs Train the trainer reimbursement stipends 3

Tatal Fstimated Phase 1T Budget: 3

Section 3: District Assurances
By submitting this application, the district assures it will:

(a) Further develop district-wide implementation of transtormational and proficiency-
based lcarning as defined in MCA 20-7-1601.

{b) Use knowledge gaincd during Phase I to develop recommendations and guidance
for other Montana districts interested in innovating.

(c) Engage in technical assistance and collaborative opportunities with other
Transformational Learning grantees to collaborate in lcarning and share best practices
and resources statewide.

(d) Provide a joint report with other grantees to the Education Interim Committee and
the Education Interim Budget Committee no later than September 1, 2028 on the progress
made through this grant opportunity.
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Susle Hedal prat d Phone: 4064446 5643
PO Box 20250 In-State Toll-free: | BB 2319393
Heleny, MT $9620-25 apimnLgov

Authorized Signatures

I hereby certify that the information provided in this application is accurate and that the district
agrees to the assurances stated above.

Superintendent Name: Pon Christman

Superintendent Signature n ravas
. A
Date: 9/19/2025 LA~

School Board Chair Name: <osh Skidmore
School Board Chair Signature:

Date: /19/2025

Attac  ents Checklist

Summary and evidence of current progress
Narrative of Phase II district-wide implementation
Budget chart including activities, descriptions, and pricing

Letters of Support and additional documents {optional)
Submission Instructions

Please submit your completed application and any additional documents by October 31, 2025 at
Spm using the Qualtrics survey button found on the

For questions, please contact: Krystal Smith, Education Innovation Manager at
. Please find the evaluation rubric attached.



Susie Hedalen, Supatintendent
PO Box 202501
Helena, MT 59620-2500
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Phone: 406.444 5643
in State Toll-free: 1 888 2319393

Phase ll Transformational Learning Grant Application Evaluation Rubric

Criteria

Evidence of
Impact from
Previous
Transformational
Learning Funding

Deoscription of
Continued
Prograss

Cost Estimates &
Budget

District
Assurances and
Documentation

Clarity &
Completeness

Total Score:

Exemplary (5)
Provides clear, compelling
gvidence with data,

examples, and
stakeholder engagement.

Detailed plan with clear
geals, timelines, rotes, and
alignment to HB 573
purpose.

Cost estimates are
detailed and aligned with
planned activities.

All required names,
signatures, and dates are
included, signifying
district’s understanding of
assurances and
commitment to
implementing a
proficiency-based learning
system district-wide.

Application is clear, weil-
organized, complete, and
en-time with all required
documentation.

125

Evaluators Comments:

Proficient (3)

Provides adequate
evidence with some
examples and limited
data.

Adequate plan with
genearal goals and
timelines.

Cost estimates generally
align but lack detail.

Missing a required name,
signature, and/or date,
making it unclear of the
district's understanding
of assurances and
commitment to
implementing a
proficiency-based
learning systam district-
wide.

Application is
understandable but may
have minor gaps.

Developing (1)
Lacks clear gvidence or

provides only general
statemaents.

Vague plan with few
details or unclear
alignmant.

Cost estimates are
unclear or misaligned.

No required names,
signatures, and dates are
included, signifying
district’s lack of
understanding of
assurances and
commitments.

Application is unclear or
missing key information.

opLAILgoY
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Section 1: Evidence of Progress Made

in Accordance with MCA 20-7-1601

Submission Date: [[nsert Date]

District Contact; Don Christrman, Superintendent

Email: christmand @lockwoodschool.org | Phone: (406} 252-2776

Qverview

in accordance with MCA 20 7 1601, Lockwood School Bistrict submits the following cvidence
documenting our progress in implementing transformational and proficiency-based fearning
across the district. Our efforts are rooted in equity, mastery-based education, and student-
centered learning experiences, designed to prepare every student for success beyond the
classroom,

Strategies and Initiatives iImplemented
1. Personalized Learning Pathways {Grades K-12)

Lockwood has transitioned toward personalized [earning models that emphasize mastery over
seat time. Strategies include:

Project-based learning experiences

Adaptive software for skill remediation and enrichment
Standards-hased grading and assessment practices
Student-led learning conferences and goal setting

2. MTS5-Aligned Academic Interventions

The district utilizes Aimsweb, NWEA MAP, and Pre-ACT data within an MTSS framewaork to
deliver targeted support. Students are grouped by proficiency levels, allowing for direct, small-
group instruction and enrichment opportunities.

3. ROAR Academy — Proficiency-Based Alternative High School

taunched in Fall 2024, the ROAR Academy provides an innovative, fully proficiency-based
educational setting for at-risk high school students. Credit is earned through mastery
demonstrations rather than traditional coursework and seat time.

4. Staff Professional Development

Lockwood has implemented intensive professional development initiatives aligned to
transformational instruction:

K-8 Science of Reading training and coaching cycles



Secondary teacher training on performance-hased assessments and rubrics
Cross-building collaboration around assessment alignment and data analysis

5. Stakeholder Engagement and Continuous Feedback

Regular student, parent, and staff input drives our innovation efforts. This includes:
Family learning nights and listening sessions

Student-led focus groups

Teacher design teams focused on grading and curriculum redesign

Data and Evidence of Impact

Supporting Attachments



Section 2: Continued Progress in Transformational Learning (TL)

Purpose

Sustain and deepen Transformational Learning (student-centered, competency-based, and
inquiry/PBL-aligned) across K-12, with a coherent plan for capacity-building, classroom
implementation, and measurement,

What We’re Continuing

Student-Centered, Competency-Based Instruction: Clear learning targets, flexible
pacing, multiple pathways to mastery.

¢ Project- and inquiry-Based Learning: Authentic tasks, performance assessments,
exhibition of learning.

» Data-Informed Differentiation: Regular formative checks, student goal-setting, and
responsive small-group instruction.
College/Career/Community Readiness: Real-world experiences, learner agency, and SEL
integration.

Outcomes We're Aiming For (12-18 months)

» 2 80% of courses publish unit-level competencies and proficiency scales.
All PLCs run a monthly TL cycle {plan - try -» analyze student work > adjust).

¢ +10-15% increase in students meeting/exceeding local TL proficiency bands.
Student volice: > 2 exhibitions of learning per grade band, plus quarterly goal-setting
reflections.

Strategy & Workstreams

1. Instructional Capacity
o Tl foundations refresh; advanced workshops in competency design,
performance tasks, feedback/grading for learning.
o Instructional coaching & peer observation rounds.
2. Curriculum & Assessment
o Align course competencies; develop common performance tasks & rubrics;
refine mastery reporting.
o Pilot or expand a standards-tracking/competency platform.
3. Collaborative Structures
o Protected PLC time; protacols for student-work analysis; cross-grade calibration.
4. Student Experience & SEL
o Advisory structures; choice in products/process; reflection artifacts; exhibitions.
5. Family & Community Partnerships
o TLfamily nights; community mentors/judges for exhibitions; comms plan.
6. Measurement & Continuous Improvement
o TLimplementation rubric; classroom look-fors; student outcome dashboard;
mid-year and end-of-year reports.



implementation Timeline (Year 1)

Aug-Sep: Launch PD, finalize competencies, baseline Ti rubric, schedule PLC calendar

Oct—Dec: Unit redesign sprints; coaching cycles {two per teacher); first exhibitions; Q1 data

review.

lan—Mar: Deepen performance assessments; peer rounds; mid-year report; Q2/Q3 data

reviews,

Apr-May: Exhibition cycle 2; grading for mastery calibration; end-of-year report & Year-2 plan.

Cost Estimates {Annual)

A. Line-item Menu (with Lockwood estimates)

Category

Professional Learning

Instructional Coaching

PLC Release / Sub
Coverage

Curriculum &
Assessment Dev.

Platforms & Tools

Data & Dashboards

Micro-grants &
Materials

Family & Community
Engagement

Stipends

Travel/Conferences
(optional)

Evaluation

Contingency

What's Included

3-5 TL PD days {facilitator

fees, materials)

On-site & virtual cycles;

peer rounds

Half-ffull-day release for

design & calibration

Performance tasks, rubrics,

calibration

Competency/grade book,

standards tracker

Collection, visualization,

light anatytics

PBL consumables, printing,

exhibitions

TL nights, exhibitions,
comms

TL leads (dept/grade),
summer design days

Site visits; TL institutes

Mid-year & end-of-year

external review

Unplanned needs

Typical Unit
Cost

$800-51,200
per teacher
$90,000-
$120,000 per
1.0FTE
$15/hr =
$120/day per
sub

$300-$500 per
course
$10-518 per
student
$5-$10 per
student
$20-535 per
student

$3-$6 per
student
$1,000-$2,000
per lead
$1,200-51,800
per attendee
$15,000~
$30,000 fixed

10% of direct
costs

Est.

Quantity Subtotal
560,000~
%2 $90,000
$90,000-
e $120,000
150 sub
v $18,000
30 courses 2oLl
$15,000
1,000 $10,000-
students $18,000
45,000~
1,000 $10,000
520,000~
1,000 $35.000
$3,000-
1,000 $6,000
$10,000-
10 leads $20,000
512,000~
10 $18,000
1 $15,000-
530,000
TBD



B. Three Funding Tiers {Lockwood counts)
These bundles combine the line items into coherent annual packages.
1) Lean Sustain (focus on essentials}

PD refresh (2—-3 days}, limited coaching {0.5 cycle/teacher), 2 PLC releases, core
platform, small PBL materials, one exhibition cycle, basic evaluation.

* Budget model: $120 per student + $1,000 per teacher + $30,000 fixed.
Total: (1,000 x $120} + {75 x $1,000) + $30,000 = $225,000

2) Standard Build (balanced growth}

PO sequence {4-5 days), two coaching cycles/teacher, 3—4 PLC releases, platform +
dashboards, PBL micro-grants, two exhibitions, stronger family engagement, full

evaluation.
¢ Budget model: $180 per student + $1,500 per teacher + $60,000 fixed.
Total: {1,000 x 5180} + {75 x $1,500) + $60,000 = $322,500

3) Accelerated Scale {fastest depth & spread)

PD sequence + advanced institutes, three+ coaching cycles/teacher, 5+ PLC releases,
expanded platforms, robust micro-grants, two exhibitions with community partners, site
visits, enhanced evaluation.

Budget modek: $260 per student + $2,200 per teacher + $110,000 fixed.

Total: {1,000 x $260) + (75 x $2,200) + $110,000 = $412,500

(Add 10% contingency to any model if not already included in your internal budgeting.)

C. Side-by-Side Cost Comparison {(Lockwood)

Tier Total Cost Per-Student Cost
Lean Sustain $225,000 $225
Standard Build  $322,500 $323
Accelerated Scale 5412,500 $413

Roles & Governance

District TL Lead Tearn {Teaching & Learning, building admins, teacher leaders}): owns
roadmap, budget, and metrics. )
Instructional Coaches: deliver cycles; run peer rounds; maintain look-fors.
PLCs / Departments: competency alignment, common tasks, calibration, student-work
analysis.

¢ Data Team: maintain dashboards, run quarterly reviews.



= Family/Community Liaison: exhibitions, communication, mentor pipeline.
Measurement Plan

# Implementation: TL rubric (baseline, mid-year, end-of-year); classroom walk-throughs
with look-for checklist.

= Student Outcomes: Course competency attainment; growth on [ocal benchmarks;
engagement indicators {attendance, on-time work, survey items on agency).

=+ Reporting Cadence: Quarterly briefs; mid-year adjustment memg; end-of-year impact
report with Year-2 recommendations.

Risks & Mitigations

= Staff Time & Fatigue: Build PD into contracted time; prioritize PLC release; protect
calendars.

= Consistency Across Classrooms: Common laok-fors; calibration days; model classrooms,

= Tool Sprawl: Consolidate platforms; provide quick-reference guides and just-in-time

coaching.
= Sustainability: Multi-year vendor pricing; grow internal capacity (train-the-trainer
model).
Next Steps

1. Confirm Year-1 budget and calendar PD/PLC dates.
2. Approve staffing for 1.0 FTE instructional coach and stipends for TL leads.
3. launch with staff in August; publish competencies and look-fors; establish dashboard.

Appendix: Quick Calculator {Lockwood)

Students: 1,000 x $120/ $180 / $260 = $120,000 / $180,000 / $260,000
Teachers: 75 x $1,000 / $1,500 / $2,200 = $75,000 / $112,500 / $165,000
Fixed: $30,000 / $60,000 / $110,000

Totals: $225,000/$322,500 / $412,500



Attachment A: ROAR Academy Overview & Student Progress Report

ROAR Academy at Lockwood High School
Program Overview

The ROAR {Reach, Opportunity, Achievement, Resilience) Academy at Lockwood High School is a
specialized academic and enrichment program designed to support students in reaching their
fullest potential. Established to address the diverse learning needs of students in the Lockwood
community, the Academy combines rigorous academics with social-emotional learning, career
exploration, and individualized mentorship.

ROAR Academy is built upon four guiding pillars:

Reach — Students are encouraged 1o set ambitious goals and explore pathways that expand their
academic and personal horizons.

Opportunity — The Academy provides equitable access to advanced coursework, leadership
activities, and extracurricular fearning opportunities.

Achievement — Through individualized support and high expectations, students are empowered
to excel academically and personally.

Resilience — Students develop skills to overcome obstactes, adapt to challenges, and sustain
motivation throughout their educational journey.

The Academy serves as a bridge between traditional classroom instruction and future pathways,
including college readiness, career training, and community engagement. Students participate in
project-based learning, mentorship programs, and enrichment activities that cultivate both
academic success and life skills.

Goals and Impact

The primary goal of ROAR Academy is to provide a supportive, challenging, and inspiring
environment where students thrive. Specific objectives include:

Academic Growth: Increased proficiency in core subject areas, demonstrated through
standardized assessments and classroom performance.

College & Career Readiness: Exposure to college preparatory curriculum, career pathways, and
technical training opportunities.

Personal Development: Growth in leadership, teamwork, communication, and problem-solving.

Community Connection: Engagement in service-learning projects that foster responsibility and
civic participation.



Early indicators of success include improved attendance, higher levels of student engagement,
and a positive trend in graduation and post-secondary enroliment rates. ROAR Academy is not
only transforming academic outcomes but also nurturing resilient, well-rounded young adults

prepared for success beyond high school.
ROAR Academy Student Progress Report Form

Student Name:

Grade Level:

Date:

Advisor/Teacher:

Academic Progress

Core Subjects {check one for each subject):

Math: O Exceeds [] Meets [ Approaching [J Needs Improvement

English/Language Arts: [ Exceeds (O] Meets [J Approaching L] Needs Improvement

Science: [] Exceeds [1 Meets LI Approaching [J Needs Improvement

Social Studies: [ Exceeds [1 Meets ] Approaching [ Needs Improvement

Comments on Academic Performance:

Personal & Social Development

Participation: [] Excellent [J Satisfactory [ Needs Improvement
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Leadership & Teamwork: O Excellent [ Satisfactory L] Needs Improvement

Communication Skills: O Excellent [J Satisfactory [ Needs Improvement

Resilience & Adaptability: O Excellent [J Satisfactory [ Needs Improvement

Comments on Personal Growth:

College & Career Readiness

College Exploration Activities: (] Completed [J In Progress [ Not Yet Started

Career Pathway Engagement: [ Strong [ Moderate [J Limited

Notes on Readiness Progress:

Attendance & Engagement

Attendance Rate: %

Engagement in ROAR Activities: (] High [J Moderate [J Low

Teacher/Advisor Notes:

Next Steps / Action Plan

11



[J Tutoring/Academic Support
[0 Mentorship/Advisory

[0 Coliege Prep Workshop

[ Career Exploration Activity

O Cther:

Student Signature:

Parent/Guardian Signature:

Advisor Signature:

12



Attachment B: Aimsweb & NWEA MAP Data Summaries
School Year 2024-2025

Transformational and Proficiency-Based Learning Implementation
Assessment Overview

Lockwood School District uses a triangulated assessment system to guide instructional decision-
making and monitor student progress toward proficiency:

Aimsweb Plus: Used in Grades K-5 to assess foundational reading and math fiuency
skills.

NWEA MAP Growth: Used in Grades 2—-10 to assess student achievement and growth in
reading and math, aligned to state standards.

Purpose: To identify instructional needs, support MTSS tier placement, and inform goal-
setting within personalized learning plans.

Aimsweb Summary: K-5 Literacy & Numeracy

Reading Benchmarks {K-3)

Grade % At or Above Benchmark (Fall) % At or Above Benchmark {Spring] Growth Indicator

K 48% 71% +23%
1 52% 78% +26%
2 39% 81% +22%
3 63% 82% +19%

Math Benchmarks {K-5)

Grade % At or Above Benchmark (Fall) % At or Above Benchmark {Spring} Growth Indicator

K 46% 69% +23%
1 50% 74% +24%
2 57% 79% +22%
3 60% 80% +20%

13



Grade % At or Above Benchmark (Fall} % At or Above Benchmark {Spring} Growth Indicator

4 55% 77% +22%
5 53% 76% +23%
Key Takeaways:

» All grade levels showed double-digit growth in foundational literacy and numeracy skills.

s Greatest gains occurred in early reading fluency and number sense—areas aligned to
Science of Reading initiatives.

* Aimsweb data was used for MTSS placement and skill-specific interventions across K-5
classrooms,

NWEA MAP Summary: Grades 2-10

Reading Achievement Growth (Fall-Spring)

Grade Average RIT Growth % Meeting Typical Growth

2 +10.4 67%
3 +9.8 64%
6 +7.2 62%
3 +£.9 59%
10 +55 56%

Math Achievement Growth {Fall-Spring)

Grade Average RIT Growth % Meeting Typical Growth

2 +11.1 69%
4 +9.2 66%
7 +7.8 60%
9 +6.3 58%

14



Grade Average RIT Growth % Meeting Typical Growth

10

+5.1 55%

Key Takeaways:

Lockwood students in Grades 2-7 consistently met or exceeded national average
growth benchmarks in both reading and math.

Growth was strongest in Grades 2—4, where MTSS interventions and personalized
learning plans were most robust.

MAP data was used to guide student goal-setting within personalized learning portfolios
and to support proficiency-based progression.

Data-Informed Practice in Action

Tiered Support: Aimsweb and MAP data directly informed Tier 2 and Tier 3 instructional
planning in both general and special education classrooms.

Student Ownership: Students in Grades 3-10 tracked their own MAP growth goals and
used results to reflect in advisory and ROAR Academy goal-setting conferences.
Professional Development: Staff were trained in using RIT bands and fluency targets to
differentiate instruction and document proficiency progressions.

15



Attachment C: Professional Development Calendar & Attendance Logs

Transformational and Proficiency-Based Learning Implementation

Overview

Lockwood School District has implemented a robust professional development {PD} calendar
that prioritizes personalized instruction, assessment literacy, and proficiency-based learning
practices. All certified staff are expected to participate in a combination of required and optional
PD offerings, designed to support transformation goals across the district.

The calendar below represents core districtwide PD days and focused trainings related to
proficiency-based education during the 2024-2025 school year.

20242025 Professional Development Calendar

{Aligned to Proficiency-Based Learning Objectives)

Date Event

Aug 19, Opening PIR Day

2024 #1

Aug 20, Opening PIR Day

024 #2

Sept
27, PD Friday
2024

Oct 18, PD Frida
2024 y

Nov 15,
ov District PD Day
2024

Jan 20, Mid-Year
2025 Inservice

Feb 21, Data & Reftection

2025 Day

Focus Area

Introduction to Proficiency-

Based Learning

Performance Rubrics &
Assessment Alignment

Aimsweb & MAP Data

Analysis for Personalized

Instruction

Student Goal-Setting &
Portfolio Planning

Differentiation through
Proficiency

[nstructional Calibration &

Scoring Consistency

Student-Led Conferencing &

Progress Maonitoring

Audience

All Certified
Staff

All Certified
Staff

K—10 Teachers

5—12 Teachers

All Certified
Staff

6-12 Teachers

K-~12 Teachers

Facilitator(s)

District Admin &
Teacher Leaders

Curriculum Director &
Coaches

Interventionists &
SPED Specialists

ROAR Lead & Advisory
Pilot Teachers

External Consultant —
Nicole Martin

Admin Teams & Dept.
Chairs

MTSS Coordinators &
Coaches

16



Date Event Focus Area Audience Facllitator(s)

Apr 11, Spring Showcase Reflective Writing & ELA Dept. & Portfolio

5-12 Teachers

2025  Prep {apstone Project Support Design Team
Summer Academy Grading Reform, Peer )

lune 2— Phase [l Coaching, Mastery Scales instructional  External Partners +

4, 2025 ] & v Leaders Lockwood Leadership
Planning Development

Participation Summary (SY 2024-2025)

Group Total Staff Avg. Attendance Rate
K-5 Certified Teachers 41 98%
6-12 Certified Teachers 44 97%
Special Education Staff 16 100%
Counselors & Specialists 8 100%
Administrators & Coaches 12 100%

All staff participated in at Jeast 3 full-day sessions aligned to proficiency-based
implementation.

Attendance logs for each session are maintained by the District Office and verified
through sign-in sheets and digital registration.

Participant feedback is collected after each PD session to guide planning.

Example Attendance Record — Nov 15, 2024 {District PD Day}

Name Position Building  Aftended Signature (on file)
Jennifer Smith  Grade 3 Teacher Elementary Yes
Marcus Jensen ELA Teacher High School Yes
Rachel Martinez Special Education Middle School v Yes
Samantha Cho Counselor K-8 v Yes

17



Name Position Building  Attended Signature (on flle}

Brad Lee Principal High School ¢ Yes

(Full sign-in records are available in the Lockwood District Office upon request.)
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Attachment D: Letters of Support from Faculty, Parents, and Community
Partners

Transformational and Proficiency-Based Learning Implementation
Overview

As part of Lockwood School District’s transformational learning initiative, we actively engaged
faculty, families, and community members to ensure shared ownership of our transition to
proficiency-based education. The following are representative letters and quotes submitted in
support of the district’s efforts to personalize instruction, increase student ownership, and
improve long-term outcomes through proficiency-based learning models.

Complete signed letters are housed at the Lockwood School District Office and available upon
request.

Faculty Support

"As a high school math teacher, ’'ve seen how shifting to a mastery-based system has helped
my students gain confidence. They know that learning is not about grades—it’s about growth,
ROAR Academy has truly chanped lives, and we are ready to expand what works to more
classroorns across the district.”

— Marcus Jensen, High Schoof Math Teacher

“The professional development and collabaration time we’ve received this year have been
some of the most meaningful in my career. | feel empowered to try new strategies and
support students more effectively thanks to the district’s commitment to this learning model.”
— Jennifer Smith, 3rd Grade Teacher

Parent Support

*Qur son struggled with traditional learning until he joined ROAR Academy. For the first time,
we see him excited about school. He’s setting goals and talking about his future again. Thank
you for building a system that believes in every student’s potential.”

— Melissa and Aaron Reed, Parents of o ROAR Academy Student

"The family learning night helped me understand how proficiency-based grading actually
helps my child learn. The teachers were transparent and supportive. | appreciate being part of
this shift.”

— Stephanie Dawson, Parent of a Middle School Student
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Community Partner Support

“The Lockwood School District’s commitment to personalized learning aligns closely with our
organization’s goals of youth empowerment and skill-building. We're proud to partner with
ROAR Academy through job-shadowing and service-learning opportunities, and we fully
support this innovative work."

— Dana Lowe, Director, Lockwood Community Outreach Center

"This initiative reflects what business leaders want to see in our future workforce—students
who are adaptable, self-aware, and capable of real-world problem solving. Lockwood is
modeling what education should look like in the 21st century.”

— Terry Franklin, Owner, Frankiin Construction & Local CTE Advisory Board Member

Summary

The letters of support from teachers, families, and partners reflect strong community alignment
with the district’s vision for transformational learning. Stakeholders express enthusiasm for:

# The impact of personalized and proficiency-based education
= The role of ROAR Academy in supporting at-risk youth

= The professional learning provided to staff

= The transparency and engagement offered to families

This broad base of support strengthens Lockwood’s capacity to successfully scale proficiency-
based practices district-wide,
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Attachment E: Lockwood Strategic Plan Excerpt — Learning Transformation
Objectives

Transformational and Proficiency-Based Learning Implementation
Strategic Vision Statement

At Lockwood Schaol District, we are committed to delivering a Legendary Education that lays a
Lasting Foundation for every student and opens the door to a Limitless Future. Qur strategic
plan aligns instructional practices, assessment systems, and professional development to ensure
every learner experiences personalized, proficiency-based education.

Learning Transformation Objectives {2024-2027)
Objective 1: Implement Proficiency-Based Instruction and Assessment

Goal: Ensure 100% of K~12 classrooms transition to standards-aligned, proficiency-
based instructional models.
e Strategies:
v Redesign curriculum maps with clear performance indicators
o [I'rovide ongoing training in standards-based grading and rubrics
o Utilize common assessment tasks to determine mastery
Progress indicators:
o Student work calibrated through cross-grade collaboration
o Shift from traditional grades to proficiency scales
o Increased student ownership of progress monitoring

Objective 2: Develop and Implement Personalized Learning Pathways

Goal: Establish individualized learning plans (ILPs} for students in grades 3—12 to support
flexible pacing and goal setting.
Strategies:
o Use MAP and Aimsweb data to guide instructional decision-making
o Integrate digital tools and platforms for learner choice
o Expand ROAR Academy credit pathways and summer learning
Progress Indicators:
o ILPs embedded into advisory sessions
o Growth in MAP RIT scores and proficiency benchmarks
o Participation in student-led conferences and portfolio reviews

Objective 3: Build a Culture of Continuous Professional Learning
Goal: Engage 100% of instructional staff in sustained professional development focused

on transformational practices.
Strategies:
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o Implement a PD calendar aligned to core proficiencies
o launch teacher-led PLCs and peer coaching cycles
o Collaborate with higher education and regianal service providers
= Progress Indicators:
o Ingreased confidence and implementation fidelity in PD feedback
o Teacher-created exemplars and models of student-centered learning
o Cross-building vertical alignment in instructional practices

Objective 4: Engage Families and Community in the Learning Process

» Goal: Create transparent, inclusive opportunities for families and community members

to support student learning.
= Stratepies;
o Host family learning nights focused on proficiency-based education
o Share progress through digital platforms and real-time feedback
o Partner with local businesses and organizations for capstone experiences
=  Progress Indicators:
o Family survey satisfaction increases year-over-year
o Growth in participation at school events and portfolio showcases
o Establishment of advisory boards including family and student voices

Strategic Alignment
These objectives support Lockwood School District’s strategic priorities:

= Educational Excellence: Measured by student growth, equity, and innovation

= Student Well-Being: Supported by individualized learning and strong relationships

s Community Engagement: Driven by transparency, communication, and partnerships
+ Fiscal Responslbility: Aligned investments in people, systems, and outcomes
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Attachment F: Phase Il Implementation Timeline Overview

Transformational and Proficiency-Based Learning Expansion
Implementation Period: August 2025 — August 2027

Start End
Initiative Description g " Responsible Parties
Date Date
Curriculum Redesign Align K-12 curriculum and Au Ma Direstor of Curriculum,
and Proficiency grading rubrics to standards 8 Y Instructional Coaches,
) . 2025 2026
Alignment and proficiency scales Teacher Leaders

Expand proficiency-based

ROAR Academy ) High School Principal,
. .. credit pathways through June Aug )
Expansion and Credit ROAR Coordinator,
summer programs and 2025 2027
Recovery Access ) . Counselors
interventions
Train all educat erintendent, PD
K12 Staff Training [ . eduicators on . July lune Sup [_ n‘ )
. . proficiency-based learning, Committee, Building
and Calibration 2025 2027 .
assessment, and feedback Principals
Family and Hast autreach events, .
Famiiy Engagement
Community student showcases, and Sept June Coordinator
Engagement distribute communications 2025 2026 L
. Communications Team
Campaign on PBL
Launch student portfoli Portfolic Team, Adviso
Student Portfolio & v y poTtotio Jan Aug I vIsory
pilots and prepare capstone Teachers, Technology
Capstone System . . 2026 2027 )
demanstration requirements Coordinator
Feedback and Collect input and data to Superintendent, Board
Continuous guide iteration across all Ongoing Ongoing of Trustees, Strategic
Improvement Cycles implementation areas Planning Team
Milestone Summary by Semester
Term Milestones

Curriculum mapping begins, PD launched, family nights scheduled, ROAR

Fall 2025 . .
expansion planning underway
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Term Milestones

Spring 2026 ] ) i
series continues

Summer First summer ROAR Academy expansion, initial capstone projects in design, family
2026 survey feedback

Proficiency grading implemented in additional classrooms, student portfolios

Fall 2026 reviewed and calibrated

Capstone pilot presented to board, second showcase, staff calibration for full-scale

Spring 2027
BTing PBL rollout

Summer Final summer learning expansion, training wrap-up, implementation review and
2027 report compiled

August 2027 Full integration of proficiency-based systems K-12, Phase Il planning begins
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Attachment G: Family Engagement Communication Samples

Transformational and Proficiency-Based Learning Implementation

Sample Communication #1: Family Letter — Introduction to Proficiency-Based Learning
Subject: A New Direction in Learning — Personalized and Proficiency-Based
Dear Lockwood Families,

Woe are excited to share that Lockwood School District is continuing its transformation into a
proficiency-based learning system. This means your child will have opportunities to learn at
their own pace, demonstrate mastery of key skills, and receive the support they need to
succeed.

in this model, learning is personalized, feedback is meaningful, and grades reflect what students

truly understand. We are moving away from one-size-fits-all instruction and toward learning
environments where every student can grow and thrive.

Throughout the year, we will offer family nights, student showcases, and interactive learning
experiences to help you better understand this approach and how it supports your child’s
success.

We appreciate your continued partnership as we take this bold step forward.
Sincerely,

Don Christman
Superintendent, Lockwood School District
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Sample Communication #2: Family Night Flyer Text

Join Us for a Family Learning Night!

Theme: “What is Proficiency-Based Legrning?"
Date: Cctober 10, 2025

. Time: 6:00 PM — 7:30 PM
Location: Lockwood Middle School Cafeteria

Come learn how Lockwood is transforming classrooms to support every learner. See student
work, talk with teachers, and explore how proficiency-based learning helps students grow.

Pizza and refrashments provided
Childcare available
Raffle for school swag and gift cards

All families welcome! Let’s build our future together.

Sample Communication #3: Parent Survey Invitation (Email or Text)
Subject: We Need Your Voice — Parent tnput on Learning
Dear Lockwood Families,

As we move forward with personalized, proficiency-based learning across the district, your
feedback is essential. Please take a few minutes to complete our brief survey about your child’s
experience and how we can better support your family.

__ [Insert Link to Survey]

Thank you for helping us grow together!

Lockwood School District
#legendaryEducation #LimitlessFuture
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Sample Communication #4: Social Media Post
Big things are happening in Lockwood classrooms!

We’re transforming how students learn through proficiency-based education—where mastery
matters and students grow at their own pace.
v Clear goals

v Personalized instruction
v Real-world learning

v Ask us questions or visit our website to learn more!
" Don’t forget to attend our Family Learning Night on October 10!

#LockwoodProud #FutureReady #FamilyEngagement
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Attachment H: Staff Professional Development Plan (2025-2027)

Transformational and Proficiency-Based Learning Implementation

Cverview:

Lockwoaod School District is committed to ensuring all educators are prepared and supported as
we scale transformational, proficiency-based practices. This muiti-year professional
development {PD) plan outlines core learning areas, delivery formats, timelines, and evaluation
strategies.

Focus Areas:

1. Proficiency-Based Instruction and Assessment
2. Standards-Based Grading and Feedback

3. Personalized Learning Practices

4. Equity and Inclusion in [nstruction

5. Data-Informed Decision Making

Year 1: 2025-2026

- Summer 2025: Foundational PD {Proficiency-Based Learning 101)
- Quarterly PD Days: Assessment Design, Rubrics, and Feedback

- PLC Focus: Curriculum alignment to performance indicators

- External Trainer: Science of Reading & Assessment Consuitant

- Goal: 100% staff trained in foundational concepts

Year 2: 2026-2027

- Deep Dive Training: Equity, MTSS, Differentiation

- Capstone Workshops: Portfolio Evaluation & Student-Led Conferences

- Calibration: Cross-grade vertical alignment and grading consistency

- Peer Coaching Program Launched

- Goal: Full implementation of standards-based grading across all grade levels

Ongoing Support:

- Monthly instructional coaching cycles

- PD Reflection Surveys and Feedback Loops
- Online resource hub and video library

- Annual teacher-led [earning showcases

Evaluation:

- Staff pre/post surveys

- Walkthrough data and implementation checklists
- Student achievement data comparison
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- Feedback from students and families

Stakeholder Involvement:

- P planning team includes teacher leaders, principals, and instructional coaches
- Teacher feedback guides session design and pacing

- Collaboration with external experts and regional service providers
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Attachment [: ROAR Academy Summer Expansion Model

Transformational and Proficiency-Based Learning Implementation

Overview:

The ROAR Academy is Lockwood School District’s proficiency-based aiternative high school
designed to meet the needs of at-risk students. To extend access and increase credit attainment,
Lockwood proposes an expanded summer [earning model that mirrors ROAR’s personalized and
flexible framework.

Program Goals:

- Increase on-time graduation rates for students with credit deficits

- Provide access to mastery-based credit recovery in core subjects

- Reduce summer learning loss through continuous learning opportunities

- Empower students with flexible learning schedules and individualized support

Program Design:

« Duration: 6-week summer session {June—July)

= Format: Hybrid model {in-person and remote access)

= Core Courses Offered: Math, ELA, Science, Social Studies

« Staffing: ROAR-certified teachers and intervention specialists

= [nstructional Model: Standards-based, self-paced learning with daily support

Student Supports:

- Daily check-ins and progress monitering

- SEL sessions emhbedded weekly

- Transportation assistance available

- Meal service provided in partnership with summer nutrition programs

Enrollment & Qutreach:

- Target: 3040 high school students with identified credit recovery needs

- Qutreach through counselors, ROAR advisors, and family engagement liaisons
- Qrientation session for students and parents before program start

Assessment and Accountability:

- Students demonstrate mastery through projects, portfolios, and performance assessments
- Real-time progress tracking and goal monitoring

- Final presentation of [earning to families and staff

Budget Considerations:

- Teacher stipends and extended contracts
- Digital learning platforms {Edgenuity or equivalent}
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- Supplies, meals, and transportation
- Estimated annual cost: $28,000

Conclusion:

The summer expansion of the ROAR Academy creates an equitable, high-impact pathway to
credit recovery and academic success while reflecting Lockwood’s values of personalized
learning, student agency, and community support.
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Attachment J: Student Portfolio System Pilot Framework

Transformational and Proficiency-Based Learning Implementation

Overview

Loockwood School District is implementing a Student Portfolio System Pilot as part of its
broader effort to personalize instruction and align assessment practices with proficiency-based
learning. This initiative ernpowers students to collect, reflect on, and present evidence of their
learning tied directly to Montana state standards and district-developed performance indicators.

Purpose and Objectives
The portfolio system will serve as a tool for:

Demonstrating mastery of academic standards through authentic work samples
Encouraging student ownership and self-assessment of learning

Providing a platform for personalized learning pathways and goal setting
Facilitating meaningful dialogue between students, families, and educators

Pilot Year Scope (SY 2025-2026)

Grades and Participants:

= Initial pilot in grades 5, 8, and 11
= |2 teachers across elementary, middle, and high school buildings
s  Approximately 225 students participating in the pilot year

Portfolio Components:

Personal Leaming Goals

Standards-Aligned Work Samples (2 per core subject per semester)
Reflective Writing {each quarter)

Feedback Artifacts (teacher, peer, and self-assessments)

Capstone Presentation (Spring 2026)

Technology Platform:

# Utilization of Google Sites or Seesaw (Grades 5-8) and Google Drive Portfolios or
Canvas ePortfolios (High School)
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Digital file structures organized by subject, learning target, and evidence

Implementation Timeline

Phase Timeline Key Actions

Feb—June  Develop templates, scoring guides, and training

Planning and Design 2025 modules
Teacher Onboarding and PD on portfolio purpose, digital tools, and reflection
. . Aug 2025
Training scaffolds
Portfolio Launch Sept 2025 Studeflts begin portfolio entries and receive feedback
on artifacts
Mid-Year Review Jan 2026 Collect feedback from teachers/students, adjust

practices as needed

Student-led presentations of learning to families and

d Sh May 202
Capstone and Showcase ay 2026 staff

Evaluation and Scaling Analyze outcomes and determine Phase ]I expansion
. June 2026
Decision plans

Professional Development and Support
Teachers involved in the pilot will receive

Monthly PLC time for collaboration and calibration

Release time for scoring and feedback sessions

Support from instructional coaches and digital leamning specialists
e  Access to model portfolios and rubrics

Assessment and Feedback

Portfolios will be scored using district-developed rubrics aligned to content standards and
Habits of Success (e.g., perseverance, collaboration, communication).
Students will engage in quarterly reflections and goal reviews with advisor teachers.

» A final portfolio presentation will be shared with peers, families, and school staff during
a spring capstone showcase event.
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Evaluation Metrics

Student self-efficacy and engagement (survey data)

Teacher and student feedback (focus groups, informal interviews)
Completion and quality of portfolio artifacts

Alignment to standards and growth in writing and reflection skills
Stakeholder satisfaction from portfolio showcases

Future Expansion

Based on pilot outcomes, the district anticipates:

o Expansion to all grades 5-12 by SY 2027-2028
» Use of portfolic artifacts to support graduation competencies
= Integration into student-led parent-teacher conferences district-wide
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Attachment A: ROAR Academy Overview & Student Progress Report

Transformational and Proficiency-Based Learning Implementation

Program Overview

Program Name: ROAR Academy

Location: Lockwood School District Campus

Launch Year: 2024-2025

Model Type: Proficiency-Based Alternative High School

Target Population: At-risk students in grades 9-12 needing credit recovery, flexible pacing, or
alternative pathways to graduation

Mission and Vision

Mission:

The ROAR Academy meets students where they are—academically, socially, and emotionally—
and empowers them to embrace opportunities, including earning a high school diploma, while
focusing on Lockwood School District's core values:

Legendary Education
Lasting Foundation
Limitless Future

Vision:

To inspire students through personalized learning experiences and allow each learner to
demonstrate mastery through authentic, relevant, and engaging performance tasks—
recognizing that the students themselves inspire the Lockwood community.

Program Highlights

Proficiency-Based Credit System: Students earn credit through demaonstration of mastery via
rubrics, projects, and authentic assessments—not seat time.

Individualized Learning Plans {ILPs}: Each student receives a personalized pathway that identifies
credit needs, career goals, and weekly progress checkpoints.

Flexible Scheduling: Learners engage in blended instruction, including online platforms (e.g.,
Edgenuity} and small-group teacher-led seminars.

35



Wraparound Supports: Academic tutering, SEL check-ins, mental health counseling, and family
partnership meetings are embedded into the program.

Community Connections: Career exploration, volunteer service, and job-shadowing are
integrated into the school year and summer programming.

Student Progress Report {SY 2024-2025, as of June 2025)

Student Voice — Selected Reflections

“This is the first school where [ feel like people see me and help me do more than just get by.”
~— Grade 11 ROAR Academy Student

“1 actually like learning now because it's about what 1 can do—not how long [ sit in ¢lass.”
— Grade 10 ROAR Academy Student

Continuous Improvement Focus {SY 2025-2026)

Expand credit-bearing summer school through ROAR Academy

Increase postsecondary transition planning with job site visits and college tours
Implement digltal portfollo tracking for progress monitoring

Train additional staff in trauma-informed instruction and restorative practices
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Montana Transformational Learning Grant
Phase IT Grant Application Form

Introduction

The purpose of this grant, per HB 573, is to further develop the efforts of the most
innovative transformational learning grantees toward district-wide implementation of
transformational and proficiency-based learning, and to use the knowledge gained by
Phase II grantees to develop recommendations and guidance for other districts
interested in innovating in a similar manner.

District Information

« District Name: Misoula County Public Schools

«Contact Person: Pamela Wright

« Title: Transformational Learning Coordinator
« Email: pcwright@mcpsmt.org
« Phone Number: (406)540-2907 mobile or (406)728-2400 ext. 1126

« Mailing Address: MCPS Admin Office. 909 South Ave. W., Missoula, MT 59801



Section 1: Evidence of Progress Made

Phase 1: Coherence & Capacity Building (2024-present)

Missoula County Public Schools (MCPS) has made significant strides in advancing our vision for
transformational, proficiency-based learning. Guided by our Graduate Profile, we are working to
ensure that every student develops a community vision of the knowledge, skills, and dispositions
necessary for success beyond high school.

Over the past year, we have built a strong foundation for scaling this work across the district
through the following strategies/initiatives which are described in more detail throughout
Section 1:

e Strategic Implementation of the Graduate Profile

e Building on a Foundation of Clarity: From Standards Mastery to Competency
Development

e Piloting Transformational, Learner-Centered Instructional Models
e Transformational Learning Summer Educator Residency

e Targeted Intervention and Personalized Learning in Math, English Language
Arts (ELA) and Reading

¢ Demonstrating Proficiency through Arts Integration

An investment in high-quality, professional learning for educators is part of each of these six
strategies, as documented in this section.

Additionally, MCPS continues to expand collaboration with community partners who share our
vision for realizing the Graduate Profile. These partnerships—listed in Appendix A—provide
students with authentic, real-world learning opportunities and strengthen the connection between
classroom experiences and college, career, and community readiness.

Through this collaborative approach, MCPS is aligning professional learning, curriculum, and
assessment systems to support transformational learning at scale. The momentum gained through
the Transformational Learning Grant is positioning our district to fully realize a personalized,
competency-based system that ensures equitable and authentic learning for all students - and to
become a regional hub for other districts.




Strategy #1: Strategic Implementation of the Graduate Profile

Description

Missoula County Public Schools (MCPS), along with our stakeholders, co-created a Graduate
Profile as our community’s collective vision of desired learner outcomes and the essential
competencies we aim to develop in all students. This shared vision defines what it means for every
MCPS graduate to be prepared for success in college, career, and citizenship. This team also
identified grade-level indicators for each of the six competencies, establishing clear progressions of
learning. The Grad Profile competencies now serve as the foundation for curriculum design,
assessment development, and instructional planning, ensuring consistent expectations and
measurable growth from pre-kindergarten through graduation.

With a focus on building awareness and a shared vision during the initial phase of implementation,
MCPS prioritized coherence, capacity building and initiative alignment. Over 40 MCPS building
leaders and district staff spent 32 hours in targeted leadership development aligning initiatives
around the Graduate Profile and how it is realized by transformational, learner-centered
experiences.

MCPS defines transformational, learner-centered as experiences/instructional practices that are
1.) competency/proficiency-based, 2.) personalized, and 3.) authentic/real-world. The definition
aligns with sections of HB 573 as follows:

MCPS Transformational, Learner-Centered From MCA 20-7-1601, HB573, pages 1-2
Defined by:
Competency/Proficiency Based “Proficiency” means a measure of competence

that is demonstrated through application in a
performance assessment

“Proficiency-based learning” means an
education system in which student progress is
based on a student’s demonstration of
competence rather than on the basis of seat time
or the age or grade level of the student.

Personalized “Transformational learning” means a flexible
system ... customized to address each pupil’s
strengths, needs and interests, and actively
engages each pupil in determining what,
how, when, and where each pupil learns.

Authentic/Real-world ...Including but not limited to work-based
learning...
Page 1 from HB 573 69th Legislature 2025

...actively engages each pupil in determining what,
how, when, and where each pupil learns.




Through a coordinated communication plan—including districtwide posters, social media
campaigns, and a dedicated website—MCPS is at the beginning stages of developing a common
understanding of the Graduate Profile competencies and how to design learning to give students
opportunities to practice balanced character, effective communication, agile thinking, skilled

collaboration, confident learning, and engaged citizenship.

Data/Evidence of Impact

Supporting
Documents

Participation rates:

e August 2025: 100% of Building Principals and Central Office staff
participated in 32 hours of targeted leadership development
around the Graduate Profile and Transformational Learning.

e August 2025: 100% of schools displayed Graduate Profile visuals
and included work around the Graduate Profile in back-to-school
professional learning.

Learner Outcomes:
e 094% of district leaders Agree or Strongly Agree that the
Transformational Learning/Graduate Profile sessions will help

them positively impact student outcomes.
Source - Missoula/Better Lessons Impact Review

e 87% of district leaders rated themselves as Very or Extremely
Confident to try what they learned in the Transformational

Learning/Graduate Profile sessions.
Source - Missoula/Better Lessons Impact Review

Stakeholder Engagement:

e 40 community members participated in the Graduate Profile
Community of Practice, representing local business, non-profits,
city/county offices, Chamber of Commerce, U of M, MCPS staff,
and MCPS families.

e Building leaders, district administrators, educators, staff, students
and families began interacting with Graduate Profile during the fall
of 2025.

Professional Development:
2023-24: Community of Practice met and co-created a collective vision of
desired learner outcomes represented in the MCPS Graduate Profile.

January 2025: MCPS Workshop at SAM Conference - Elementary and
Middle School Principals developed understanding around the
Transformational Learning Grant goals and Personalized,
Proficiency/Competency-Based classroom strategies.

Spring 2025 - All K-8 principals, along with district and teacher leaders
participated in Inspiration Visits, visiting schools that have implemented
school-wide transformational, learner-centered models through a
Graduate Profile. Visits included pre-visit professional learning and
post-visit reflection and action planning.

Learner Progressions
bv Grade Band

Community of
Practice Slides from

the first POG
stakeholder meeting

Sample Staff Activity

Missoula/Better

Lessons Impact
Review




Summer 2025: MCPS administrators and building leaders participated in
June and August Workshops to bring coherence to, and build capacity
around, the Graduate Profile, MCPS Strategic Plan, Transformational
Learning Plan and Teacher Clarity focus.

July 2025: Graduate Profile competencies framed the Transformational
Learning Educator Residency, inviting residents to design a
transformational, learner-centered experience to implement in the
classroom for the 2025-26 school year.

August 2025: Principals shared the Graduate Profile in buildings during
back-to-school professional development.




Strategy 2: Building on a Foundation of Clarity: From Standards Mastery to
Competency Development

Description

MCPS district's work with Teacher Clarity has established the essential infrastructure for
learner-centered transformation. By defining proficiency across grade levels and content areas,
MCPS created a shared language and transparent expectations—ensuring every student
understands what success looks like in traditional academic domains. This clarity work represents
the district’s commitment to rigor and to a foundation of content mastery.

Now, MCPS is strategically poised to expand from what students know to who students become.
MCPS Graduate Profile articulates the competencies that will enable students to thrive in an
increasingly complex, interconnected world: Balanced Character, Agile Thinker, Effective
Communicator, Confident Learner, Engaged Citizen, and Skilled Collaborator. These competencies
transcend individual courses and represent the transferable capacities students need for lifelong
success.

The vertical progressions MCPS hopes to further develop in Phase II, will create the critical bridge
between these two frameworks. This represents the evolution from a standards-aligned district to a
truly transformational learning system—one where academic excellence and human development
are inextricably linked, and where every learning experience is designed to develop both content
proficiency and the competencies our graduates need to shape their futures.

Data/Evidence of Impact Supporting
Documents
Reading
Participation rates: Foundations
e 100% of Building Principals participated in at least one Teacher Proficiency Scale
Clarity (TC) professional development opportunity
e 30 attendees Teacher Clarity Annual Conference and Trainings, 3rd Grade Math
2023-24 Proficiency Scale
e 99 attendees in Teacher Clarity 101, Summer 2023
e 76 attendees in Teacher Clarity 101 Cohort, 2023-24 7th Grade Math
e 06 attendees in Teacher Clarity 101/201, Summer 2024 Proficiency Scale
e 79 attendees in Teacher Clarity 101/201 Cohorts, 2024-25
e 66 attendees in Teacher Clarity 201/301, Summer 2025 HS World
Geography
Educator Learner Outcomes: Proficiency Scale
Survey of Cohort at the end of Year 1 (76 educators):
e 38% responded I can teach others Teacher Clarity
e 57% responded I got it! Co-Teach Video
e 5% responded I need more support
Source - Exit Tickets Sentinel HS What,
Why, How posters




Learner Outcomes: Teacher Clarity effect size .85
By the end of SY 2024-25:
e 89% of students could articulate what they were learning
e 73% of students could articulate why they were learning what they
were learning
e 69% of students could articulate how they would know when they

learned it
Source - Visible Learning/Teacher Clarity Questions walk-thru data collection

Stakeholder Engagement:
e District-wide PLCs reviewed and developed priority standards and
proficiency scales.
e PLCs created a feedback loop for all teachers to have input.
e Caregivers can better support student success when learning
intentions and success criteria are communicated for all lessons.

Professional Development:
Spring 2023: District Academic and Community Services Coaches attend
Teacher Clarity and Success Criteria Certification.

Summer 2023: MCPS hosts a 2-day Teacher Clarity training open to all P-12
staff (TC 101 with a focus on learning progressions and learning intentions).

School Year 2023-24: Two cohorts of teachers are created. Lead Teachers
were identified by building administrators, attended monthly TC 101 sessions,
and worked to develop and implement a building-level professional learning
plan. Capacity Builders attended monthly TC 101 sessions, engaged in
coaching cycles, and hosted learning walks in their “lab” classrooms.

Summer 2024: MCPS hosts a 2-day Teacher Clarity training split into TC 201
with a focus on success criteria (last year’s cohort) and TC 101 with a focus on
learning progressions and learning intentions (a fresh set of interested
educators).

School Year 2024-25: TC 201 Cohort continues with quarterly sessions and
planning and implementation of building-level professional learning. TC 101
Cohort attends monthly sessions, engages in learning walks, and supports
building-level plans.

Summer 2025: MCPS hosts a 2-day Teacher Clarity training split into TC 301
with a focus on feedback (original cohort) and TC 201 with a focus on success
criteria (101 cohort from the previous year).

School Year 2025-26: TC 301 Cohort continues with quarterly sessions and
implementation of building-level professional learning. TC 201 Cohort
attends quarterly sessions and supports building-level professional learning.
TC 101 Cohort moves to a fully online asynchronous platform for educators to
learn more about Teacher Clarity on their own time.

Visible
Learning/Teacher
Clarity Questions
walk thru data

Public Service
Announcement
Project Success
Criteria

Public Service
Announcement
Self-Assessment
Rubric




Strategy #3: Piloting Transformational, Learner-Centered Instructional
Models

Description

To advance MCPS along its transformational learning path and cultivate the competencies outlined
in the Graduate Profile, the district has implemented a multi-faceted approach. First, MCPS
strategically piloted two evidence-based instructional models—EL Education Curriculum Model
and Modern Classrooms while continuing to spotlight the transformational learning aspects of
existing programs—to develop scalable, systemwide pathways for transformational learning.
Second, the district empowers educators to design innovative, learner-centered classroom
experiences and school-wide projects that shift instruction and engage students in meaningful
ways.

Both the full-model pilots and teacher-designed strategies reflect transformational,
learner-centered practice, defined by these three core pillars:

e Competency/Proficiency-Based
e Personalized Learning
e Authentic, Real-World Learning Experiences

The Pilots:

EL Education Curriculum Model*

The EL Education Curriculum Model is grounded in the Science of Reading and designed to
systematically build knowledge through the study of content-rich, authentic texts. This approach
empowers all students as learners and supports equitable academic outcomes. EL Education
cultivates student achievement across three interrelated dimensions: mastery of knowledge and
skills, development of character, and the creation of high-quality work. The model emphasizes
authentic, interdisciplinary, and experiential learning that integrates rigorous academic content
with relevant, real-world applications. In addition, EL Education incorporates STEM and other
real-world topics that reflect and extend local contexts. Through sustained engagement in
meaningful projects, students connect learning to their communities, personal interests, and global
issues, fostering both intellectual growth and social-emotional development.

*EL Education Pilot funding from another grantor

Modern Classroom Model

The Modern Classroom model embodies a learner-centered approach, supporting educators in
re-envisioning classroom structures and moving beyond a one-size-fits-all paradigm. This model
strategically integrates blended learning, self-paced pathways, mastery-based progression, and
instructional technologies to personalize learning for each student. Educators provide concise,
teacher-created instructional videos and guided practice, enabling students to engage with new
content independently while receiving targeted small-group and individualized support.
Mastery-based assessments ensure that students demonstrate proficiency before advancing,
fostering learner confidence, deep conceptual understanding, and a strong sense of agency in their
learning.




Spotlight Programs to Support and Further Develop:

Project Lead the Way: A Model of Transformational Learning

Missoula County Public Schools (MCPS) offers Project Lead the Way (PLTW) courses in middle
schools—including Green Architecture, Medical Detectives, App Creators, Automation & Robotics,
Design & Modeling, and Energy and the Environment—as a strategic initiative to advance
transformational, learner-centered education. PLTW provides a nationally recognized, hands-on
curriculum that engages students in real-world, problem-based learning, cultivating creativity,
collaboration, critical thinking, and durable skills while preparing students for success in
postsecondary education and the workforce.

Unlike traditional teacher-directed instruction, PLTW empowers students to design, test, and
refine solutions, cultivating both academic and career-ready skills. By integrating STEM concepts
with authentic challenges, students develop ownership of their learning while building transferable
skills essential for success in college, careers, and civic life.

This model exemplifies transformational learning by bridging classroom instruction with authentic
applications, connecting students to future college and career pathways, and promoting equitable
access to high-quality, experiential education. PLTW strengthens MCPS’s learner-centered
approach while preparing students to thrive in complex, rapidly evolving environments.

Authentic & Community Connected Learning Opportunities

Strengthening MCPS’s vision for transformational, learner-centered experiences includes offering a
menu of curricular experiences which both extend the learning into the community and bring the
real world into the classroom (see supporting document MCPS Curriculum Experiences by Grade
and Content). By designing learner-centered communities with flexible learning spaces and
flexible uses of time, MCPS fulfills the mission to build community, cultivate belonging and
contribute to a bigger whole.

A highlight offering is the SPARK! Arts Experiences* which expose all MCPS students to a different
community art experience each year from K-8. These authentic experiences take learning beyond
the classroom and offer additional opportunities and pathways for integrated, competency-based
and personalized learning for all students. Additional details for each subject and grade are
included in the MCPS Curriculum Experiences supporting document. These experiences continue
to scale and spread.

*SPARK! Arts funded by a different grantor.

Career and Technical Education (CTE)

MCPS Career and Technical Education challenges students to develop the Grad Profile
competencies and prepare for life beyond high school regardless of their vocational pathway. It
incorporates authentic problem solving and applications with a variety of relevant, personalized,
and learner-centered models. A few standout programs include MCPS Agriculture Education,
Industrial Trades, Automotive & Welding, and Early Childhood Development.

Teacher-Led Innovation:
Sample Educator-Designed Models

MCPS educators design teacher-led innovations that advance transformational learning, even in
the absence of full-model adoption. Examples include the Sentinel School-Wide Campus




Revitalization, Building Trades 2 & 3 Campus Enhancements, Wildlife Biology Ungulate
Management and Buffalo Harvest Projects, which enable students to engage in interdisciplinary,
real-world problem-solving while cultivating the competencies outlined in the Graduate Profile.
The list of educator-designed projects continues to grow, K-12.

Instructional coaches collaborate with teams to embed competency-based personalization into
these authentic, learner-centered experiences, including the identification and cultivation of
community connections and locally relevant applications, so that students’ work can extend beyond
the classroom and school walls. In addition to these sample projects, additional project examples
are included below, in our Transformational Learning Summer Residency details under

Strategy #4.

Classroom-Level Strategies for Teacher-Led Innovation

Recognizing that transformational learning can take many forms, MCPS educators integrate
learner-centered practices at the classroom level. Teachers are encouraged and supported to
experiment with the following strategies:

e Promoting student agency and self-directed learning through a variety of strategies to
access, engage with and show learning

e Designing flexible, collaborative learning spaces with opportunities like Building Thinking
Classrooms instructional practices

e (Connecting classroom learning to real-world experiences, and vice versa. An example is
the MCPS Buffalo Harvest along with the other MCPS Curriculum Experiences by grade
and content

e [mplementing goal-setting frameworks and tracking tools through student conferencing
using the glows and grows model along with other reflection strategies

e [Facilitating project-based learning and choice boards with students as staff as shown at
Rattlesnake Elementary

e (Co-creating rubrics and assessment tools with students in PLTW classrooms where
students help identify what success and mastery look like for various units of study

See Supporting Documents below for examples of classroom-level strategies.
This approach—combining full-model pilots, enhancing and learning from existing programming,

along with new classroom-level experimentation—ensures that all MCPS educators have multiple
pathways to shift towards transformational, learner-centered instruction.

Data/Evidence of Impact Supporting
Documents
Participation rates:
e 2024-25 EL 14 classroom teachers Russell EL
e 2025-26 EL 58 classroom teachers opted in to the pilot based on Education
feedback from prior year Presentation of
e 2024-25 PCBL/Modern Classrooms - 3 classroom teachers Learning (Frog
e 2025-26 PCBL/Modern Classrooms - 11 classroom teachers Unit)
e 2025-26 Sentinel Campus Revitalization Project -20 classroom
teachers & 400+ students Modern
e 2023-25 Building Thinking Classrooms Implementation - 29 Classrooms
classroom teachers Evidence
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Learner Outcomes:

Both the EL and Modern Classrooms pilots supported greater differentiation
in instruction, empowering students to take ownership of their learning and
providing teachers with more flexibility to address individual needs. Early
results indicate improved student engagement, stronger foundational skills,
and increased opportunities for personalized support, particularly for
students who require additional time or extension in ELA and mathematical
learning.

Stakeholder Engagement and Momentum:

MCPS advances transformational learning through a voluntary,
educator-driven approach. Rather than imposing top-down directives,
teachers, instructional coaches, and school leaders are invited to opt-in to
full-model pilots, explore classroom-level strategies, or experiment with
learner-centered innovations aligned to the Graduate Profile competencies.

This approach fosters collective momentum, empowering educators to lead
change in ways that fit their classroom context and instructional strengths.
Early successes and shared examples naturally spread across teams and
schools, encouraging wider adoption while maintaining fidelity to the
district’s vision.

By balancing spreadable and scalable practices, MCPS cultivates professional
agency, shared ownership, and continuous improvement. Educators become
active partners in transformation, and the district builds a sustainable
foundation for systemwide change—ensuring that learner-centered
instruction grows organically, engages students meaningfully, and develops
the competencies defined in the Graduate Profile.

Professional Development:

Instructional coaches provide ongoing support through learning walks,
collaborative reflection, and targeted professional development. During the
pilot phase, over 120 educators participated in 15 structured learning walks,
observing students actively demonstrating Graduate Profile competencies and
experimenting with classroom strategies.

Over 210 educators participated in transformational learning workshops and
courses offered by MCPS. These courses support three braided strands of
learner-centered instruction: competency & proficiency based, personalized
pathways and pacing, and authentic experiences. (see MCPS Professional
Learning Opportunities for Learner-Centered Instruction in supporting
documents)

To increase opportunity and engagement for all MCPS educators, these
courses are offered in multiple formats including synchronously,
asynchronously, and at the annual MCPS Community Education Summit.
Various levels of courses are also offered to meet the needs of educators who
are in the beginning stages of building awareness, working to build a deeper
understanding or already implementing these transformational practices.
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Strategy #4: Transformational Learning Summer Educator Residency

Description

In the summer of 2025, MCPS launched a two-week learner-centered residency to engage
educators in deep professional exploration and co-creation of transformational learning
experiences. The residency provided educators with dedicated time and collaborative space to
develop projects that integrate their ideas and passions while aligning to the district’s vision for
transformational, learner-centered instruction.

Twenty-two educators participated as residents, collaboratively designing innovative,
classroom-ready experiences to implement in the fall of 2025. Each project is intentionally
structured around the district’s three transformational learning
pillars—competency/proficiency-based, personalized, and authentic—ensuring alignment with both
instructional goals and the Graduate Profile.

Ongoing support from instructional coaches helps residents refine and implement their projects,
creating sustainable models for student-centered learning. This residency strengthens educator
capacity, fosters professional collaboration, and accelerates the district’s transformational learning
goals by embedding authentic, high-impact practices directly into classrooms.

Residency Projects Included:

e Creation of interdisciplinary units in the early literacy classroom

e Developing a blended instruction model in middle school math and ELA to provide
opportunities for self-paced learning and create opportunity for more individual and small
group instruction

e Creation of a literacy content library at the elementary level for classroom teachers to use
across all grade levels to meet the current needs of their students

e Creation of alternative pathways for high school students in a structured learning program
to reach graduation and prepare for post-secondary experiences

e Development of a learner-centered experience at the high school level that uses the study of
the book Frankenstein with contemporary ethical questions

e Creation of a high school course focused on student podcast production that meets ELA and
communication competencies

e Continued development and creation of a mastery-based, self-paced, and blended approach
to math and phonics instruction at the 2nd grade level

e Development of a freshman seminar course to assist with transition to high school with a
focus on academic skills, ways to be engaged at the high school level, and emotional
intelligence

e Creation of a strategically blended mastery model of math instruction at the 5th grade level
that incorporates math talks, small-group and whole-class instruction, self-paced playlists,
and targeted differentiation

e Development of a student-run coffee shop in a middle school life skills program focused on
building math, writing, and communication competencies

e Incorporating ELA instructional methods into speech sessions, allowing for students to
build content vocabulary and have additional exposure to instructional practices

e Leveraging the program “Level All” at the high school level to develop a learner-centered
career exploration program
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Data/Evidence of Impact Supporting
Documents
Participation Rates: Transformational
e 72 educators applied Learning
e 22 educators were selected to participate Residency
e 11 Missoula County Public Schools represented Overview
Learner Outcomes: Residency
e 205 elementary students in summer resident classrooms or programs | Infographic
e 320 middle school students in summer resident classrooms or
programs Residency Flyer
e 600 high school students in summer resident classrooms or programs
Summer
Stakeholder Engagement: Residency
The Transformational Learning Summer Educator Residency actively Snapshot
engaged community partners to support and celebrate educator innovation.
Local businesses—including DCI Engineering, West Central Environmental Residency
Consultants, Dick Anderson Construction, Sweet Pea Septic, Tim Bechtold Spotlight
Law, and Opportunity Bank—donated lunches for the residents and will
participate in an April 2026 community showcase, where educators will Uncommon
present the learner-centered projects developed during the residency. Educator Word Art
Additionally, partnership with the Frontier Learning Lab provided residents | (Self-Reflection
with resources and guidance on integrating AI in Education into their from the
instructional design. Residents)
Professional Development: Leave Your Mark
The residency was intentionally modeled as a learner-centered experience for | Lightbulb
adults, offering educators daily, opt-in professional learning opportunities (Key Reflection
aligned with transformational teaching practices. MCPS instructional coaches | Words from
were on-site to provide ongoing guidance, and guest coaches from MTDA and | Residents)
national education non-profits facilitated specialized sessions to share
expertise. This multi-layered support structure ensured that educators could | Residency
design and implement high-impact, learner-centered experiences aligned to Feedback Report

the Graduate Profile.

Residency Pictures

Letter of Support
Frontier Learning
Lab/MTDA
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Strategy #5: Targeted Intervention and Personalized Learning in Math, ELA,
and Reading

Description

Exact Path and iReady: Targeted Intervention and Personalized Learning in Math, ELA, and
Reading

Missoula County Public Schools (MCPS) leverages iReady Math for personalized, data-driven
learning in mathematics grades K-5, Exact Path by Edmentum for English Language Arts and
Reading K-10, and Exact Path by Edmentum for Mathematics grade 6-10. This research-based
digital platform uses adaptive diagnostics to identify each student’s skill level and generate
individualized learning paths that both address gaps and accelerate growth.

Missoula County Public Schools (MCPS) leverages iReady Math for personalized, data-driven
learning in mathematics grades K-5, Exact Path by Edmentum for English Language Arts and
Reading K-10, and Exact Path by Edmentum for Mathematics grade 6-10.

Both Exact Path and iReady provide teachers with real-time data to monitor progress, target
interventions, and tailor instruction, ensuring that each student receives support aligned to their
unique learning needs. In MCPS, the platform has strengthened math and reading interventions,
closing achievement gaps for struggling learners while providing enrichment opportunities for
advanced students.

By integrating Exact Path into a broader learner-centered strategy, the district reinforces its
commitment to personalized, proficiency-based instruction and ensures all students are developing
the foundational skills necessary to meet the Graduate Profile competencies, positioning them for
long-term academic and career success.

Data/Evidence of Impact Supporting
Documents

Participation rates:

Reading Goal Setting
e 82% of 3-5 grade participate in personalized pathway Templates used
e 44% completed 8 or more skills with Middle
School students set
e 76% of 6-8 grade participated in personalized pathway their own goals
e 22% completed 8 or more skills and track progress
Language Arts Exact Path
e 02% of 3-5 grade participated in personalized pathway Resource Page

e 61% completed 8 or more skills

e 81% of 6-8 grade participated in personalized pathway
e 26% completed 8 or more skills

Math
e 73% of 3-5 grade participated in personalized pathway

15




e 96% of those 73% pass more than 50% of their lessons

e 81% of 6-8 participated in personalized pathway
e 32% completed 8 or more skills

Learner Outcomes:
Exact Path Data from Fall 2024 to Spring 2025

Reading growth - scale score, ELA growth - scale score and
Math growth - scale score

B Reading growth - scale score [} ELA growth - scale score Math growth - scale score

80

60

40

20

Gr. 3-5 with 8+ skills  Gr. 3-5 with 0 skills  Gr. 6-8 with 8+ skills  Gr. 6-8 with 0 skills

Stakeholder Engagement:
District Assessment Team
42 Members
e 12 District level staff (Coordinators, Directors, Instructional Coaches)
16 Building administrators
3 Assistant principals
1 School Psychologist
5 Elementary School Teacher
1 Middle School Teacher
4 High School Teacher

Professional Development:
2024-25
e 1 hour Exact Path 101 for all test administrators
e 6 hours of focused professional development for one representative,
“Expert” from each school.
e Two different 1.5 hour sessions offered at the Educator Summit in
February focusing on Exact Path

2025-26
e 3 hours 101 Exact Path PIR Summer Course
e 3 hours 201 Exact Path PIR Summer Course
e Five 1-hour long bi-monthly Exact Path sessions throughout the
school year
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Strategy #6: Demonstrating Proficiency Through Arts Integration

Description

Missoula County Public Schools (MCPS) employs Arts Integration as a dynamic approach to
teaching, where students construct and demonstrate understanding through an art form. This
method goes beyond traditional activities by embedding the arts into core academic subjects,
allowing students to explore and express concepts in innovative ways. As a designated Any Given
Child site by the Kennedy Center, MCPS has a long-standing commitment to embedding the arts
into core learning experiences. Through the arts, students engage in effective communication, agile
thinking, skilled collaboration, and confident learning, providing authentic opportunities to apply
and demonstrate the knowledge, skills, and mindsets essential for college, career, and civic
readiness, represented by the Grad Profile.

Although funded through sources other than the Transformational Learning Grant, this work is
amplified by the Transformational Learning Grant, which connects arts integration to the district’s
transformational, learner-centered framework. By leveraging multiple funding streams, MCPS
aligns resources to advance a shared vision: giving all students authentic, interdisciplinary
opportunities to build and demonstrate the six competencies outlined in the Graduate Profile.

Data/Evidence of Impact Supporting
Documents
Participation rates: Lowell Elementary
e 100% of elementary students (EL—5) participate in annual arts
integration residencies. MCPS online
e 100% of EL—8 teachers have been trained in at least one collection of AIE
arts-integrated strategy. lessons for
e Three of the elementary schools are at 85% of teachers using strategies | teachers.
weekly or monthly.
Video from
Learner Outcomes: SPARK!

e Increased engagement and retention: Arts-integrated lessons deepen | conference
understanding of complex concepts in literacy, science, and social

studies. Letter of Support
e Students articulate their learning with clarity and pride, using both from Sienna

artistic and academic language

Stakeholder Engagement:

e 100% of schools have teacher representatives or arts integration
teacher leaders who collaborate with SPARK! Arts and instructional
coaches.

e Family arts nights and student showcases engage thousands of
caregivers across all EL-5 schools.

Professional Development:

SPARK! Arts hosted a national conference in Missoula- Summer 2025 (see
video in supporting documents)- 287 total participants, 133 MCPS educators,
66 out-of-district MT educators, 33 out-of- state educators

17




Section 2: Description of Continued Progress and Cost Estimates

Phase II: Systemic Expansion and Measuring Impact (2026-2028)

Building upon the coherence and capacity established in Phase I, Missoula County Public Schools
(MCPS) will continue to advance district-wide implementation of transformational and
proficiency-based learning as defined in MCA 20-7-1601. Phase II efforts will operationalize the
district’s transformational, learner-centered vision through targeted strategies aligned to the
Graduate Profile. To guide this next phase of progress, MCPS has identified four strategic goal
areas that will structure the district’s continued transformation:

1. Cultiving Strong Intra-District Alignment and Community Partnerships around
MCPS Graduate Profile

2. Expanding Transformational, Learner-Centered Experiences
3. Measuring and Communicating Whole Learner Outcomes

4. Building Coherent, Future-Ready College and Career Pathways

Goal Area 1:
Cultivating Strong Intra-District Alignment and Community Partnerships
around MCPS Graduate Profile as the foundation for systemic change

Outcome:

By Spring 2028, MCPS's Graduate Profile will serve as the driving force behind all
instructional decisions, assessment practices, and student support systems
district-wide. Through a diverse Guiding Coalition and student-led digital campaign, the Profile
will be embedded in classroom practices, understood by 90% of families, and reflected in
community partnerships that provide real-world, learning opportunities aligned to graduate
competencies.

e Strategy 1: Listen & Learn — Needs Assessment
MCPS will conduct a listening discovery process through student and family focus groups,
staff surveys, classroom visits, and student diagnostic self-study tools to understand
current perceptions of the Graduate Profile and identify community assets, priorities, and
barriers to implementation. This discovery phase will ensure the Profile reflects our
community's hopes and expectations and builds from existing strengths rather than
imposing a top-down model. The information from the discovery phase will be shared with
the Guiding Coalition.

e Strategy 2: Guiding Coalition — Building Shared Ownership
A 25-member Guiding Coalition of educators, students, families, business and community
partners will serve as both think tank and action engine—deepening collective
understanding of the Profile, identifying implementation priorities and designing
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community engagement strategies. This group will test approaches, gather feedback, and
refine strategies that honor MCPS's unique culture while building excitement and
commitment to a shared vision of student success in a transformational, learner-centered
model.

Strategy 3: Student-Led Communications Campaign — Amplifying Youth Voice
Students will lead a multi-platform digital campaign that brings the Graduate Profile to life
through authentic stories, social media engagement, and community presentations. This
youth-driven approach will increase the Graduate Profile awareness from baseline to 90%
among families, position students as co-designers of transformational learning, and create
community partnerships that provide real-world learning experiences aligned to Graduate
Profile.

Timeline | Key Activities

April-June 2026:

Establish clear accountability roles and create a shared language for assigning and
tracking accountability using the DARCI Accountability Grid Tool. The
Transformational Learning Grant Team will complete the accountability grid to
achieve the following:

a.) Quickly clarify accountability for each grant activity

b.) Clarify specific roles for everyone involved in the grant project

c.) Create a shared language for assigning and tracking accountability

d.) Enhance organizational efficiency

e.) Deepen trust by improving follow-through

Launch the Listen & Learn process (described above): conduct student and family
focus groups, staff surveys, classroom visits, and diagnostic self-studies (staff,
students, families, school board community engaged)
e MCPS staff and Instructional Coaches work together to collect a baseline data
from all stakeholders
e Data is compiled to be shared with Guiding Coalition for planning and progress
monitoring

Instructional Coach, High School Journalism/Podcasting teacher and students
co-create success criteria for Grad Profile Student-Led Communications campaign.
High School students are empowered to take ownership of their learning, with
continued support from teacher and instructional coach. (staff, students, family,
school board, community engaged)

e Students review Grad Profile district communications from last year &

exemplars from other districts
e Students set goals and timelines for the academic year

October-December 2026:
Form the Guiding Coalition (described above) and provide orientation to the Graduate
Profile, uniting district and community initiatives around the Profile. (staff, students,
families, school board, community engaged)
e Design protocols and enabling context for this group to hold productive
quarterly meetings
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e Spotlight MCPS transformational, learner-centered practices and strategies at
each meeting

Student-led Grad Profile Campaign publishes content quarterly based on goals,
timelines and success criteria. (staff, students, families, school board, community
engaged)

January-March 2027:
Facilitate Guiding Coalition quarterly meeting (staff, students, families, school board,
community engaged)
e Share approaches, gather feedback, and refine strategies for Grad Profile and
its connection to classroom practices
e Spotlight MCPS transformational, learner-centered practices and strategies at
each meeting

Student-led Grad Profile Campaign publishes content quarterly based on goals,
timelines and success criteria. (staff, students, families, school board, community
engaged)

April-June 2027:
Facilitate Guiding Coalition quarterly meeting (staff, students, families, school board,
community engaged)
e Share approaches, gather feedback, and refine strategies for Grad Profile and
its connection to classroom practices
e Spotlight MCPS transformational, learner-centered practices and strategies at
each meeting

Student-led Grad Profile Campaign publishes content quarterly based on goals,
timelines and success criteria. (staff, students, families, school board, community
engaged)

FY28

July-September 2027:
Reconvene Guiding Coalition to review last year’s progress and re-establish priorities
for FY28 based on FY27 insights. (staff, students, families, school board, community
engaged)
e Share approaches, gather feedback, and refine strategies for Grad Profile and
its connection to classroom practices
e Spotlight MCPS transformational, learner-centered practices and strategies at
each meeting

Instructional Coach, High School Journalism/Podcasting teacher and students
co-create success criteria for Grad Profile Student-Led Communications campaign.
High School students are empowered to take ownership of their learning, with
continued support from teacher and instructional coach. (staff, students, family,
school board, community engaged)

e Students review Grad Profile district communications from last year

e Students set goals and timelines for the upcoming academic year

October-December 2027:
Facilitate Guiding Coalition quarterly meeting (staff, students, families, school board,
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community engaged)
e Share approaches, gather feedback, strengthen partnerships and refine
strategies for Grad Profile and its connection to classroom practices
e Spotlight MCPS transformational, learner-centered practices and strategies at
each meeting

Student-led Grad Profile Campaign publishes content quarterly based on goals,
timelines and success criteria. (staff, students, families, school board, community
engaged)

January-March 2028:
Facilitate Guiding Coalition quarterly meeting (staff, students, families, school board,
community engaged)
e Share approaches, gather feedback, strengthen partnerships and refine
strategies for Grad Profile and its connection to classroom practices
e Spotlight MCPS transformational, learner-centered practices and strategies at
each meeting

Student-led Grad Profile Campaign publishes content quarterly based on goals,
timelines and success criteria to increase Profile awareness to 90% among families.
(staff, students, families, school board, community engaged).

April-June 2028:
Facilitate Guiding Coalition quarterly meeting (staff, students, families, school board,
community engaged)
e Share approaches, gather feedback, strengthen partnerships and refine
strategies for Grad Profile and its connection to classroom practices
e Spotlight MCPS transformational, learner-centered practices and strategies at
each meeting
e Share impact on classroom practices, community partnerships, and family
engagement through community-facing scorecards.

Student-led Grad Profile Campaign publishes content quarterly based on goals,
timelines and success criteria to increase Profile awareness to 90% among families.
(staff, students, families, school board, community engaged)
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Goal Area 2:
Expanding Transformational, Learner-Centered Experiences

Outcome

By Spring 2028, 85% of MCPS educators will have the skills, confidence, and support
structures to design and facilitate transformational, learner-centered experiences
daily. As a result, students will experience increased voice and choice in their learning,
demonstrate growth on proficiency/competency-based assessments, and apply their learning to
solve real-world problems in collaboration with community partners.

Strategy 1: Middle School Microschool (MS2) — Creating a Model Pipeline
Launch a microschool of middle school students and teachers to model transformational,
proficiency-based learning through co-designed projects, personalized pathways, and
competency-based demonstrations of Grad Profile outcomes. As part of this microschool
design, students will engage with at least three high school career sub-clusters to explore
disciplines and pathways, building informed choices and career-ready skills. Teachers
receive intensive coaching and collaborative planning support to embed rigorous,
personalized practices across content areas, creating a replicable model for district-wide
scaling.

Strategy 2: Expand Summer Educator Residency — Cultivating Teacher-Led
Innovation

Host a two-week Summer Educator Residency, where passionate educators design and
refine transformational, learner-centered projects in a flexible, collaborative lab
environment. Participants receive stipends, targeted professional development, and access
to resources while developing classroom-ready innovations. This educator-driven
approach builds a professional community that mirrors learner-centered design and
generates diverse, authentic projects ready for fall implementation and future scaling. The
2027 Residency will expand to hold spots for educators from neighboring districts and/or
University of Montana School of Education teaching staff, funding dependent.

Strategy 3: Equip Educators with a Sense of Agency to Innovate

Support educators through a personalized professional learning approach. MCPS will offer
a variety of on-demand courses, in addition to in-person courses continuing to build the
skills and practices necessary for a transformational, learner-centered model. Provide
ongoing transformational learning instructional coaching to offer targeted support,
coaching cycles, collaboration time, and resources to refine and expand high-quality
practices. Coaches track and support multiple interconnected models that serve as sites of
innovation and evidence for district-wide spread or replication, using these sites for
learning walks. Host an Annual Educator Summit to showcase, celebrate and share
meaningful learning across the district broader Missoula community.

Strategy 4: Unit Design Professional Learning — Building District-Wide
Capacity
Implement comprehensive three-day Unit Design professional learning where educators
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redesign curriculum units grounded in the Graduate Profile competencies. Teachers
collaborate across grade levels and disciplines to craft essential questions that drive
real-world problem-solving and community connections, integrating high-impact
strategies of Visible Learning/Teacher Clarity and Arts Integration. The experience
culminates in stipend options for educators to showcase and share their work, fostering a
culture of shared innovation and continuous improvement.

Timeline | Key Activities
July-September 2026:
FY27 Host 2nd Annual Transformational Learning Educator Summer Residency (staff,

school board, community engaged)
e 22 Educators design transformational, learner-centered experiences for their
students
e Community partners and School board invited to visit residency and attend the
culminating event in the spring

Publish MCPS course catalog of on-demand and in-person transformational,
learner-centered PD courses offered to meet PIR requirement or salary advancement.

(staff engaged)

Begin instructional coaching cycles for ongoing Transformational Learning,
proficiency-based projects including Modern Classroom projects, EL Pilots and
Summer Residency projects. Three dedicated coaches support Pk-12 buildings and
classrooms. (staff, students engaged)

Complete Summer Residency Checklist items for September. (staff engaged)

Identify School Climate Survey questions to track educator outcome data — skills,
confidence, supports — and student outcome data — voice, choice. (staff, students
engaged)

Identify measures for 1.) tracking proficiency and competency-based assessment
growth data and 2.) tracking student opportunities to work on real-world problems.
(staff, students engaged)

October-December 2026:
Implement and iterate educator residency projects in classrooms and schools; share
successes across schools. (staff, students, families, community engaged)

Continue instructional coaching cycles for ongoing Transformational Learning,
proficiency-based projects district-wide including Modern Classroom projects, EL
Pilots and Summer Residency projects.Three dedicated coaches support Pk-12. (staff,
students engaged)

Conduct planning and prep for Unit Design PD, including recruitment and cross-grade
collaboration planning. (staff engaged)

Complete Summer Residency Checklist for October, November and December. (staff
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engaged)

Organize and lead cross-district learning walks for elementary staff who are trying
proficiency-based strategies. (staff engaged)

January-March 2027:

Implement and iterate educator residency projects in classrooms and schools; share
successes across schools. (staff, students, families, community engaged)

Host Annual Educator Summit (February PIR) to showcase, celebrate and share best
practices. Open to MCPS and limited spots for surrounding districts. (staff, students,
families, school board, community engaged)

Identify teachers for Middle School Microschool (MS2). Begin competency-based
assessment training with this group of teachers at February Summit. (staff engaged)

Organize and lead a cross-district learning walk for middle school staff, including
microschool teachers, who are trying proficiency-based strategies.

Continue instructional coaching cycles for ongoing Transformational Learning,
proficiency-based projects district-wide including Modern Classroom projects, EL
Pilots and Summer Residency projects.Three dedicated coaches support Pk-12. (staff,
students engaged)

Conduct 1st Unit Design PD (2 sessions), teachers redesign existing units to include
competency-based assessment and community connections. (staff engaged)

Complete Summer Residency Checklist for January, February, March (staff engaged)

April-June 2027:

Organize and lead cross-district learning walk for high school staff, including
proficiency section and sub-cluster program proficiency pilot, who are trying
proficiency-based strategies. (staff engaged)

Continue instructional coaching cycles for ongoing Transformational Learning,
proficiency-based projects district-wide including Modern Classroom projects, EL
Pilots and Summer Residency projects. Three dedicated coaches support Pk-12. (staff,
students engaged)

Finalize plans for summer residency using Summer Residency Checklist for April, May,
June. (staff engaged)

Award Stipends for 1st Unit Design PD sharing and publishing (staff, students,
community engaged)

FY28

July-September 2027:
Host 3rd Annual Transformational Learning Educator Summer Residency (staff,
school board, community, engaged)
e 22 Educators design transformational, learner-centered experiences for their
students - inviting neighboring districts to sponsor one of their educators in the
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residency and inviting U of M School of Education professors to participate
e Community partners and School board invited to visit residency and attend the
culminating event in the spring

Summer planning for Middle School Microschool (MS2) supported by Instructional
Coaches. (staff engaged)

Facilitate Competency-Based Assessment Workshop open to all MCPS educators. (staff
engaged)

Launch Middle School Microschool (MS2); begin co-designing learner-centered
experiences and personalized learning pathways; introduce students to high school
career sub-clusters. (staff, students, families, school board, community engaged)

Publish MCPS course catalog of on-demand and in-person transformational,
learner-centered PD courses offered to meet PIR requirement or salary advancement.

(staff engaged)

Begin instructional coaching cycles for ongoing Transformational Learning,
proficiency-based projects including Modern Classroom projects, EL Pilots, Summer
Residency projects, Middle School Microschool (MS2) and High School Proficiency
Pilots. Three dedicated coaches support Pk-12. (staff, students engaged)

Complete Summer Residency Checklist items for September. (staff engaged)
October-December 2027:

Award stipends for Unit Design PD sharing and publishing. (staff, students,
community engaged)

Implement and iterate educator residency projects in classrooms and schools; share
successes across schools. (staff, students, families, community engaged)

Continue instructional coaching cycles for ongoing Transformational Learning,
proficiency-based projects including Modern Classroom projects, EL Pilots, Summer
Residency projects, Middle School Microschool (MS2) and High School Proficiency
Pilots. Three dedicated coaches support Pk-12. (staff, students engaged)

Conduct planning and prep for Unit Design PD, including recruitment and cross-grade
collaboration planning. (staff engaged)

Complete Summer Residency Checklist items for October, November, December. (staff
engaged)

January-March 2028:
Implement and iterate educator residency projects in classrooms and schools; share
successes across schools. (staff, students, families, community engaged)

Host Annual Educator Summit, February PIR day, to showcase, celebrate and share
best practices. Open to MCPS and limited spots for surrounding districts. (staff,
students, families, school board, community engaged)
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Continue instructional coaching cycles for ongoing Transformational Learning,
proficiency-based projects district-wide including Modern Classroom projects, EL
Pilots and Summer Residency projects, Middle School Microschool (MS2) and High
School Proficiency Pilots. Three dedicated coaches support Pk-12. (staff, students
engaged)

Conduct 2nd Unit Design PD (2 sessions), teachers redesign units, integrate
community connections, and present completed units in showcases. (staff engaged)

Complete Summer Residency Checklist for January, February, March (staff engaged)

April-June 2028:
Expand Middle School Microschool (MS2) impact; refine microschool projects;

evaluate replication potential district-wide including a study of master schedule
options to support transformational learning models. (staff, students, families, school
board, community engaged)

Expand High School proficiency and Sub-Cluster proficiency program pilots impact;
refine and evaluate replication potential district wide. (staff, students, families, school
board, community engaged)

Continue instructional coaching cycles for ongoing Transformational Learning,
proficiency-based projects district-wide including Modern Classroom projects, EL
Pilots and Summer Residency projects.Three dedicated coaches support Pk-12. (staff,
students engaged)

Finalize plans for summer residency using Summer Residency Checklist for April, May,
June (staff engaged)

Award Stipends for Unit Design PD sharing and publishing (staff, students,
community engaged)
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Goal 3:
Measuring and Communicating Whole Learner Outcomes

Outcome

By Spring 2028, MCPS students, families, and educators will use a shared
competency-based language to describe student growth and achievement aligned to
the Graduate Profile. Students in at least five pilot high school course sections will earn credit
through demonstrated proficiency rather than seat time, with 90%+ successfully progressing
through personalized learning pathways. Transparent community scorecards will document
shifting outcomes.

e Strategy 1: Profile-Aligned Competency Progressions
Revise grade-band progressions that articulate what success looks like at each level to
include student-facing tools for goal-setting and self-assessment, aligned feedback
channels, and evolved reporting structures. These progressions create a shared
competency-based language accessible to students, families, and educators for discussing
growth and achievement beyond traditional grades.

e Strategy 2: High School Proficiency Credit Pilots
Award credit through demonstrated proficiency in at least five course sections via
portfolios, performance assessments, defenses of learning, and project-based learning
rather than seat time. Students progress through personalized pathways, with 90%+
successfully demonstrating proficiency. Pilots generate evidence of increased equity in
achievement and reduced failure rates while maintaining rigorous standards.

e Strategy 3: Elementary School Profile Portfolio
Using the Profile-Aligned Competency Progressions as a guide, develop a portfolio
prototype for elementary students to show growth along the Graduate Profile progressions.
Students demonstrate agency in designing and compiling the various artifacts, projects,
and reflections for the portfolio. Students associate the various competencies with learning
experiences, making the connection to MCPS Graduate Profile.

e Strategy 4: Transformational Learning Scorecard — Measuring What Matters
Using a Scorecard model, identify success metrics that reflect the Missoula community
values, which may extend beyond traditional measures to capture whole-learner outcomes
and real-world skills aligned with Graduate Profile and Phase 2 goals. The public-facing
scorecard will track measures determined by stakeholders, driving continuous
improvement through data-informed decisions while effectively communicating progress
and creating a coherent narrative about transformational, learner-centered education.

Timeline | Key Activities

FY26 April-June 2026:

Evaluate bandwidth of administrators of all MCPS high schools in awarding credit
based on demonstrated proficiency. Instructional coaches share competency-based
assessment strategies from FullScale Symposium. (staff engaged)
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FY27

July-September 2026:
Establish a Grad Profile Competency Design Team of 20 educators from across the
district representing a cross-sector of teachers and instructional leaders to work with
Graduate Profile progressions as described in Strategy 1. (staff engaged)
e C(Create a working timeline with meeting dates and resources to share with the
team
e Team meets 2x each year & team members share work with their home schools
e Team recommends next steps in reporting on progressions.

October-December 2026:
Facilitate Grad Profile Competencies Design Team meeting #1 (staff engaged)
e Further outline what success looks like, align feedback, and evolve reporting
structures to elevate the desired outcomes for learners in MCPS
e Reporting structures may include student-facing tools for goal-setting,
self-assessment, and feedback.
e Consider Path to Profile model (Woodford County Schools example)

Work with Guiding Coalition in designing Transformational Learning Scorecards to
define measures of whole-learner success around the goals of Phase II
Transformational Learning Grant. (staff, students, families, school board, community
engaged)

Build background on Elementary School Profile Portfolios: Instructional coaches
compile examples of student portfolios and platforms to assist in the creation of the
portfolio prototype. Include student voice and ideas. (staff, students engaged)

January-March 2027:
Facilitate Grad Profile Competencies Design Team meeting #2 (staff engaged)
e Further outline what success looks like, align feedback, and evolve reporting
structures to elevate the desired outcomes for learners in MCPS
e Reporting structures may include student-facing tools for goal-setting,
self-assessment, and feedback.
e Consider Path to Profile model (Woodford County Schools example)
e Design team makes recommendations for next steps in reporting progress
aligned to Grad Profile competencies for SY 2027-28

Identify high school teachers, courses and sections to pilot proficiency-based
assessment for credit. Teachers and Instructional Coaches co-design a professional
learning plan in preparation of the high school proficiency credit pilots. Set data
baseline in core subject areas. (staff engaged)

Continue Work with Guiding Coalition to create a Transformational Learning
scorecard that reflects the grant outcomes and progress. This includes a custom
dashboard to display desired outcomes, metrics, and growth. (staff, students, families,
school board community engaged)

April-June 2027:
Launch Transformational Learning scorecard to be community facing; update each

quarter to communicate outcomes; use data to inform iterative improvements in
reaching Phase II outcomes. (staff, students, families, school board community
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engaged)

Convene a group of elementary teachers to give feedback on the Elementary Profile
Portfolio prototype. Identify teachers to test the prototype in the SY 2027-28. (staff,
students engaged)

Build student supports for use in high school proficiency credit pilots not to be limited
to scaffolds for portfolio development, coaching for defenses, and access to
self-assessment rubrics for projects. (staff, students engaged)

FY28

July-September 2027:
Summer planning for high school proficiency credit teachers supported by
Instructional Coaches.(staff engaged)

Launch high school proficiency credit pilots in at least five course sections, using
portfolios, defenses of learning, and project-based assessments. (staff, students,
families, community engaged)

October-December 2027:
Facilitate Grad Profile Competencies Design Team meeting #3 (staff engaged)
e Further outline what success looks like, align feedback, and evolve reporting
structures to elevate the desired outcomes for learners in MCPS
e Reporting structures may include student-facing tools for goal-setting,
self-assessment, and feedback.
e Consider Path to Profile model (Woodford County Schools example)

Work to scale proficiency credit pilots; monitor student progress, equity indicators,
proficiency outcomes, and teacher feedback. (staff engaged)

January-March 2028:
Facilitate Grad Profile Competencies Design Team meeting #4 (staff engaged)
e Design team makes recommendations for next steps in reporting progress
aligned to Grad Profile competencies for SY 2028-29

Evaluate impact of first semester high school proficiency pilot. Compare outcomes to
baseline data, use focus groups to assess student experience (staff, students, families
engaged)

Instructional coaches lead a community of practice meeting for staff testing the
Elementary Profile Portfolio prototype. (staff, students engaged)

April-June 2028:
Bring high school proficiency-based pilot teachers and students together for reflection

around student progress, equity indicators and proficiency outcomes. Identify needs
and resources to spread and scale the practice. (staff, students engaged)

Instructional coaches lead a community of practice meeting for staff testing the
Elementary Profile Portfolio prototype to make recommendations for further
implementation. (staff, students engaged)
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Goal Area 4:
Building Coherent, Future-Ready College and Career Pathways

Outcome

By Spring 2028, MCPS students will have access to career pathways aligned to the National Career
Clusters Framework (Montana version), with every sub-cluster offering robust work-based
learning experiences and at least one fully proficiency-based sub-cluster program where students
earn credits through demonstrated competency rather than seat time. Students will graduate with
industry-recognized skills, clear post-secondary direction, and authentic workplace experience
that positions them for career success.

e Strategy 1: Framework Alignment & Pathway Reorganization
Reorganize career pathways across all high schools to align with Montana's National
Career Clusters Framework, creating coherent structures with clear cross-cutting
connections that help students explore diverse fields and make informed post-secondary
choices.

e Strategy 2: Comprehensive Work-Based Learning System
Establish robust work-based learning (WBL) opportunities in every sub-cluster through
expanded employer partnerships, increasing the number of students who gain authentic
workplace experience through job shadows, internships, industry mentorships, and
facilitated group site visits.

e Strategy 3: Proficiency-Based Sub-Cluster Pilot Program
Launch at least one fully proficiency-based sub-cluster program where students earn high
school credit and credentials through demonstrated industry-aligned and Graduate Profile
competencies via portfolios, workplace projects, and skills demonstrations rather than seat
time, creating a replicable competency-based model.

Timeline | Key Activities

FY27 July-September 2026:
Convene a District Pathways Design Team composed of high school leaders,
counselors, teachers, and local industry partners to guide alignment to Montana’s
Career Clusters Framework. (staff, community engaged)
e Map current offerings to the Montana Career Clusters Framework and
Graduate Profile
e Conduct a WBL inventory

October-December 2026:

Consult the most recent (CLNA) comprehensive audit of existing CTE and elective
offerings to identify overlap, gaps, and potential reorganization opportunities by
cluster and sub-cluster. (staff engaged)

Develop a district-wide pathways map that illustrates progression from introductory
courses to capstone experiences, ensuring coherence across all schools. Link to middle
school course offerings. (staff engaged)
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January-March 2027:

Finalize redesigned pathway structures across all high schools, ensuring each program
aligns with at least one Career Cluster and includes clear on-ramps for students at all
grade levels. (staff engaged)

Identify and recruit initial employer partners representing each cluster to support the
development of additional WBL opportunities. (staff, students, families, community
engaged)

Begin formal collaboration with the Montana Office of Public Instruction Missoula
College, and Accelerate Montana to ensure dual-credit and credential alignment. (staff,
community engaged)

April-June 2027:
Share final pathway maps district-wide; begin student and family info sessions to
support enrollment. (staff, student, school board, community engaged)

Co-Design a Proficiency-Based Sub-Cluster Pilot in one or more clusters (e.g.,
Healthcare, Construction, Management & Entrepreneurship). (staff engaged)

Provide professional learning for teachers and counselors focused on career advising,
WBL design, and competency-based assessment. (staff engaged)

FY28

July-September 2027:

Launch the Proficiency-Based Sub-Cluster Pilot Program in at least one high school,
integrating industry-aligned and Graduate Profile competencies, portfolios, and
performance tasks as measures of proficiency. (staff, students, community engaged)

Expand WBL opportunities through new and renewed partnerships with local
employers, the Chamber of Commerce, and the University of Montana. (staff, students,
community engaged)

October-December 2027:

Develop student-facing materials (digital guides, cluster maps, and advising tools) to
help students navigate career pathways and connect coursework to future goals. (staff,
students engaged)

Monitor and share data on student participation in WBL experiences and credential
attainment rates. (staff, students, families, school board, community engaged)

January-March 2028:

Conduct site visits and data reviews to evaluate pilot effectiveness and make
adjustments to program design, assessment tools, and partnership supports. (staff,
students engaged)

Develop an implementation guide and replication toolkit for scaling the
proficiency-based sub-cluster model across additional clusters in SY 2028—-29. (staff
engaged)
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April-June 2028:

Report findings and outcomes to stakeholders, highlighting evidence of increased
student engagement, alignment with industry needs and growth along the Graduate
Profile competencies. (staff, students, families, school board, community engaged)
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Planned Activities & Estimated Costs

Activity

Personnel -Full
Time

Description

FY27 & FY28

Instructional Coaching/Teacher Support for Student-led
Digital Campaign

"33 days @ $447*/day

FY27 & FY28
Instructional Coaching/Teacher Support for Middle School
Cohort

"90 days @ $447/day

FY27 & FY28

Dedicated instructional coaching for K-8 Transformational
Learning, proficiency-based projects district-wide

"150 days @ $447/day

FY27 & FY28

Dedicated instructional coaching for 9-12 Transformational
Learning, profiency-based projects district wide

"150 days @ $447/day

FY27 & FY28

Plan and lead Unit Design PD - 4 sessions & follow up
coaching

"150 days @ $447/day

Summer 2027
Plan and lead Summer Educator Residency & follow up
coaching

"112 days @ $447/day

Summer 2027

Plan and lead Summer Competency-Based Assessment
Training

Train the trainer, Aurora Workshop @ 1670%4

8 days @ $477/day

FY27

Cross District Learning Walk coordination, pre-vist training

and post-vist reflection - Elem, MS & HS
50 days

Estimated
Costs

$14,751.00

$40,230.00

$67,050.00

$67,050.00

$67,050.00

$50,000.00

$10,496.00

$22,350.00
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Personnel -
Instructional

Rate

Professional
Development and

Training

Instructional
Materials and

Supplies

FY27

Listen and Learn - establish baseline data, current state.
develop student self-study tool, conduct focus groups,
analyze survey data

20 days @ $447 day

FY27 & FY28

Ongoing Grant Assessment -progress monitoring goals,
updating and publishing scorecards

200 days

FY27
Summer Planning for MS Cohort
7100 hours @ $34.98/day

FY28

Planning for HS Proficiency Pilot/SubCluster Pilot
Educators

"286 hours@ $34.98*/day

FY27 & FY28

Design Team to further develop Graduate Profile
Competencies -

"120 hours @ $30.72 participants outside contract work

Summer 2027
Competency-Based Assessment training for staff
720 hours @ $30.72 - participants outside contract work

FY27 & FY28
On-Demand TL Courses offered to all staff - opt in mode

Summer 2027
Summer Residency - Participant Stipends
22 Residents @ $1750 stipend

MS Curriculum materials for interdisciplinary,
proficiency-based model

HS Curriculum materials for proficieny-based model
Summer Residency Supplies

Guiding Coalition Meeting Supplies

$8,940.00

$89,400.00

$3,500.00

$10,000.00

$3,686.40

$22,118.40

$5,000.00

$38,500.00

$2,500.00
$10,000.00
$1,000.00

$1,000.00
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Equipment

Travel

Evaluation and
Assessment

Indirect Cost

Classroom Project Supplies and Extended Classroom
Experiences that grow from Summer Residency,
Professional Learning sessions, etc.

Grad Profile Communication Materials

Learning Management Sytem to track student
competency/proficiency

Cross District/State Learning Walk- MS - 12-educators @
1775 per person

Cross District/State Learning Walk- HS - 20 educators @
1775 per person

Cross District/In-State Learning Walk - Elem - 20
educators

Competency-Based Assessent Training Aurora 4-day
Workshop Travel - Instructional Coaches
4 educators @ ~$2,000

Scorecards design and system for data collection to track
progress towards grant goals (community-facing)

Service to support our team to co-design desired outcomes,
success metrics, sources, and provide a process and
dashboard to gather data and provide status updates to
stakeholders in a digestible format.

MCPS rate = 3.05%

TOTAL

*$447 = average cost per day for Instructional Coach

*$34.98 = MEA negotiatied instructional rate

*$30.72 = MEA negotiated curriculum rate

$5,000.00

$2,000.00

$1,500.00

$21,300.00

$35,500.00

$10,000.00

$8,000.00

$56,000.00

$23,587.26

$697,509.06
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Appendix A:
Transformational Learning Partners:

Key In-District Partnerships

MCPS Academic and Community Services
MCPS Gifted and Talented Education
MCPS CTE Educators

MCPS Student Services

MCPS Native American Student Services

Key Community and Business Partnerships

Missoula Education Foundation

SPARK! Arts

Montana Digital Academy & Frontier Learning Lab
University of Montana School of Education

U of M: Center for the Advancement of Positive Education
Missoula College

Accelerate Montana Workforce Solutions

Missoula Moves

EL Education Curriculum

RIPPLE: The Center for Education & Ecosystems Studies

Section 3: District Assurances

By submitting this application, the district assures it will:

(a) Further develop district-wide implementation of transformational and proficiency-based
learning as defined in MCA 20-7-1601.

(b) Use knowledge gained during Phase II to develop recommendations and guidance for

other Montana districts interested in innovating.

(c) Engage in technical assistance and collaborative opportunities with other
Transformational Learning grantees to collaborate in learning and share best practices and

resources statewide.

(d) Provide a joint report with other grantees to Education Interim Committee and the
Education Interim Budget Committee no later than September 1, 2028 on the progress made

through this grant opportunity.
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October 24, 2025
To whom it may concern:

I am pleased to write on behalf of the Montana Digital Academy in strong support of
Missoula County Public Schools’ Phase II application for the Montana Transformational
Learning Grant. Missoula’s plan demonstrates a clear, student-focused vision that aligns
with the grant’s emphasis on proficiency-based, flexible learning and Montana’s
constitutional obligation to fully develop the educational potential of each student across
Big Sky Country.

MTDA has been proud to work with Missoula County Public Schools as the district
advances its commitment to proficiency and personalization. Their Phase I work created
significant momentum toward the ultimate goal of “transformational learning” work in
Montana. MCPS has built a strong foundation for a district-wide learner-centered
model—anchored by its Graduate Profile, competency progressions, and targeted pilots
across content areas. The work is thoughtful, coherent, and prepared to expand. These
efforts have already produced measurable results, showing the district’s dedication to
meeting the unique needs of its students.

Their Phase II proposal is equally bold. MCPS focuses on scaling effective practices,
deepening student agency, and sustaining community partnerships to support long-term
success. The plan’s interest in evolving models, such as microschools and the use of
increasingly powerful technologies to empower learning, illustrates a forward-thinking
approach grounded in local context.

From MTDA's perspective, Missoula County Public Schools exemplifies the innovative
spirit this grant aims to support. They are using Phase II to strengthen systems, build
local expertise, and share lessons learned with others. MTDA remains committed to
providing training and consultation through the Frontier Learning Lab and other MTDA
initiatives at no cost to the district. As a long-time collaborator with MCPS, the entire
MTDA program is eager to support Missoula’s continued growth as a state leader in
transformational learning.

In short, Missoula’s plan is practical, measurable, and student-focused. It boosts the
district’s ability to personalize learning, broadens access to enriching educational
experiences, and emphasizes sustainability and fiscal responsibility. We fully support

Jason Neiffer, Ed.D., Executive Director
32 Campus Drive
Phyllis ). Washington College of Education 365
Missoula, Montana 59812
jason@mtda.org-406-203-2812-406-201-1815 (Fax)


mailto:jason@mtda.org
http://www.montanadigitalacademy.org

Missoula County Public Schools’ Phase II application and encourage thorough
consideration.

Sincerely yours,

Jason P. Neiffer



October 21, 2025
Dear Members of the Grant Selection Committee,

I am writing to express strong support for the application submitted by Missoula County Public Schools
(MCPS) for the Transformational Learning Grant. SPARK! Arts Ignite Learning, a national partner in the
Kennedy Center’s Any Given Child initiative, is committed to advancing equitable access to high-quality
arts education for all students. Our organization has a long-standing and productive partnership with
MCPS, grounded in a shared belief that arts integration is a powerful catalyst for student engagement,
academic growth, and innovative teaching.

Over the past several years, SPARK! Arts Ignite Learning has collaborated with MCPS district
leadership, administrators, and educators to develop and implement a comprehensive approach to arts
integration. Together, we have worked to equip teachers with the tools and strategies necessary to embed
the arts into daily instruction, enabling students to connect creative expression with core academic content
across all grade levels. Through this partnership, more than 300 MCPS educators have participated in
professional learning designed to strengthen instructional practices, foster critical thinking, and promote a
culture of creativity and inclusion.

In addition to professional development, SPARK! engages trained local teaching artists who work directly
with classroom teachers and students to provide integrated learning experiences. These residencies unite
the expertise of professional artists with that of educators to bring curriculum to life through dance,

music, theatre, and visual art. Furthermore, through partnerships with community arts organizations and
cultural institutions, students participate in meaningful arts-based experiences that deepen their
understanding of both artistic practice and academic content, while strengthening connections between
schools and the broader Missoula community.

The Transformational Learning initiative aligns seamlessly with these goals. Its focus on innovative,
student-centered instruction will allow MCPS to expand the reach and sustainability of dynamic and
engaging teaching and learning. SPARK! Arts Ignite Learning is committed to supporting this work
throughout its planning and implementation phases by contributing leadership expertise, facilitating
professional learning, and continuing to connect classrooms with the vibrant local arts community.

As an organization dedicated to educational equity and transformative learning, SPARK! Arts Ignite
Learning strongly endorses this initiative. We are confident that this partnership will advance instructional
innovation, improve student outcomes, and ensure that all children in Missoula have access to engaging,
creative, and meaningful learning opportunities.

Sincerely,

Sienna Solberg
Director, SPARK! Arts Ignite Learning

PO BOX 371, MISSOULA, MT 59806 | 406.531.1981 | SPARKARTSLEARNING.ORG



October 21, 2025

Susie Hedalen
State Superintendent
Montana Office of Public Instruction

Dear Ms. Hadalen,

On behalf of EL Education, | am pleased to offer this letter of support for Missoula County Public
Schools (MCPS) as they apply for continued funding through Phase Il of the Montana
Transformational Learning Grant. EL Education is proud to partner with MCPS in advancing a
shared vision of student-centered, equitable learning for all students.

MCPS exemplifies the spirit of transformational learning through its teacher-led implementation
of the EL Education K-5 English Language Arts curriculum. What began in the 2024-25 school
year with 14 pioneering classroom teachers has grown into a districtwide movement: 58
teachers have opted in to pilot the curriculum in 2025-26 based on the enthusiasm,
collaboration, and results demonstrated by their peers. This organic expansion was driven not
by mandate, but by teacher leadership, and speaks to the deep professional ownership and
commitment of MCPS educators.

Teachers participating in this curriculum pilot meet regularly across grade levels to align EL
Education’s high-quality instructional materials with the district’s principles of teacher clarity.
Through these collaborative communities of practice, educators are designing learning
experiences that foster curiosity, perseverance, and authentic engagement. Early outcomes
show promising increases in student participation, differentiated instruction, and student
achievement, particularly for learners who benefit from individualized support.

EL Education is proud to stand alongside MCPS as they continue this transformational work.
Their teacher-led approach, commitment to continuous improvement, and focus on meaningful
student engagement align deeply with our mission to ensure all students achieve academic
excellence and grow into ethical, active citizens who contribute to a better world.

We wholeheartedly support MCPS’s application for continued funding and are confident that
further investment will amplify the district’s momentum and provide a model for innovation
across the state of Montana.

Sincerely,

Scott Hartl
President and CEO
EL Education






Data/Evidence of the Impact of District Strategies and Initiatives, by Measurable Objective
1. All grade levels participated in several experiential learning opportunities during the 2024/25
school year:

a. Fall 2024: K-8" grade students participated in two 2 Valleys Stage musical performances
and workshops; 4"-5 grades attended a naturalist field trip to Kelly Island, Missoula Art
Museum, and Missoula Public Library; 6%-8" grades attended two historical and science-
based trips; all students participated in weekly Poetry writing workshops through Artist-
in-Residence. '

b. Spring 2025: K-8 grade students participated in three 2 Valleys Stage musical
performances and workshops; 274/3™ went on a cross-county skiing field trip; 4thy5th
grades went on a naturalist field trip for the Leave No Weeds program; 6th-8th grades went
on four historical and science-based trips; all students participated in weekly Poetry
writing workshops through Artist-in-Residence; and nine 8t graders attended a
WorldStrides Capstone trip in June. Potomac’s place-based learning academy (PBLA)
held five field trips for a total of 48 students.

1. Experiential learning opportunities have continued into the 2025/26 school year:
a. Fall 2025 (thus far): K-8% grade students participated in two 2 Valleys Stage musical
: performances and workshops; K-2nd grades participated in a Fire Safety assembly; 1% and

2 grades attended a naturalist, science-based field trip; and 6™-8™ grades attended two
historical and science-based trips. Potomac’s place-based learning academy (PBLA) held
three field trips (with ten more to come) for a total of 112 students, many attending mote
than one.

' 2. Using Spring 2024 MAP assessment scores, 89% of K-8 grade students scored at least a “2” in

reading and 88% scored at least a “2” in math.
a. According to Spring 2025 MAST assessment scores, 54% of 318t orade students scored
~ at least a “proficient” in ELA, and 44% scored at least a “proficient” in math (see
attached Disfrict Reports).
‘i, These lower percentages are reflected across the state, with the adoption of the
MAST assessments.
3. Potomac educators participated in 12 Friday professional development days over the 2023/24
school year.

a. 2024/25 school year > 7 Friday professional development days

b. 2025/26 schoo! year = 7 Friday professional development days planned, including two
all-staff (certified and classified) days for MANDT de-escalation training

4. During staff work Fridays, staff discussed and amended supporting standards-based grading
documents to endure consistent and appropriate understanding among staff and stakeholders.
This was then shared with stakeholders during reporting periods.

Supporting Documenis and Letters of Support (see attached)

Section 2: Description of Continued Progress and Cost Estimates

In accordance with Board Policy 1005FE, the Potomac School District defines proficiency as the degree of
mastery of the undetlying content for a course that is reflective of a final grade, in the professional opinion
of the teacher of record of not less than a “2.” The determination of proficiency by a teacher must not
require seat time as a condition or other element in determining proficiency. Teachers of record have full
professional discretion of students in courses taught. Teachers of record are encouraged to integrate trial and
error into the learning process and to incorporate continued opportunity for practice and revision of
assignments until a student reaches a performance level that demonstrates to the teacher’s satisfaction that
mastery of learning expectations has been attained.



In Potomac School District’s existing strategic plan (approved 9/11/23, reviewed and revised 10/1/25), the
district has identified a specific measurable goal that aligns with a “proficiency-based” model to evaluate
and assess student learning across grade levels K through 8 and across all academic content areas.

With the creation of this new grant program, HB 573 also updates the definition of “transformational
learning” to emphasize flexibility, a student-centered approach, and proficiency-based learning. This second
phase of the Transformational Learning grant has the opportunity to continue and expand how districts
utilize funds over the next few years to meet the needs of all students through innovative approaches to
teaching and learning. As such, Potomac School has developed a plan to continue and expand
transformational learning initiatives that strengthen the school and surrounding community by employing
several measurable objectives:

1.

Secure Essential Certified Personnel and Achieve Financial Sustainability

By the start of the 2026/27 school year, Potomac School will successfully hire and onboard three
critical certified positions (1.0 FTE-certified Title Teacher, 1.0 FTE certified Teacher-on-Special-
Assignment (TOSA), and 1.0 FTE licensed Special Education Teacher). This successful personnel
acquisition, supported by a signing bonus and 3-year annual stipend for the Special Education
Teacher, must result in the district eliminating its annual contract with the Montana Professional
Learning Community (MTPLC) to fulfill Special Education setvices, thereby saving over $20,000
annually.

Full Implementation of Cutting-Edge Technology and Capacity Building in K-8 Classrooms
By the end of the 2026/27 school year, staff capacity will be developed (in collaboration with

MTDA’s Frontier Learning Lab) to fully implement two innovative instructional technologies across

applicable grade levels: (1) Khanmigo will be utilized as a teacher-facing platform for high-impact
tutoring to differentiate and address student learning needs; and (2) virtual extended augmented
reality will be actively utilized in instructional practices to incorporate STEM and CTE content in
Kindergarten through 8th grade classrooms, Furthermore, the certified TOSA must successfully
assume the role of an Innovative Learning Coach and a STEM/CTE coach to support these
implementations. '

Sustain and Target Professional Development to Address Specific Student Needs

— For thfee consecutive school years (2025/26, 2026/27, and 2027/28), Potomac School will sustain

the use of Friday Professional Improvement and Renewal (PIR) days. During each of these three
years, the district will formally incorporate evidence-based professional development—identified
through consultation with professional resources (e.g., University of Montana and School
Administrators of Montana)—covering twice-exceptional student needs, talented and gifted
programming options, and project-based learning opportunities into at least three Friday PIR days,
along with offering at least one optional PD opportunity attached to a district stipend.

Key Activities, Goals, and Timelines for Phase IT
Professional Development

I.

Continue Friday PIR days for 2025/26 (calendar in placc), 2026/27, and 2027/28 school years to
maximize educator learning experiences and opportunities for collaboration.

2. Utilize professional resources (University of Montana Teaching & Learning and Educational

Leadership leaders, School Administrators of Montana, etcetera) to identify evidence-based
professional development addressing: twice-exceptional student needs; talented and gifted



programming options; and project-based Jearning opportunities. Incorporate into at least three Friday
PIR days each school year, as well as an optional PD opportunity attached to a district stipend.

3. Collaborate with Montana Digital Academy’s (MTDA) Frontier Learning Lab to gain necessary
training and on-going consultation to: (1) implement high impact tutoring through Kaanmigo, to
both catch up and accelerate learning as needed by each individual student; and (2) utilize virtual
extended augmented reality in instructional practices, to incorporate STEM and CTE in
Kindergarten-8'" grade classrooms.

Technology Support
1. MTDA is breaking ground on their Frontier Learning Lab to increase accessibility and differentiated
learning for Montana students. As a small, rural school community, Potomac has the opportunity to
collaborate with MTDA as they roll out programming to mitigate common barriers to meet student
Jearning needs and experiences in small, rural school communities, preparing them for the next part
of their education journey and beyond.

a. Khanmigo offers high impact tutoring to either catch up or accelerate lessons/content,
depending on the needs of each individual student. This innovative resource offets a flexible,
student-centered approach to address proficiency-based learning where the possibilities are
endless. This is a teacher-facing platform, allowing educators to differentiate student leatning
needs by building capacity to do so.

b. Virtual extended augmented reality is a cutting-edge resource to increase student interest in
learning, impacting student autonomy and self-agency. This platform offers exponential
opportunities to engage students in CTE (Carcer and Technical Education) and vatious
STEM (Science, Technology, Engineering, Math) content, from Kindergarten through gt
grade.

Personnel
1. 1.0 FTE certified Title Teacher :

a.- Potomac School currently has a full-time classified staff member overseeing Title [
programming. However, Potomac School moved from a Targeted Title School to a
Schoolwide Title School at the start of the 2025/26 school year, requiring more knowledge
and expertise, preparation, and implementation support than the current staffing model as
capacity for. As such, the addition of a 1.0 FTE certified Title Teacher would offer the
expertise to oversee a full schoolwide program, utilizing the current full-time classified staff
member as an assistant to intervention implementation and progress monitoring.

2. 1.0 FTE certified Teacher-on-Special-Assignment (TOSA) '

a. 0.5 assignment as an “Innovative Learning Coach” in support of the Khanmigo
implementation, ultimately serving as a regional expert training others (in collaboration with
Montana Digital Academy)

b. 0.5 assignment as a “STEM and CTE coach” in support of the virtual extended augmented
reality (mentored by McKenna Akane, STEM expert at Montana Digital Academy)

3. Signing bonus and 3-year annual stipend for 1.0 FTE certified Special Education Teacher

a. Potomac School currently has a Special Education [nterventionist to oversee and implement
Special Bducation services. The previous certified Special Education Teacher retired in
Spring 2025, and the hiring committee was unable to find a suitable, licensed Special
Education Teacher to fill that position; as such, the position description was changed to
broaden the qualified applicants. Without a licensed Special Education Teacher, the district
must contract with the Montana Professional [.earning Community (MTPLC) to access
licensed professionals to evaluate students and develop and review their Individual Education
Plans. Additionally, the school administrator is tasked with a more direct role in supervision




of minutes, scheduling of meetings, and collaboration/delegation among the large and
cumbersome Special Education team. This is not a sustainable plan for both financial (over
$20,000 annual contract) and logistical reasons.

b. By having funds to offer a signing bonus and a 3-year annual stipend, Potomac School has
the capacity to attract licensed applicants that have the knowledge and expertise to meet the
needs of the Special Education program (and school community at large) at Potomac School.
Neighboring districts have had success with this model, as there is a shortage of qualified and
licensed Special Education Teachers across the state.

Explanation of Staff, Students, Families, School Board, and Community Engagement
Professional Development
» Staff (Educator) engagement is primarily focused on maximizing educator learning experiences and
opportunities for collaboration through dedicated professional development (PD).
o Key strategies for staff engagement include:
* Continuing Professional Improvement/Inservice (PIR) Days: Friday PIR days will
continue for the 2025/26, 2026/27, and 2027/28 school years.
¢ Staff learning is directed toward evidence-based practices addressing specific
needs, including:
o Twice-exceptional student needs
o Talented and gifted programming options
o Project-based learning opportunitics.

» Utilizing External Resources: Professional resources are used to identify evidence-
based PD. These resources include the University of Montana Teaching & Learning
and Educational Leadership leaders and the School Administrators of Montana,

= Technology and Tutoring Training: Staff are engaged in collaboration with the
Montana Digital Academy’s (MTDA) Frontier Learning Lab to gain necessary
training and consultation. This training is required to implement high impact tutoring
through Khanmigo and to utilize virtual extended augmented reality in instructional
practices.

¢ Student engagement is approached through the implementation of new, evidence-based instructional
practices and tailored learning support resulting from staff professional development.
o Key areas impacting student engagement include:

through Khanmigo. This tutoring is designed to both catch up and accelerate learning
as needed by each individual student.

= Augmented Reality (AR) Instruction: Students will benefit from instruction that
utilizes virtual extended augmented reality in Kindergarien-8th grade classrooms.
This practice is intended to incorporate STEM and CTE (Science, Technology,
Engineering, and Math, and Career and Technical Education) into the curriculum.

" Addressing Specific Needs: Students benefit from the professional focus on
addressing the needs of twice-exceptional students and those involved in talented and
gifted programming options,

 Families, School Board and Community engagement involves transparency and education regarding
the programming available through the Frontier Learning Lab, as well as how parents/guardians can
support these supplemental learning aids at home (ex. Khanmigo tutoring).

® High Impact Tutoring: Training ensures the implementation of high impact tutoring



Technology Support
e Staff (Educator) engagement is centered on maximizing professional development opportunities,
collaboration, and building capacity for differentiated instruction.

O

O

Professional Learning Structure: Staff learning is maximized through continuing Friday
PIR (Professional Improvement/Inservice) days and collaboration opportunities. PD focuses
on evidence-based practices addressing specific needs, such as twice-exceptional student
needs, talented and gifted programming options, and project-based learning (per conversation
history).

External Collaboration and Training: Staff are engaged by collaborating with professional
resources, including the University of Montana Teaching & I.earning and Educational
Leadership leaders and the School Administrators of Montana. Crucially, staff are engaged in
collaboration with the Montana Digital Academy’s (MTDA) Frontier Learning Lab to gain
necessary training and consultation.

Building Capacity via Khanmigo: Staff training ensures the implementation of high impact
tutoring through Khanmigo. Khanmigo is a teacher-facing platform, allowing educaters to
differentiate student learning needs by building capacity to do so.

Technology Implementation: Staff are trained to utilize virtual extended augmented reahty
in instructional practices.

e Student Engagement is addressed through increased accessibility, differentiated learning, and the use
of cutting-edge technology intended to increase interest and autonomy. The goal is to mitigate
common bartiers to meet student learning needs and experiences, preparing them for their
educational journey and beyond. '

O

High Impact and Differentiated Tutoring: The implementation of Kkanmigo offers high

- impact tutoring. This resource is flexible and student-centered, used to either catch up or

accelerate lessons/content, depending on the needs of each individual student. It addresses
proficiency-based learning where "the possibilities are endless.”

Cutting-Edge Technology: Students are engaged through the utilization of vittual extended
augmented reality. This is a cutting-edge resource designed to increase student interest in
learning, thereby impacting student autonomy and self-agency.

Content Focus: The virtual extended augmented reality platform offers exponential
opportunities to engage students in CTE (Career and Technical Education) and various
STEM (Science, Technology, Engineering, Math) content, specifically for Kindergarten
through 8th grade.

Addressing Specific Needs: Students benefit from the professional focus on addressing the
needs of twice-exceptional students and those involved in talented and gifted programming
options.

e TFamilies, School Board and Community Engagement is evident through the initiative being rooted in
the needs of the community and involving specific pattnerships.
o Addressing Rural Needs: Potomac is a small, rural school community that has the

opportunity to collaborate with MTDA. The programming is intended to mitigate common
barriers experienced in such communities.

Partnership Focus: The overall goal of the collaboration with MTDA is to meet student
learning needs and experiences, which ultimately aids in preparing them for the next part of
their education journey and beyond. The sources, however, do not describe specific outreach
or communicative strategies aimed at the broader community.



Personnel
e Staff (Educator) engagement is maximized through strategic personnel additions, targeted training,
and professional development designed to enhance expertise, collaboration, and instructional
capacity.
o Professional Development and Collaboration

= Continued PD Structure: Friday PIR (Professional Improvement/Inservice) days
will continue, maximizing educator learning experiences and collaboration
opportunities.

¥ Focus on Specific Needs: Staff PD focuses on evidence-based practices related to
twice-exceptional student needs, talented and gifted programming options, and
project-based learning.

= External Expertise: Staff engage with external experts, including the University of
Montana Teaching & Learning leaders and the School Administrators of Montana.

o Specialized Personnel and Capacity Building

* Innovative Learning Coach (TOSA): A 1.0 FTE certified Teacher-on-Special-
Assignment (I'OSA) is established. Half of this assignment (0.5) is dedicated to being
an “Innovative Learning Coach” supporting the Khanmigo implementation. This role
involves the educator serving as a regional expert training others in collaboration with
the Montana Digital Academy (MTDA).

* STEM and CTE Coach (TOSA): The other half of the TOSA assignment (0.5) is as
a “STEM and CTE coach” in support of the virtual extended augmented reality, This
coach will be mentored by McKenna Akane, STEM expert at MTDA.

*  Title Teacher Expertise: A 1.0 FTE certified Title Teacher is being added to offer
the expertise needed to oversee a full schoolwide Title program. This addition is
necessary because the school transitioned from a Targeted to a Schoolwide Title
School, requiring more specialized knowledge than the previous staffing model could
provide.

= Special Education Staff Attraction: Engagement and retention efforts include
offering a signing bonus and a 3-year annual stipend for a 1.0 FTE certified Special
Education Teacher. This model is utilized by neighboring districts to attract licensed
applicants with the necessary knowledge and expertise, addressing a current shortage

- -— — —and-mitigating-an-unsustainable reliance-on-contracted-services-and-admiristrative— ~
overload. -
¢ Student Engagement is driven by the implementation of cutting-edge, differentiated resources aimed
at mitigating common educational barriers and incteasing student autonomy.

o Differentiated High Impact Tutoring: Students engage with Khanmigo, which offers high
impact tutoring that is flexible and student-centered. This resource allows students to either
catch up or accelerate lessons/content, supporting a proficiency-based learning approach.

o Autonomy through Technology: Virtual extended augmented reality is introduced as a
culting-edge resource. Its purpose is to increase student interest in learning, which
subsequently impacts student autonomy and self-agency.

o Curriculum Expansion: The augmented reality plaiform offers exponential opportunities to
engage students in CTE (Career and Technical Education) and various STEM (Science,
Technology, Engineering, Math) content, specifically for students in Kindergarten through
8th grade.



o Mitigating Barriers: The collaborative programming with MTDA is designed to mitigate
common barriers to meeting student learning needs and experiences often found in small,
rural school communities.

¢ Families, School Board and Community Engagement is implied through regional outreach,
partnerships, and the overarching goal of preparing local students for their future.

o Addressing Community Contexi: Potomac is specifically identified as a small, rural school
community. The strategies implemented are tailored to meet the unique needs and barriers
experienced by this community.

o Regional Expertise Sharing: The Innovative Learning Coach (TOSA) is tasked with
serving as a regional expert training others, indicating engagement and knowledge
dissemination extending beyond the local school to the wider educational region.

o Partnership Focus: Collaboration with the MTDA Frontier Learning Lab is intended to
meet student learning needs and experiences, which ultimately helps in prepating them for
the next part of their education journey and beyond.

Estimated Costs Associated with Each Activity
Professional Development
1. Friday PIR days — no cost (included in certified salaries, based on contract days)
2. Cost for evidence-based professional development addressing: twice-exceptional student needs;
talented and gifted programming options; and project-based learning opportunities
a. Friday PIR days = $10,000/yr
b. Stipends for optional PD ($40/hr) = $10,000/yr
3. MTDA training and support — no cost (included in MTDA’s funding soutces)

Technology Support
1. Frontier Learning Lab program implementation:
a. Khanmigo requires an annual license ($40) for each student, Potomac School averages 80
students, equaling a cost of $3200 a year (for three years).
b. The technology department for Potomac School will develop a “VR cart” to house a class set
of VR headsets and related technology, which will be shared by all Potomac classrooms.
i. ClassVR Premium Headset (64gb) & License Bundle (3yrs) = $21448

Personnel

1. 1.0 FTE certified Title Teacher = $55,000/yr (depending on education and experience, as determined
by the Potomac Educator Association’s Collective Bargaining Agreement)

2. 1.0 FTE certified Teacher-on-Special-Assignment (TOSA) = $55,000/yr (depending on education
and experience, as determined by the Potomac Educator Association’s Collective Bargaining
Agreement) :

a. 0.5 assignment as an “Innovative Learning Coach” in support of the Khanmigo
implementation, ultimately serving as a regional expert training others (in collaboration with
MTDA)

b. 0.5 assignment as a “STEM and CTE coach” in support of the virtnal extended augmented
reality (mentored by McKenna Akane with MTDA) :

3. Signing bonus and 3-year annual stipend for 1.0 FTE certified Special Education Teacher = $45,000

a. $15,000 signing bonus

b. $10,000 annual stipend



Planned Activities & Estimated Cosis

Activity Description Estimated
Cost
Professional Development — Estimated cost for evidence-based professional $10,000/yr =
Friday PIR Days development addressing: twice-exceptional student | $30,000 total
needs; talented and gifted programming options;
, and project-based learning opportunities
Professional Development — Hourly stipend ($40/hr), as confirmed through $10,000/yr =
Stipend for optional PD CEU certificate submitted to administration $30,000 total
Professional Development — Frontier Learning Lab support to implement (no cost)
Montana Digital Academy Khanmigo and virtual extended augmented reality
Technology Support — Student licenses (renewed each year); no cost for | $3200/yr =
Khanmigo educator licenses $9600 total
Technology Support — ClassVR Premium Headset (64gb) & License $21448 total
VR cart & headsets Bundle (for 3 years)
Personnel — Title teacher responsible for leading the $55,000/yr =
1.0 FTE certified Title Teacher schoolwide Title I program at Potomac $165,000 total
Personnel — 0.5 Innovative Learning Coach $55,000/yr =
1.0 FTE certified TOSA 0.5 STEM and CTE Coach $165,000 total
Personnel — $15,000 signing bonus $45,000 total
Signing bonus and 3-year annual | $10,000 annual stipend

stipend for 1.0 FTE Sped Teacher

Section 3: District Assurances

By submitting this application, the district assures it will:

a) Further develop district-wide implementation and proficiency-based learning as defined in MCA 20-

7-1601,

b) Use knowledge gained during Phase 11 to develop recommendations and guidance for other Montana

districts interested in innovating.

¢) Engage in technical assistance and collaborative opportunities with other Transformational Learning

Total Estimated Phase IT Budget (over three years): $466,048.00

grantees to collaborate in learning and share best practices and resources statewide.

_d)_Provide a joint report with other grantees to the Education Interim Committee and the Education_ . - _
Interim Budget Commiitee no later than September 1, 2028 on the progress made through this grant

opportunity.



Authorized Signatures
I hereby certify that the information provided in this application is accurate and that the district agrees to the
assurances stated above.

Superintendent Name: Emily Sallee
Superintendent Signature: W,{

Date: 10/30/2025

School Board Chair Name: Wes Mitchell

School Board Chair Signature: % ) Wf
</

Date: 10/30/2025

Attachments Checklist
Y Summary and evidence of current progress
Y Narrative of Phase II district-wide implementation
v Budget chart including activities, descriptions, and pricing
Y Letters of Support and additional documents {optional)






proper emphasis: it builds staff skill where the needs are most acute and connects
directly to the district's proficiency model.

From MTDA’s vantage point, Potomac is precisely the kind of small, rural Montana district
this program is meant to support. They are using Phase 1I to harden systems, build local
expertise, and share what they learn with neighboring schools. MTDA is committed to
providing training and ongoing consultation through the Frontier Learning Lab at no cost
to the district, and we look forward to helping Potomac’s TOSA develop as a regional
resource for other educators.

In short, Potomac’s plan is practical, measurable, and student-first, It strengthens the
district's capacity to personalize learning, improves access to rich STEM/CTE
experiences, and does so with an eye toward fiscal stewardship and sustainability. We are
enthusiastic partners in this work and urge full consideration of the district’s Phase II
application.

Sincerely yours,

Jason P. Neiffer


















































































































August 21, 2025
. To Whom it May Concern:

The Transformation Learning Grant has been a huge benefit to the Troy School District in many
different ways. In my capacity as the Academic Advisor at Troy High School, we have utilized
the funding in a variety of ways. Our students have had many options to take their learning and
education into their own hands through programs such as School-to-work, Montana Digital
Academy, and our local comumunity college Flathead Valley Community College.

Students who choose to do School-to-work have the opportunity to find someone in our
community to work under and learn the ways of that trade. In particular, four students this last
year were working with our local city lineman learning not only the skills it takes to complete
this type of work, but-also they-were able-to ask questions about future apprenticeship - -
opportunities or places where they could potentially obtain schooling. It was a great opportunity

. for students to see the potential of this job in their future.

In addition, our students utilize Montana Digital Academy (MTDA) to pursue courses that align
with their interests, but many of them are also taking dual credit courses that our small district
cannot offer, In particular, many of our students are attempting to take their college writing and
college algebra courses so they can be a couple steps ahead of their peers when they begin their
post-secondary educational journey. In addition to MTDA, our school works closely with
Flathead Valley Commmity College and one of our own teachers is an adjunct professor who is
able to teach Medical Terminology and offer an in-person course for students interested in the
medical field. Also, this last year we had four young men who pursued their Commercial
Driver’s License (CDL). These young men participated in in-person classes and were able to
pass their CDL driving test and walk away much more prepared for life after high school.

All of these programs push our students to their full potential. Each opportunity allows students
from our rural community to find options that fit their educational goals that they may have not
been able to obtain without this funding otherwise,

Our students are greatly impacted by this funding and our district would continue to utilize it
well if awarded again.

Sincerely,

Jordom . s

Jordan Graves
Academic Advisor
jgraves@iroyk12,org
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SECTION 2: Progress Toward Measurable Objective

Measurable Objective from
District's Transformational
Leaming Plan

Work to create more personalized leaming opportunities for
students through shop courses, life skills qlasses, efc,

Progress made

Studerits have had many opportunities to have more
personalized learning through cooking in the kitchen, social

| studies classes, Spanish classes, and shop classes.

Measurable Objective from
District's Transformational
Learning Plan

Integrate interactive frips info the Elementary school fo
personalize and conneot learning from the lessons they receive
in the classroom to a tangible, fun activity outside of the
classroom.

Progress made

Elementary classes have fourid opportunities for field trips that
corralate with lessons that they have taught to the whole group.
These kinds of trips reinforce information that they have
leamed and offer more opportunities to dive deeper when they
are participating in the field trip.

SECTION 3: Additional Information

Increased FTE Requested

Decreased FTE Requested

Rationale for Changes in
FTE

























~~  SECTION 4: Tracking Table (see attached)
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School Board Chalr Printed Name : ' _ Lot Damon -
School Board Ghalr Signature - % Dasmon—
Date of Board Mesting Approval 116G ol






















District Name:

Reviewer’'s Name:

Phase Il Transformational Learning Grant Application
Evaluation Rubric

Criteria Exemplary (5) Proficient (3) Developing (1) SCORE
Evidence of Provides clear, Provides Lacks clear
Impact from compelling adequate evidence or
Previous evidence with evidence with provides only
. data, examples, some examples | general
Transformatio and stakeholder and limited data. | statements.

nal Learning
Funding

engagement.

Description of

Detailed plan with

Adequate plan

Vague plan with

Continued clear goals, with general few details or

timelines, roles, goals and unclear alignment.
Progress and alignment to | timelines.

HB 573 purpose.
Cost Cost estimates Cost estimates Cost estimates are
Estimates & are detailed and generally align unclear or

aligned with but lack detall. misaligned.
Budget planned activities.
District All required Missing a No required
Assurances names, required name, names, signatures,
and signatures, and signature, and/or | and dates are

. dates are date, making it included, signifying

Documentatio |included, unclear of the the district’s lack of

n

signifying district's
understanding of
assurances and
commitment to
implementing a
proficiency-based
learning system

district’s
understanding of
assurances and
commitment to
implementing a
proficiency-based
learning system

understanding of
assurances and
commitments.

district-wide. district-wide.
Clarity & Application is The application is | The application is
Completeness clear, well- understandable unclear or missing
organized, but may have key information.

complete, and on
time with all

minor gaps.




required
documentation

Total Score: /25

Evaluator’'s Comments:




Applicant Totals |[Rank |Buget Requests
Billings 20 19 17 19.5 18 93.5 7 $787,070.00
Bozeman 21 21 18 19 19 98 5 $455,310.00
Frenchtown 19 22 16 18 18.5 93.5 7 $326,595.00
Hamilton 17 21 19 20 19.5 96.5 6 $500,000.00
Joliet 17 17 16 16.5 16 82.5 10 $378,238.56
Kalispell 24 22 21 22 22 111 2| $1,462,000.00
Livingston 19 21 19 21 20 100 4 $700,000.00
Lockwood 21 19 21 20 21 102 3 $412,500.00
Missoula 24 23.5 25 20.5 22 115 1 $697,509.06
Potomac 19.5 19 17 17 18 90.5 8 $466,048.00
Troy 16 18 17 17.5 18.5 87 9 $78,000.00
Total Requested $6,263,270.62
Total Available $2,307,231.00
Awardee Adjusted Budget Accepted

Missoula Full YES

Kalispell Partial YES

Livingston Partial YES

Lockwood 2nd tier YES

Troy Full YES

$2,307,231.00

$2,307,231.00
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